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Demonstratio11 of Some Strategies 

Introduction 

Ttic e l l c t i v e  t c ;~ch i~~y  of ~rca~lirlr conilirelic~ision 11) cliiltlr-cr~ rcqui~-'.; [ l ie tle\.cIop- 

~ i i c n t  of cer-t:1i11 skills (\,I/. .. pcrccpti\~e. cogr~itivc ;~ri<I ! ~ I I $ ~ I ~ \ ~ I C  &i l ls).  I.llcsc skills c;111 

he focused on se\,crally duri11; te;~cliing or. otl1c1-\vise. ~ I i e y  call bc i~ircgr;~tcd. Current 

t l i i~ ik i r ig  i r i  te:~chiriz re:1(1i11; c.o~i~l>reIier~sio~i. IN~\,CV(Y. \\.IIIII~ \cell1 to I.;I\.I)III. ~IIC I:~ttcr. 

in  v i c ~  o f  tllc ~ii;~.xiri i~lrl i i l i p ~ ~ t  I)CIIC~'~I v.,llicI~ p ~ ~ l ) i l \  C;III IICI.I\.~ lrorli i ~ .  

Thc syriibiotic rclation\llip I~c.~\veen rcad i i~ r  c o ~ ~ ~ l > ~ - i ~ l ~ c r i \ i c , r ~  ;1111I VOC;I~)LI~;II-~ (level- 

opment lias been Ions reco~nizrcl  (I'crsorlkc. I9R2: I)u~llc!.. IOSO: Ahc. 1957). \Yhilc 

words arc refardcd as tools for co~npre l i cnd in~  rest\. it i\ c.cllr;~ll>, clear that rcadir~g 

(with coriiprcliension) also assists in  dcvc!o;?ing orli.'.\ \,oi.:llwlar-\i (I>;ry Sr l3;lrnford. 

1908; Huckin. I{ayrlc\ R Co;~cly. 1903). K ~ - a s l i ~ ~ i  I I0SL)) .,;I! \ :  

AltllougIi \VC suspczt t l l ; ~ ~  thcrc is still ;! ~ ; ! l ! ~ ; ~ t > l c  1-01c l i ~ r  S!>IIJC ~ > x l ~ l i c -  
i t  ~ o c a b u i ; r r - y - h ~ r i l ~ i i ~ i ~  :~ct iv i t i~ 's.  ice b ~ ' l i c ' \ . ~  i~ i i  ~ .c ;~ \o~ l ;~ t> lc  to :1ss111111' 
~h::t :: gr-?:~: tlc.11 0 1 .  \oc;~l>ulary, like s!iita.\ ;IIILI I I J O I - ~ I ~ O I O ~ ~ .  L.;III IIC 
:~ccluircd througli 'i.o~n~)rchtnsiL~lc iripllr.' csl>cc.i;~ll! \\-!lcrl ~lli. o ~ - ; ~ l  
input is ;luyrilcritetl h!. reading (p. 28). 

I r i  this paper ive stlall cli\i~rss sonic nlrtl iods ol' tc;icllins rcirdi~lg co~i lprcl iz~lsion to 

Senior Secondary Scllool pupil5 tlirough [lie process 01' learning and rliastt.rirlg o f  

English words. The demonstr;~tiori is expected to: 

i .  make classroom tt'acliers awarc o f  some cllectivc ~iietl iods of te;lcliing read- 

ing comprehension. 

ii. suggest to teachers soriic e fkct ive metlitltl\ ol' l i c l p i n ~  pupils develop their 

vocabulary t h r o ~ ~ s h  readin?. 

Although the above objr.crivcs form rhe focus. t l i r  discussion o f  tIic.111 rakes place 

within the wider framework of'"integratcd languagc tc;~cliiny" (Howe & Tolilori. 1980). 

. . . . - -. - '7- - - ---- ..--- ,- -. ..., .-.-...,.......I, V b . l " b ~ ~ a  W X J I U ~  III 4 ~ C A I  cllliilnces 
2. 
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Developing I'upils' Reading Comprehension Skills in English 

Two major co~ic.el>ts arc central to our discussioll in this study. First is that of inte- 

grated language tcac.111ng or whole I;~~iguagc ;ipproacli. This approach (Goodman & 

Goodman, 1981: 01111kog11 & Ama. 1097) C I I I I > ~ I ; I S ~ Z C S  two ~najor procedures which 

apply to this study. I'irst is the integration of skills procedrlre which decries the atom- 

istic presentation 01' I;~rig~ragc skills i n  the cl;~ssrooln. In  presenting reading compre- 

hension i l l  this papel. relevant aspects of tllc fo111- basic skills of listening, speaking, 

rending and writins ;ire .;tirn~~latcd towards ;I wllolc Ie;~rriing process. 

I'hc sccorid corrc.cpr is that of the iritc~-;~ctivc ~)rocohsi~lg riiotlel (Carrell, Devine, Rr 

Eskcy. I9S8; Pal.;ril. 11i07) applies to r l i i  study i l l  thrto rcsl)ccts, First, i t  ensures th;lr 

1I1e I ~ ; I ~ I I C I .  ~ I I ICI . ; IC~\  i\ ~ t h  ;I text not 011ly by rccog~iizi~lg wo!-ds and tlccvding its content 

but also by construcri~ig the meaning. (i.e.. pretiictirig, confir~nirlg, evaluating and crc- 

atirlg rncssagcs out (I!' thc text content). By tloi~ig tllih. both the "top-down" and "bot- 

toril-up" procedure\ ;ire utilized to i~itegratc the Ilislier arld loi4,tr levels of processing 

co~lipsehc~lsiori. Sccoiid. i t  ensures Icar~icr. tcilcher ;lnd I c ~ ~ ~ I ~ c ~ - I c ; I I . I I ~ T  interaction in the 

cl;~ssroorn, i n  pl.efercllc.e to thc teacher--centered or Ie;~rncr-centered presentation, It is 

especially very impor-ti~nt that learners interact ill ~x~i rb   rid iri groups when lessons take 

place in large classex (Coleman, 1987). Lasrly rlie interactive processirig model ensures 

'Iron- that pupils arc cnco~~r;~_red to relate thc intcrprctation of text to the culture and en!' 

~ncrlt iri ivllich rearlirlp takcs place. 

Url~!t~uhttdly. t l i ~ .  teacher provides ; I I ~  arlcllol- l'or till: co~i~~)r~~i ior i~ ior i  lesson, but the 

learners shoi~ld bt co~i>ta~itly busy as the ic;~cIier sets various tasks for then1 with littlc 

i:iter-ventio~i fro111 'lini!llcs. 

Some h-IethotIs of Teaching Reading Comprehension 
Through \'ocaI)uIary 

Sc\:cr:~l method5 1i;1ve been utilized over the years for teaching and testing reading 

comprehension in thc. <lassroom. These include the traditional intensive reading-ques- 

tion-answer methods and gap-filling methods such as the cloze test and c-test. In more 

recent times. several other methods deriving from insights into language studies have 

been introduced for teaching effectiveness. Such include, especially, the prediction, spi- 

der-graph, story-telling and retelling, and creative activity methods which we have 

found useful in the cla~sroom. Our presentnli $11 later in this study is a demonstration of 

how these methods mi_rht be utilized in the classroo~n. 

To put it briefly rhc prediction metliod enhances the teaching of reading compre- 

hension by ensurlrlg tl1.11 learners process texts through interactive gucssing and making 
- - -- 

\, 
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of hypotheses. Research in schekh theory says efficient reading is an interactive 

process involving the activation of prior knowledge both before and during decoding. 
/ 

The spider-graph rnethod"is a test of word association in vocabulary. development 

(Meara, 1983; Nation. 199 1 ) .  Rather than test individual words, the method connects 

words together into an association network based on semantic relationships (synonyms. 

:lntonyms, collocations. etc.) among them. In teaching reading comprehension. an 

establishrncnt of relationship arnong key words i n  a text is one way by which learners 

can interact mcanin~fully with the text. 

The ~nctllotl 0 1 '  rcrcliiirg \tor-ics Ii;ls Occ~l known to help in comprehension. Glazer 1 
i 1093) opi~ies thirt a\ Icar11t.r r-ctcll the stor)' thcy have read or listened to, the teacher 

car1 tlctcr~iiinc lie\!- i\.cII the!. untlcrst;lnd rcxts. In retelling stories, pupils have tho 

opporru~lity to share rhcir cxl~oricnces with others while they strive to remember what 

thcy have read or heal-d. Jeysdc (1907). iri her discussion of text cornprehension, pre- 

sents different guidclirlc. 2nd pr-ocedi~rcs for encouraging pupils to retell stories. 

Lastly. vi~rious l 'or~i i~ of' creati\!c i~ctivities can take place during or after reabjng 

co~nprchension. l'ictt~rc\ car1 he drawn to represent events or characters in a text. A 

slion piece of drama can ht: cornposed from :1 story and this can be acted out i n  class or 

during ;I period for soci~il or litcracy ;rctivities. I n  addition, the kcy worc;s of a text may 

provide the topic for I I ~ \ $  itor-ics to he rol(i or written. The integration of creative adiv- 

ities into the reatling corlli~rciii:risio11 I~ssori seems to provide tllc greatest avenue fbr 

dcrnonstr-;ltiori of iritc;~-ativc tcacl~i~ig. 

The Reacting kIi~terisl and Classroom Setting 

The ~iiatcrial I'or thc co~iiprcllension Ics\ons presented i n  this s r ~ ~ d y  consists of fv1.11- 

short stories. A, I3. C nrld I1 (See r2pperldix) provided by Price (1997. p. 38). The four 

pnssa_res located here are fou~ld ;rppropr-iatc for two one-hour lessons of reading ccm- 

prehension for forty senior Secondary School I pupils in Nigeria. 

The pupils generally have had six years of primary education and are,in their fovth 

year in  the secondary school. Although the pupils have been exposed to English lessms 

right from their first day in primary school and also learnt other subjects through he 
medium of English from the upper primary class. their level of mastery of the languqe 

cannot bc judged higher than that of lower primary school native-English children. 

Nonetheless. the learners have had enough exposure in the language to enable themto 

participate in a reading lesson. if well-motivated. 

The teachcr (this writer) is a participant in an extramural evening coaching c l s s  

organized by some university tcacllcrs for their children (the learners) to au~ rnen t  & - - - - - - -- ..- - - - 
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