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some features of hilitigualistn nln through the variclt~s stapes or cl~rricnlutn 
activity in [lie f'clrtnal cdrlcati(,nal system in the rir~tion, i t  is :tly':lrcllt rll:~t the 
accluisitiun of effeclivc I~ilingualis~n is not prot~lcrtccl ~ I I  tllc systc111 hcc:~rtsc 111' 

certain lapses a1 three stages. At the policy stage several ~)rol)lcr~~.\ II ; I \T  1Jce11 
identified hy scholars (cf. for example. Arolayar~ 1997; Bratill 1<)77: Akindelc 
and Adcgl~itc 1992; Adcghite 1993; Ba~nghose 1993). TllougI~ tl~c ~lro\:i~icrrr ill 

tlic N(1tiorra1 Polic:~ orr Llrrci/tiorr ( (NPE) .  Porir. 11:3) th:~t the 11\c~liri111 o r  
instniction in pre-primary education will be "principally the ~notlier tongue or 
language of the immediate community" is laudable, the provisioll itself is not 
at variance with what is practised uninhibitedly in the schoc~ls. At the pritnary 
school the ahnlpt switch from the MT ((1 English "at a later s t n ~ c "  irl primary 
education (NPE, para. 15:4) cannot hut he detrimetltnl to pr~l~ils' c , l~~c :~[ io t~ :~ l  
attaimnent. A1 the j u n i ~ ~ r  and senior secondary schools, the i r~lonnat io~~ 
provided about language is scanty. giving only a list of core I;rnpuayc courses 
and electives among other sulJ.jects (NPE, p a n .  19:4,6). And ;It tlic liiglicr 
education stage, the role of language is not ~netitiolled at all (NI'E. It:ir:t. 30- 
34). 

Other prol~letns constantly idcnlitied at the d e v e l o l ~ ~ ~ ~ c ~ ~ t  anrt 
implementation stages include those of inadequate trained teacliers. inadeclu;ite 
and inappropriate textbooks, shortage of cquiprnent. poor infrastn~cturul 
facilities, poor teaclii~~g of learr~ers, etc. 

Two major tasks are performed in ihis paper in an attempt to tackle 
some of the problems mentioned above. First, we suggest that a secluential 
bilingual teaching of languages skills programme he introduced illto the 
prunary education system to facilitate the efficier~t acclnisition of I~ i l inyr~a l i s~~~ 
in MT and EL2. This suggestioll should guide the teachi~lg of 1angu:rge skills 
to :rcc[uirers of bilir~pualisrn ill Nigeria~VAfrican prirnary schclcrls. Seccfr~tl. we 
asscss the staging and presentation of language skills in sotrie coursehooks of 
MT and EL2 in lower primary educatioli ill Nigeria ant1 clhscrvc ~ l l c  
implications of our findings for texthook develop~ner~t at t l l i q  l c ~ c l .  Our 
restriction to the lower primary school c~lahlcs tts to look closely :It I I ~ : I I I : I ~ c : I I ~ I ~  
data; thc data provides us with an opportunity to ohserve tllc ilnl>lic.;~tion ol' 
current textbook dcvcloprncnt for the laying ol'a solid fvutldati1)11 1e1r c~lr~c:~ticr~l 
in Nigeria. 

3. The Sequential Bilingual Teaching of Language Skills (SII'I'I,S) 

The collcept of STBLS derives rro~n a set of princillles ant! 
prucedurcs rtnclcrlying 'nicrtl~cr tongue cdr~c:rlioll' :~rld 'ESL' tllcory \ \ . l~~cl l  ;Ire 
utilized ~r~ainly in the accomplislune~lt of the ~~lo~ir~inetllal SYF'F' cxl~critllc~lt. 
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(70 
stagwlf its proposal we can identify three ~lrinciplc~: (i) 

Lllis J ~ I I I c ~ ~ ~ ~ ~ Y  
At , llf MT and the early introdr~ction of it in prin~nry educatioll. 
,Ile prl1"acY rolc of English in the nation as well as ill tile 

(i i )  'IlC I sy"'em. (iii) the sequential priority of MT prcscnt;~tio~l over 
,,lucationa bCt (hat the MT should be a subject and also a rncditlm of 

 EL^.^^,^^^^ ,,f l , t lp i l~  thr~llgllkflfi 1,rilrl ary schoo1s suggests tl1:11 MT skills 

tc, 
introclflcecl to 'lie P I I P ~ ~ S  very e arly in the educationnl systejll. T,) 

ou&' lemcnt the MT skills. the English language skills must be integrated illto 
corm' lllc lmpuagC tendling pn~$mlnlne ill a IIlallmX in wllicl~ the cliilrrcs[ skills i l l  

llapes are 
tu facilitate one another. 

170th lang 

At prhnary scliool stage, suggestiolis have bcen madc co~lccrninp 
sequelltial hilinaal textiing of MT and EL2 skills in order to prlriote tllu 

,rkctive Iear"llg md use of these langlsges (c f  Omillwa 1985; Akindele anti 
ndegbite 1992; ~ & g b i t e  1993). Scholars have a r g u d  that tile bar k s i c  skills 

of langllage, viz. listening. speaking. reading and writing. ~ionn;~lIy inlcr:tct 
allotllcr ill an efficiellt teaching prr~gratnlne wlictl~cr they sclccrivcly 1 co,ll,,ille as <lral-auraI, literacy. productive or receptive skills. 111 several 

ol,servations tnade hy scholars (Cutrunins 1979 and 1984: Pialorsi 1074; R~iyer 
1 Carlo 1991), tlie prior accluisition of some skills in both the blT :~nd L2 

sllown to facilitate tlie acquisition c ~ f  some other skills in L?. Com~nins' 
(1984) hypothesis, which says that MT 'academic' or literacy' (i.e. reading and 
writing) skills and strategies transfer readily to an L2 whereas hasic 
interpersonal communication skills in each language develop independently of 
nnc nnotllcr. is confinned hy Rrlycr and Carlo 199 1 .  Cr~rniniiis (Ia)84: 143) I ~ r s  
suggested that: 

. . . if instn~ctiou in the native languages is effective in 
prolnotiug proficiency in it, transfer of this proficiency to 
L2 will occur ~lrovidecl there is :1detlr1;11e exposure to L2 
(either in school or environnient) and adequate ~notivalion 
((1 learn L2. 

And Royer aricl Carlo (1991:452) have c laked  that: 

n .  
reading skills learned in MT sllow up a ycar latcr in rc:tding ill L2; 13. 
listcllinp skills acclt~ircd ill L2 sllow up a year litter in rci1di11.c i l l  L2; 

C .  
listening collllJrcIlcnsi(,l1 ill MT docs nrit transl.cr 10 listctlins 
comlJrehension ill L2. 

Fr'lrn the sc l l~brs '  findings above. we can tlitls infer that: 

n .  
listelling in L2 can facilitate reading in L2; 
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The nr~rnber of readers al~ove progressively illcrcasc wit11 lllc Ic\.cl of 17ri11i:lry 
education. The texts are intencled to provide pr~pils witll :I widcr k~lll\r'lctl~e of 
the Yuruba language, literature and culture. Also, their contents prescrlt variorls 
kinds of knowledge in line with the trl!jectivcs of prit~l;~ry ctluc:llilln in lllc 
NPE. e.g. good character and ~norality, citizenshil> cdr~catitrn. nlllllc.r:tc!l : I I I ( ~  

ortllogr:lphy. 

5.2. Thc English 1,;lnguajic Courschooks 

5.2.1. Bnsic skills co~jcr-ed trrd r~rtrrrrrrr. (!/'l~rr.sc~rr/c~liotr 

Like the Yuruba coursebooks, the English coursel)ooks ex;~tnil~ed 
present a variety of pictures in the Pupil's Bk. 1 .  The pictures represerlt 
objects, actions and events in the pr~pils' Ilolnes and scllool e11vir11111nent. 
Initially. these picturcs occur alone. and later t11ey are 111;1tcI1cd wit11 \vr~riIs : I I I ~  

I 
sentences whicl~ llalne the concepts represe~lted Ily t l le~l~.  Wc uliscr\lc :1ls11 tI1:11 

in ;~ddition to the corlterll features al~ove, Nigerian Prilnary Englisll Hk I (111'. 
7-9) present a lot of sy~nhols. shapes. colours. diapralns. etc. for teaellin pre- 
reacting skills to pupils. 111 the ~)resentaticir~ of 111csc fealr~res. Illis ccl~lrschook 
Ilas ;I 101 ill conlnlon wit11 the Yorulia ccrr~rsclxwk I,qtrtrrtrtli,/itrr 11t.t; Kikti - t l ~ i ~ t  
I~otll I~ooks present a similar core of katr~res in this respect I>c :~tlrih~llcd 
to the fact 11\81 I~olh arc Longn\:l~l ~1ul~licalio11~ \vllic\~ 11\1st LI:IVC )\:ISSCI~ lIlr(rllgI1 
the same editorial hoarcl. 

011 skills presentation. all the four ctrursehvoks exa~r~irlctl prc'iz~~t the 
four skills of listening. speaking, rcnd i~~p  and writing lly the entl (,I' Pri111:lr)' 1 .  
The skills are tar~gl~t via several ~netllcrds and in the follrrwi~~g sccl~~cnti:ll order: 
(i) listening, (ii) speaking. (i i i )  mading i~nd (iv) writing. For ex:~~~llllc.  Tlrcv N(*lv 
O.vfirti Erl~lislr Corrr:rc, Rk. I introduces t l~e skills Illus: 

Tenn I ,  Week 1, Lesson 1:  l i s t c ~ ~ i ~ ~ g .  listetlilip and tloing, l i s ~ c ~ l i n ~ .  Ioc~ki~lg 
arid saying. oral work wit11 pictures. 

Tenn 2, Week I ,  Lesson 3: re;lding from llocrks 

Tcnn 2, Week I, Lesson I : pre-writing exercises. 

1,s 
, lli is lltlticed ill the otllcr coursehooks tllor~gll will1 sclrllc ulill,,r 

Tllc IIlov" I Iillns the 
the fealrlres are inlnlduced. 

..-r12 
, ' X .  - 

principles gt~ide [lie sequencing of ckills al>crvc as srllrlc 
in the Teacher's books show. The following statement in the Notion- 

,t2c~meflcs 
. Et,glis,, Bk I .  p. 5) expresses a general principles of learning 

I ,,i(ie 
l n n e l ~ n g ~   kill^' 

,,As soon as you start teaching reading, there is nne tl l i l lc  

you lnust make sure of. Your pupils must he co t~ lp l~ te  
Inasters ,jf the Iangrlage YOrl exllect Illel11 to rend". 

Tll,, ~ , r r l  ~ , ~ f i , r ( i  ~~r,q/i.vll ~ 0 1 ~ ~ ~ ~ ~ ~  (Tcacllcr's Bk 1 ,  11. vii) C I I I I I I I I C I ~ I X  l l l e  
tencllillg uf die reading skill irl a foreign language thus: 

... in teaching a pupil the skill of reading in a foreign 
lansuage, the first sentences he is asked to read sh011\d \,e 
the same as tlle sentences he call already Ilear wit11 
understanding. 

~~d T/re Nigeriurl Prirtzc~ry Errglislr (Teacher's Bk. I) in rlle follo!ving sl:lte1ne1lt 
rending attempts to shuw the anthtrrs' interest in second lanpr~a,cc lenrninp: 

Tlle course caters for two types of reading situatio~~ (:I) 

where children learn to read first in the local Nigerin~l 
language. whicll is the 11iost nati~ml apprcr:tcl~: : I I I ~  (11) 

whcrt: English is the initial reading ~ncdiurn. To sntis1.v 
both situations, sulne pre-reading exercises are provided i l l  

Tenn 1 to reinforce what has heen do~le in the N i p e r i : ~ ~ ~  
language. or to provide a li)~u~dation for Icar11i11g to re:ld i l l  

Enplisl~. 

As rhc discussion later in this paper will show. the statement al,ove does not 
secln lo rccognise ESL principles. let altlnc i~l i l l le~ne~~t  Illc~n. 

Ten11 3. Week 1, Lesson 3: writing. 
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7. Conclusion 

Arising from tlie discrlssion al~ove. this lialier uuggez[s [II:II t l~c  
folluwiug general priuciples of teaching Iangnapes skills lie follti\f3cd h y  j'clrr~li:~ 
and English tcxtl>ooks for effective acqr~isition ant1 learning of tlic b1T :111d EL? 
l ~ y  Yonllia 1i11pils. 

1. Coursehooks slivuld aim at rnaking pupils achieve litcr:lcy in Y~lnl l~a 
and oracy in English ill Primary I . 

ii. Erlglisli co~~rseliooks sliuuld itin1 at n~aking pt~liils liter:~tc ill  Englisli 
reading in Primary 2 and E~iglisl~ writing in Prini:~t-y 3. . . . 

111. Frotri Primaries 3-6. cor~rsel~ooks slior~ld nit11 at ~onsri l i r l :~t i~l~ ;11l t l~e 
skills learnt from Pri~naries 1-3 through frtrtlier intcnsivc \\11rh iri or:~l 
language develop~ncl~t. rearling co~ril~rcliension, co~~ilicrsiti~i~i :I I I I I  
creative writing. 

,. , iv. Supple~rientary readers in MT shr~uld aim at widening tlic ;~cqr~isi t i t i~~ 
of pul'ils' knowledge (of people and things. sr~ci:ll c~~virtrn~nent. 
language and literature, nulnller. etc.). Tliuse in EL'. url~icl~ shr~uld 
come very late in primary education should aim at \viclening ~ir~liils' 
experiences al~our utlier people and tllinps in tlie world. 

The suggestions above have two major i~nplications fur lanyuage 
coursebooks. First. tl~cy i~nply that Inore Yonllxt texthooks ~lecrl t ~ r  Iic \vritteti 
in accordatice witli the principles of SBTLS. TIie content 01' scin~c of t l~c  
existing courscbooks need to be revised. Also. tlie coursel~croks should he 
supported witli appropriate supple~ncntary reatlcrs. Second, (lie lircsclll Englisl~ 
courscbooks gcner;~lly onplit to l>e re-oriented toefards ncliievi~i,~ tllc go:~ls of 
efficient learning of E~iglisli. 111 tliis respect, all sections relating to tc;~cliing 
Englisli reading and writing skills must he expunged fro111 r i r  I 
coursebuuks and shifted to Prittiaries 2 and 3 respectively. It ~riay \\jell I7c that 
Pupils's Book I would IIU longer be necess:iry. or t11i11 i t  sliould ccint:~i~~ only 
materials that will present practical oral Englisl~ thror~yl~ only ~n:~trr i ;~ls  tI1:1t 
will present practical oral Englisl~ througli role plny, gnnics. co~i\lcrs;~ti~~lls ;~ncl 
drills. 

Finally, it is assulned illat the issue of aclecluate ; I I I ~ I  ;~l~lirtrliri:~[e 
textbook developlnent discussed in this paper can yield fnlitful results in tlie 
context of the provision r ~ f  other essential facilitics sucli :I% well-tr:liried 
lanpuage teachers. srlitalilc arid adaptalilc ~natcrials and e c l r ~ i [ i ~ ~ ~ c ~ ~ l .  csscnti;il 
infrastructnrc :uid ;I ctinrlucive atmoslihcrc for Icnrninp. 
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