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. developing countries of the world inherited a 
negahve attitude towards adult education from the former 
colonial powers. This was as a result of the little regard the 
colonial masters had for any form of education that fell 
outside the formal educa - stem. They embraced the 
formal education syst hierarchically structured, 
chronologically graded, CI d based and running from 
primary school through the university) for a lon at the 
expense of any other form of education. 

The colonial masters did not intend to adult 
education that they knew embraced all forms of educative 
experiences needed by men and women according to their 
varying interests and requirements. Rather, it was simply a 
reflection of the prevailing attitudes at that time to any form 
of education not directed towards children and youths. 

There is no doubt that rising populations have 
necessitated accelerated school programmes. All but a few 
countries, however, have been able to keep pace with the 
demand for schools by children and youths. Each year, 
ther be more children in school, but each year also, 
ther lore children out of school than in the previous 
year. such a situation clearly calls for fresh thinking as to 
whether the contir rovisior )re places in schools 
as  conventionally ved is rise and within the 
financial competerl~c "A a country. 

Indeed, it is now universally recognised that what 
can be learnt at school is but an introduction to life: that 
knowledge in every sphere is accumulating and changing so 
rapidly tha ling must of ty be i nuing 
activity. ' is therefore t :essity ablish 
another form 01 education that is equaly effecuve, possibly 
less costly, and which reaches out to a mass audience 
rather than to smaller narrowly defined groups within the 
community. By so doing provision will be made by 
government, organisations or institutions for the rising 
number of young adults who have missed out altogether on 
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formd schooling. It is to be noted however, that training needs, adult education is perceived i l lst  and 
organizations or institutions alone cannot foremost as literacy training. If literacy and adult 

meet the challenges for the provision of adult education in education are simply equated, this tends to hide other very 
the twenty-first century. The energy imagination and genius important needs for and possibilities from adult education. 
of people as well as their full, free and vigorous In the sub-regions of Asia in which economic growth is 
participation in every aspect of life are also needed. escalating, continuing education for adults is the primary 

There is the need for continuous updating of skills focus of adult education rather than literacy training. In 
which is indispensable and which now makes up part of the regions, dominated by political violence, popular education 
curriculum. This must be adapted to form a programme of remains underground. In other regions the urgency of 
lifelong education. Both old and young now have to face resolving practical survival issues takes precedence over 
the reality of changing jobs especially traditional jobs which both theoretical and basic research in adult education. In 
must give way to service-oriented activities that call for a Nigeria, adult and non-formal education consists of 
higher level of qualification. "' challenge is immense. functional literacy, remedial, continuing, vocational, 
Methods of educatior brmed to include new aesthetic, cultural and civic education for youths and 
information technol! :nvironmental issues. adults outside the formal school system (Federal Republic 
Foreign cultures and languages must be introduced. There of Nigeria, 1 nQ ' 
is the need to formalise adult educat that it be A cf It education planner and 
accorded due recognition and standi administrat how far adult education 

Teachers and those who tram are also should be a part of and integrated into the total education 
concerned and must be mobilised re-think system and how far it should operate separately and even 
teaching techniques and upgra m skills in competition with formal education. Certainly, it is not 
continuously, working with new methods UL rl dgrammes desirable for adult educators to think of themselves as 
which reflect state of the art innovations. Considering the permanently offering programmes that compensate for 
high economic, social, political and cultural stakes deficiencies in the formal systems. No country can afford to 
involved, the twenty-first century calls for a visionary run two educational systems, the second designed to make 
approach to the field of adult education. This is the main good the deficiencies of the formal. 
objective of this inaugural lecture. Adult education therefore embraces all forms of 

educative experiences needed by men and women according 
Concept of Adult Ed1 I 

to their varying interests and requirements at their different 
levels of comprehension and ability in their changing roles 

A s  an a intervention and a focus for research, and responsibilities throughout life. It occurs whenever 
adult educatio eality that is perceived and structured 1 adults find themselves in the process of learning how to 

ue nun 
of the 

differently by the various actors according to their specific 
contexts and historical cirt of 
adult education also varies it 
and who proposes programm 

Differences between regions 2 In Airica 
and the Arab States, in the light I r of basic 
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help satisfy primary nutritional, housing, clothing and 
health needs and also when they endeavour to learn how to 
ensure a greater degree of social justice and more active 
participation in the cultural and political life of their 
communities. Adult education thus incorporates anything 
that enlarges men's understanding, activates them, helps 
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them to make their own decisions, and to implement those 
decisions for themselves. 

Liveright and Haygood (1969) proposed that adult 
education is the process whereby persons who no longer (or 
did not) attend school on a regular and full time basis 
undertake sequential and organised activities with a 
conscious intention of bringing about changes in 
information, knowledge, understandin! skills, 
appreciation and attitudes; or for the purpo: entrljmg 
or solving personal or community problems. -rnus the term 
"adult education" denotes the entire body of organised 
educational processes, whatever the content, level and 
method, whether formal or otherwise, whether they prolong 
or replace initial education in schools, colleges and 
universities as well as in apprenticeship, whereby persons 
regarded as adults by the society to which they belong 
develop their abilities, enrich their knowledge, improve their 
technical or professional qualifications and bring about 
changes in attitude or behaviour in the twofold perspective 
of full personal development and participates in balanced 
and independent social, economic and cultural development 
(UNESCO, 1976). These dei-hitions embracing the dual 
purposes of achieving individual self-fulfillment and 
increasing social participation lay to rest the notion that 
adult-education is purely concerned with what were once 
regarded as vocational activitil 

Aims of Adult Education 

es (Colr 

United 
--.A- - , State: 

.L....ll-...~ 
In industrialised nations like the S, 

Canada and Western Europe, one current hajul ~ ~ ~ ~ ~ ~ ~ g e  
is to find ways to re-educate the work force to keep pace 
with changes in technology that make the skills of a past 
decade outmoded. Adult education is a necessity for 
everyone in the 219t century. No school system, however 
efficient, can fully prePare people for lifelong participation 
in any society today. There is therefore the need to 
complement the formal school system with adult education. 
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Realising the need for adult education especially in the 
developing countries of the world, Fasokun and Obilade 
(1988) called on the Nigerian government at various levels 
to initiate, execute and adequately finance adult-education 
programmes within their areas of influence in order to 
enhance the role of adult education as an important 
element in the development of human resources. 

Traditionally, adult education has played an 
important role in many democratic movements connected 
with social, politi :onomic, cultural and personal 
development. 

In the libera uaation, adult education is primarily 
concerned with individual self-empowerr 'he goal is to 
empower the individual's character, abil ~d capacities 
with a sense of unique personal meaning. ~t is aimed at 
bringing out the individual natur 
to it's true fullness and so bringi 
their individual uniqueness. 

In the communitarian tradition, adul :ation 
empowers the community and the entire people Ips to 
create a strong sense of utility and initiate a )nur;eSS of 
nation-building. 

There are still many educators of adu 3 see 
themselves primarily as agricultural extension workers, 
health aids, nurse, forest ranger, small business adviser, 
banker, journalists etc. This diverse group can be united 
by the common purpose of promoting adult learning as an 
essential means of extending the well being of all the 
world's people. Adult education which is promoted within 

1 educational systems is still needed, but it has to be 
supplemented by structured and purposeful adult learning 
opportunities which also happen under different labels. 

It must be noted that no education system is 
complete without adult education. The fonnal system of 
education has proved inadequate and incapable of giving 
education to all, because it is selective and elitist. The 
education for a selected few at the expense of the whole 
society is in itself a social injustice which should be 
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redeemed by the provision of education through adult 
education. Adults have various reasons for participating in 
educational activities. Fasokun, (1984a) identified, rated 
and determined the level of discrepancies among and 
between the expected and the observed educational 
intentions of adults attending extra-mural classes in the old 
Oyo State of Nigeria. Based on the results of 'this study, 
adult education, especially I ing countries has 
the following aims: 

in the ( ievelopj 

adults 
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to compensate for lack of formal education; 
to serve as an initial access to primary education 
(literacy and primary school completion programme); 
to orient it around basic nee( 
to promote democratic cultu~ 
to serve the intern-+- 7f the u n n erpnvueged 
population; 
to sensitise ; I political 
transformation; 
to improve the living conditions of the target group; 
to enlighten society in the changes taking place in 
economic and social life; 
to provide further education and in-service-training 
to the target group in order to improve their basic 
knowledge and skills; 
:o provide the target group with the necessary 
aesthetic, cultural, vocational and civic education for 
public enlightenment; 
to offer people who ~terrupted their school 
careers for whatever reason the opportunity to finish 
heir education 
.o provide t mities he 
~articipants. 

al and 

Content of Adult Education 

The most important feature of adult learning is its 
diversity; the multiplicity of the educational agents 
involved, the variety of institutional and financial 
arrangements, the breadth of learning needs and the 
different ways in which people participate in educational 
activities throughout the post-initial education life-span. 
Hence adult education is offered by a broad range of 
providers to highly heterogeneous audiences. This diversity 
introduces a number of variables that must be taken into 
account in economic studies of adult education, which may 
range from public basic education provided in the formal 
system of education to informal learning in the work place 
and continuing education of highly skilled professionals. 

The broad-scope of adult education includes the wide 
range of learning modes outside of the normal age-graded 
school system. It includes formal classroom instruction 
a n d  non-formal learning through discussion groups, peer 
instruction and apprenticeships. It also embraces the 
informal, self-initiated learning that takes place in family, 
work settings and the societv as a whole (Carman and 
McKeekeehn, 1985). 

Fasokun (1981b, l ~ ? 5 4 ~ ) ,  in aetermining what could 
be regarded as the content of adult education in Nigeria, 
noted that the level of education given under adult 
education differed from literacy work to training and 
retraining in skills and knowledge: to general information 
for awareness on issues of development such as water, 
food, health, agriculture, population, to certificates, 
diplomas and degrees. In essence, adult education is no 
longer an appendix to formal education. Priority is always . 
given to the specific needs of educationally underprivileged 
groups such as rural people, women, unschooled youth and 
the urban poor. 

Adults attend organised learning activities in a 
variety of locations, at the workplace, in training centres, in 
business or commercial schools, in universities, colleges, at 
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home or elsewhere. Adult education is also provided 
through a variety of approaches and methods (classroom, 

1 software, radio/T.V., audiolvideo, reading materials, on- 
the-job-training etc. (Belanger and Gomez, 1997). 

Based on the fore-going, the following subject areas 
will be relevant for adult education. 

distance education/correspondence education; 
prison education; 
nomadic education; 
extension education; and 

,entices ication. hip edu 

;hall now cAculline a f t w  "1  lie subiect areas thxt 
t to adult educ 

V V L  c 

relevan different forms of literacy, n~ r ,  and life skill 
programmes; 
primary education for adults; 
population education; 
law and statutory regulations; 
new technologies, data processing and 
communication techniques; 
political, economic, social and cultural democracies; 
maintenance of sustainable developmp-+. 
overcoming ethnic prejudices and -cultural 
openness; 

omen, work and child 
omen empowerment; 

,,zalth education and healtn promoho 
environmental education; 
media, new information n 
technologies; 

:onomics of adult education; 
inciples of market economy and managemc 

further education for different cate~ollca of 
complete: e forma ltion sy  
i n - s e ~ c c  n-the-jc ing for s ; 
general, vocaucn=1 =estnenc, cultura and civic 
educatior 
remedial lr those young people who 
prematurely dropped out of the formal school 
system; 
adults and the changing world of worl 
continuing education; 

are : 

Adult Education and De i r ru~ra r ;~  

(199 1) 
educauu~l a ~ u  auucly a c  r r r ~ l t ~ s l l v  ucperiuenr on one 
another. Adult education on il part is inextricably 
interwoven with the whole of cc ity's life. Based on 
this -2 ---- they c - l v  - ' - - LI- - lvigerian government at  
diffe :vels tc sion for all the different 
aspr adult ~t could promote effective 
democrauc participarlon 01 me people in politic 

Democracy is not only a legal system 1 vay of 
life. In essence, democracy depends on a living ~ciety. 
It depends on moral virtues. To build a society is an art 
that does not originate from thf iarket 
but from the citizenship of th e key 
institutions of so(' ' specially the educational svstem. 
have to s u ~  
destroyed. 

Democracy depends on the favo sation 
of civil society. It cannot be ovc is in 
the learning life associations, nents 
and study circles that common problems, which reverberate 
first in individual life histories, are distilled and transmitted 
in amplified form to the public sphere. 

Peop uticipa I the economic, social, 
political an ~ r a l  trz lation of the world is the 
central issi 3ur tin iis can only be achieved 
through adult learning of the people for the people and by 
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simple application form. At the same time over 130 million 
children of school age in the develc ing 

B up witk :ess to basic ec 
I le years ago, of 

I 

P Human ~ l g h t s  spelt out a globa 1 for peace and 
prosperity that included the rigl :ducation. The 
Convention on the Rights of the C the most widely 
ratified human rights treaty in histcjly - clrshrines the right 
of all cl to a primary education that will give them the 
skills tE d to continue learning throughout life. 

According to 1 General of the United 
Nations, Mr Kofi Ani e right to education is 
assured, the world g; ; no instant solution to 
the violations of thi t, but it begins with simple 
proposition: that on : of 21.t C there is no higher 
priority, no mission n portant than that of Education 
For All (Annan, 1999). Thus, ensuring the right to 
education is a matter of morality, justice and economic 
sense. The denial of the right to education hurts people's 
capacity to work producti~rely, to sustain and protect 
themselves and their families. On a society-wide scale, the 
denial to education harms the cause of democracy and 
social progress - and by extension I tional F nd 
security. By imparing the full de ent of :n, 
illiteracy makes it more difficult for rnem to make their way 
in society as ac I a spirit of un nd 
gender equalitj g all peoples ar 

Over 15 on children in cieveloplng countries 
start school but suddenly drop out after two or three years 
in school. They are not emergingawith literacy, numeraty 
and life skills that are the foundation of learning 
throughout life. 

Apart from the denial of educ: ,n, adults 
are also faced with the problem of LULCIQL~. I lit: bellicose 
language often used against illiteracy includes words like 
elimination, eradication, battle, scourge, plague as  well as 
many others. All these words cannot achieve any desirable 
result unless the world, North, South, West and East, the 
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rich, elite and powerful within countries are prepared for an 
alternative orientation and on total shift of financial 
resources from arms budget to basic services. Illiteracy is 
not a fatal disease which requires a "yaccination" 
programme for its eradication. On the contrary, literacy 
work needs a careful sensitive and sensible choice of 
andragogical approaches; neither handouts nor injections 
will help. 

The1 no doubt that reading, writing and 
arithmetic are useful to people in many ways. Literacy 
should be used to develop people's interdependence, 
confidence and the ability to cope with everyday life 
(Fasokun, 1979, 1980, 198 la,  198 1b; Fasokun and Amadi, 
1983; Fasokun and Obilade, 1990). In order to help 
illiterate persons in different parts of the country, Fasolsun 
(1980) developed the techniques for literacy teaching. 
These include the various techniques for acquiring basic 
literacy, information, skills and the application of the 
knowledge gained. He described with concrete examples 
the conditions under which each of the techniques could be 
used in literacy teaching. HoweTfer, one may not be able to 
deny that many things can be done by people who are not 
literate. But the point is that almost anythng; can be done 
better by people who are literate because literacy enables 
the recipients to analyse things more clearly and to bring 
the recorded experience of people to bear on their problems. 
Literacy is a basic skill without which it is difficult to 
acquire the modern skills of agriculture and industry. 

Thus literate persons are better able to cope wi 
modem world. A person who cannot read a sig11 "11 

medicine bottle or a fertilizer bag, let alone a textbook, is 
going to experience problems. The person who cannot read 
or write a letter, or manage a bank account faces many 
embarrassing situations. With technology advancing 
everyday, those who cannot handle reading, writing and 
arithmetic are going to find themselves increasingly at  a 
disadvantage. The gap between the literate and illiterate in 
our society is likely to grow even wider, with all the social 
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quote a few li nes: 

i 
tensions implied by that unless we take definite action to 
remedy the situation. 

I It is a common exper hat illiterate persons 
somehow feel that a s  they are uneducated, they should 

I keep quiet and leave the running of their country and even 
the community to others who apparently know better. 
Through the acquisition of literacy, we want our people to 
be self confident, well informed and if necessary, critical. 
We want our citizens to boldly exercise the rights and 
responsibilities which are theirs as  human beings. 

Experts and bureaucrats tend not to listen to the 
arguments of grace-roots people and participants of literacy 
classes, as  they assume to know or prefer to hide behind 
rules and regulations. This is certainly wrong. However, 
the question remains: How attentively do we listen? How 
much do we try to understand before we offer rural people 
our dishes of literacy to them? Part of the answer has been 
expressed by illiterates attending literacy classes from India 
in the poem written by Moitra (1979) from which I will like 
tc 

Wny snouia we become izrer 

What kind of people arc 
We are poor, very poor 
But we are not stupid 

I 

e we? 

That is why, despite our illiter, 
We still exist 
But we have to know 
Why we should become literatl- 

Why do our teachers feel so st 
They behave as if we were ignorant fo-'- 
A s  if we were little children. 
Please, do understand that 
The teacher may know things 
Which we don't 

14 

But we know a lot of things 
Which are beyond him.. . 
Literacy should help us  live better; 
At least we look at  it that way. 

They say that things are being planned 
For we - the poor 
Would literacy help us  in knowin 
Those government plans? 
Would it help us  know 
How to raise our yield and increase our income? 
And fmm where could we borrow money 
On easy terms and what benefits 
Would we get from the co-operati ves?. . . 

Will this programme teach us  how to  thin^ 
And work together? 
Will "doing" be made a part of "learning"? 
We want a straight answer. 

Then we shall decide whether 
We should become literate or not 
But if -we firid out that we are being dupt 
With empty promises 
We will stay away from yo 

uified. 
corner . .  . 

in the poem presented above, one of the great myths behind 
literacy movements was that of crisis (Graff, 1992). In 
essence, literacy is manifestly riddled with questions, 
tensions and conflicts which need to be cl; The 
concept of literacy should be brought out of its . The 
concept of literacy should also be widened by relntroaucing 
traditional knowledge and skills and indigenous languages 
into basic education (Fasokun, 1998). There must also be 
more participation in literacy programmes by local 
communities. Adults' rights to education must be 
enshrined in the constitution and be the subject of specific 
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legislation. Above all it must be remembered that learners 

I 
are at  the heart of literacy process. Thc ,t all be 
involved in all stages of learning. 

I 
I 

Adult Education and the Empowen nent oi 

:y mus 

Women 

The impoverishment of Atnca means the 
deterioration of living conditions particularly for women 
who in major regions of the continent, bear the triple 
responsibility of raising a family, bringing home an income, 
and upholding community structures. The problem of 
survival that they face anew everyday leaves them little 
opportunity to develop "liberating" energies of their own. 
Effective solutions tailored to their situations, interests and 
needs can only be designed by them, and in collaboration 
with them. It is therefore not surprising to see women in 
many communities in Africa challenging the precarious 
situation in which they find themselves as  illustrated by the 
poem below titled "African Woman" by Marriet Malomi of 
Uganda: 

African Woman 

1. African woman, African woma 
Which name suits me best? 
I am the family plough 
Plough the land which I don't own 

eloved husband reaps what I sow 
a 

rncan woman, African woman 
'hich name suits me best? 
bear children every year 
plough for them every year 
feed them every year 
dress them every year 
:t they are not mine 
:y beloved husband claims them 

3. African woman, African woman 
Which name suits me best? 
I am the source of water for the family 
I am the source of firewood for the famil; 
I am the source of food for the family 
I am the source of income for the family 
Yet I own nothing but my beloved husband owns 
everything 

4. African woman, African woman 
Which name suits me best? 
I am the bed for my husband 
I am the pillow for my husband 
I am the blanket for my husband 
Because he bought me, so he owns me 

5. African woman, African w 
Which name suits me bes 
African woman 
Please wake up! 
I s  this a good quality of life you u live? 
Men let women reap what they sow 

empowc 
luctive 
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The 1990 , cation 
For All and the 1995 Beijing r o u m  worla LonIerence on 
Women seem to have addressed some of the issues pointed 
out in the poem just presented. Both conferences called for 
the elimination of discrimination in education at all levels, .. for the creation of gende 1s and 
for equal educational and  men. 

The Beijing platform also talked about empowerment 
of women. Longwe (1997) views empowerment as women's 
capacity to make the best of their own lives. A woman can 
be ered if she has access to literac! 9 

pro( skills and capital which will then : r 
for get ahead. Education for empowe i 

women to learn the following: 
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challenge and transform the ideology and practice of 
women's surbordination; 
transform the structure and institutions which have 
upheld and reinforced discrimination such as the 
family, class, ethnicity and social, economic and 
political structures and institutions including 
religion, the media etc; 
think and work collectively with others, instead of 
working as an individual to compete against others; 
question the social and political environment, not 
merely as given which must be understood, but also 
as an unsatisfactory environment to be changed; 
look for political interests which underlie apparently 
technical and neutral explanations; 
recognise that the gender policies do not command 
political concensus but in fact attract both explicit 
and covert opposition; 
question whether public institutions are working in 
public interest; 
develop strategies for working political 
conflict and confrontation; 
devise strategies for counter covert bureacratic 
resistance to gender oriented policies; and 
gain access and control over materials and 
nowled 37, Batliwala 1995). 

.'hree major concerns of empowering education have 
been identified. These are access, content and andragow. 
Historically, women have been denied access to schooling, 

w 

literacy and other educational opportunities. This has 
produced a gender gap that continues to be evident whether 
in school enrolment rates, literacy rates or adult education. 
For example out of the almost one billion non-literate 
population, two thirds are women (Anonuero, 1997). It has 
been found out that there is a positive relationship between 
learner's self concept and access to education (Fasokun, 
1983). Efforts should therefore' be made to ensure that 

adult learners are helped to build positive VALWS of 
themselves. 

Discrimination against women is the largest 
impediment to achieving education for all. The broad social 
benefits of educating women are almost 
acknowledged. They include the following: 
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• the more educated a mother is, re infar 
' child mortality is reduced; 

• children of more educated mothera ~crrii to be u e ~ ~ e r  
nourished and suffer less from illness; 

• children (and particularly daughters) of 
- - zated mothers are more likely to ' - - '~carea 

nselves and become literate; 
• zated women are less likely to die in rth; 
• the more educated a woman is, the more hkely she is 

to have opportunities and life choices and avoid 
being oppressed and exploited by her family or social 

ation; 
• zated u 

icipate 
send their own daughters to school; and 

• zated women are more likely to play a r 
pulriical and economic decision-making a L  

munity, regional and : 
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aspects of education is essenti nable 7 of all 
ages to make their full contribl societ to the 
resolution of the multiple problems confronting numanity. 
When women are caught in a situation of social isolation 
and lack of access to knowledge and information, they are 
alienated from decision making processes within the family, 
corr ,ociety : ral, ant little c 
ove~ md live; 
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Adult Education and Child Care 

. 
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couple: 
, . 

I 

I 
Putting today's essential child care knowledge into 

practice will be seen by many as 'women's work'. But 
women already have enough work to do. They grow most of 
the developing world's food, marktt most of its crops, fetch 
most of its water, collect most of its fuel, feed most of its 
animals, and weed most of its fields. And when their work 
outside the home is done, they light the third world's fires, 
cook its meals, clean its compounds, wash its clothes, shop 
for its needs and look after its old and its ill. 

The multiple burdens of womanhood o much. 
The greatest communication challenge ", -, is the 
challenge of communicating the idea that the time has 
come, in all countries, for men to share more fully in the 
most dficult and important of all tasks - protecting the 
lives and health and the growth of their children 

Young adults usually need additional education 
regarding reproduction and sexuality as they initiate 
reproductive behaviour. This may take various forms. 
Sometimes pre-marital counselling or education 
programmes r-- -Yered by churcher ---.ernrnent 
departm ental orgmisa to assist 
these yo preparing for t moductive 
decisions mar awar mem. 

Learning about prevention of birth defects should 
1 occur before conception. The early stage of pregnancy, 

especially the first six weeks, is the period when the embryo 
is the most vulnerable to drugs and other external factors 
that can cause birth defects when expectant mothers 
consume or are exposed to them (Angarita and Sikes, 
1990). 

If anning lancy a I f 
the heightenea n s ~ s  auring the early weeks, tney can taKe 
necessary precautions (avoiding e.g. drugs of any kind, 
alcohol, smoking and X-rays) before the pregnancy is 
confirmed. 
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Certain nutritional deficiencies can also contribute to 
birth defects. If a woman consumes 0.4 milligrams of folic 
acid d a y ,  beginning at least one month before conception 
and continuing at least through the early stages of 
pregnancy, the likelihood of a neutral tube defect in her 
child is reduced by half. Folic acid may be taken u s  a 

' dietary supplement. aild could be found in foods such as 
peas and oranges. 

Once conception has occurred, the couple will need 
information on prenatal care, including diet. In some 
cultures, traditr~fi discriminates against women in terms of 
food allocation Education has an important role to play 

1 here, because the diet of a mother-to-be is an important 

1 
factor in health status of her pregnancy (Sikes, 1997). 

Educational interventions are also intended to 
protect the infant through education of parents in. oral 
rehydration therapy, the need for infant immunizations and 
other protective measures as they continue with each clinic 
visit as the child grows. 

Parents are the child's fir5 I t  is 
important for parents to learn how ate with 
their children, whether they be pre-scnoolers, children 
moving into puberty or adolescents who are trying to learn 
who they are and how to establish meaningful relationships 
with others. 

*) 
The need to produce family in material 

and child health care at this aLag- ----not be 

J overemphasized. That information about birth-spacing, 
safe mot: 1, breast-feeding, weaning and child growth, 
irnrni~piz diarrhoea diseases, respiratory infections, 
domestic hygene, malaria and AIDS - should be provided 
to enable most families in the developing world to make . 
significant improvements in their own and their children's 
health. There is therefore the need to teach parents the 
ways of achieving the first level of primary health care. 

Women should be taught compensatory care which 
returns a child to a previously accepted state of health or 
development and stimulating care which serves to promote 
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further development such as language and social 
development (Engle, 1992). 

Throughout the world there are millions of children 
with many problems. Many of these children have been 
ignored or neglected, and also abanc These reactions 
are generally due to ignorance abo causes of their 
handicaps. Special needs children are otten looked upon as 
a burden. They are frequently regarded by the family and 
community as worthless, useless and dependent and it is 
no surprise that children quickly take on +x- view of 
themselves. 

sometimes or always crosses one or both eyes (after 
six months of age). 

Talking if the child 
does not say mama (or equivalent) by 18 months of 
age 
cannot name a few familiar objects/people by age 2 
cannot repeat simple songs/rhythms by age 3 
is not talking in short sentences by age 4 
is not understood by people outside the family by age 
'3 
is talking differently from other children of the same 

Parents should be I hildhood 
Screening Tool. According to bvans (1998) they should 
know that the child might have a problem in these areas 
when the child exhibits some of the following behaviours: 

Understanding if the child 
does not react to own name by age 1 
cannot identify parts of face by age 3 
cannot answer simple questions by a&- , 

mnot follow simple stories by age 3 
:ems to have difficulty understanc IU 

d e  saying when compared to other L I I I L ~ ~ ~ ~ ~  
~ l e  

Hearing if the child 
does not iurn tc 
vo:ices 

the sol new sc 

uge fr~ has frequent ear infections 
earache) 

(disch: ling thi 
..L:lA-e 

ings yo ... ,.+- +I. 

le is c: 

eak 

jes not respond when he/sl 
tn see the per son same agt 

atches your Lps when you sp 
talks in a very loud or soft voic~ 
does not talk or talks strangely 

Playing if the c~~~~~ 
d enjoy I waving games by age 1 
d : play v ~bjects (e.g. spoon and 
poy uy. age 2 

oes not join in ; with other children by age 4 
:.g. catch, hide :ek) 

"oes not play like otner children of the same ace 

)laying 
vith COI 

oes not simple 
nmon ( oes not 

-*) L-- - 
Seeing if the ch: 

is often I 

dropped 
1s red eyes or chronic 
e eyes, a cloudy appt 

1 ubs eyes and says they --,, , 
often bumps into things while r 

• holds head in an awkward pa 
h k  at something 

ild 
~nable 

L games 
and se 

. , 
to find small which he ha: 

ha 
thc 

dischar 
:arance 
h1lT-t 

'ge from eyes, spots on 
to eyes or frequently 1 if the child 

a s unable to sit up unsupported by 10 monrns 
a annot walk without help by age 2 
a annot balance on the foot for a short time by age 4 

moves very differently from other children of the 

noving ; 

Isition i 
around 
when t~ 

same age. 
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.- I ~ d u l t s  should be exposed to these e a q l ~ > ~ o o d  
screening tools through well planned and e+%hye adult 
education programmes. . . 

Adult Education and the Environment X I 

'A  

At the beginning of a new century so badly affected 
by ecological crises, most of which have been knowingly 
brought about by human activities, and a few unwittingly, 
environmental education for adults seems in fact to be the 
key to warning the 21st century people against some 
harmful behaviours that have in the past led to serious 
damage to the environment (Gaba-Waye, 1997). 

Progressive degradation of the earth's environment 
poses a threat to its very existence, unlike our grand 
parents, we have too much ozone whtses-it \shields us. 
Large forest belts are disappearing, as a result of massive 
timbering anc a1 increasing instance of forest fires. 
Farmersl are finding it more and more difflcult'to cultivate 
what is left because readitig n, accelerating 
exhaustion of Cqc soil, inking ible.' . 

hlajcrity _' adults are not v e  of the basic 
environmental impact of tbeir own activities. * Yet it is they 
who are voters, deciki6n-rpaker0,~ government and 
community leaders and consumers. The planet cannot wait 
for the ~ e x t  generation of young people to apply their 
environm-n4a? ~movrledge (Clover, 1997). The urgency for 
adult education in th is  connection is unparalled. As  such it 
requires 3 holistic app Political awareness must be 
awakened. Practical st1 st be taken. 

The problems of ule environment are different for the 
rich and the poor, for men and for wpmeq. In poor 
countries, the demand for food and fuel by %he raphy 
growing poor population leads to deforestatioh, Soil erosion, 
silting and depletion of water supplier. The poor not only 
contribute to local environmental degradation, but also 
suffer from it. It is women certainly in the poor countries, 
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who are mostly affected by environmental degradaqon. 
Therefore, the link between women's empowerment and the 
development of new values in relation to the environme 
critical. There is a strong argument for women to be pl 
at the centre of development in the twenty-first century. 1 

Environmental adult education considers I the 
environment in its totality, natural and built, technolo@cal 
and social, and it assists people to make global and 1 cal ~ links. It attempts .to help people to become more politi ally e 
literate about the ideologies and systems at work that1 are 
contrary to the promotion of a healthy social and nahral 
environment. I 

Some of the causes of ecological crisis are liyked 
directly with the over-exploitation of the resources of the 

I earth and toxic industrial waste. Environmental educ tion z! 
is hence an absolute imperative that will enable the vahous 

, communities in our world, which are rapidly changdg to 
manage their own educational, cultural, scientific 1 and 
technological resources and to direct them towards a form 
of development of which they will themselves decide the 

and particular ways of life. 

e content and priorities in accordance with their experi nce 

The link between environmental adult education and 
sustainable development has been particularly accenqated 
in recent years; thanks to the technological explosion that 
has demanded occupational retraining of adults in many 

I fieldi, Wuding the planning and use of new renedable 
I fo- of energy such as solar cookers, biogas, photovdltaic 

cells etc. Since adults are the main users of the 
environment through their occupational and leisure 
activities, they must have access to information th t is 
relevant to the natural resources available. 

P 
I It is to be noted that solar energy can be us d in C 
1 Akca directly or indirectly according to need. ~verydhere 

in Africa, it is possible to create solar power stations1 that 
will operate 12 hours a day without interruption, as thy sun 
releases on average one billion KWh of energy on Aiiic per 
day. Such installations would enable all African townfand 
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villages to be supplied with electricity, and to draw water 
from underground tables in order to re-afforest arid lands 
with a view to making them once more fertile for agriculture 
and gracing, which are the main economic activities in 
Africa. Adults should also realise that as a result of the 
trade winds that blow along the west coast of Africa, it is 
possible for the continent to be supplied with wind-energy, 
which lends itself perfectly to the irrigation of desert and 
semi-desert areas and the watering of stock. 

Environmental education is hence an absolute 
imperative that will enable the various communities in our 
world, which are rapidly changing, to manage their own 
educational, cultural, scientific and technological resources 
and to direct them towards a form of development of which 
they will themselves decide the content priorities in 
accordance with their experience and particular ways of life. 

Environmental adult education is not a luxury but 
an urgent necessity, on which depends both the ecological 
equilibrium of the earth and the survival of humanity. 
Adults bear both the heavy responsibility for decisions 
affecting the environment of the planet and the duty to 
educate the younger generation. Improvement in nutrition, 
sanitation and economic and social conditions, to which all 
peoples of the world aspire, depends on adults' awareness 
of environmental degradation. Learning and information - 
seeking activities can play an important part in helping 
adults cope with their environment (Fasokun, 1987). 

Adult Educatj Educ 
1 Promotion 

htion and Health 

Major global trends including globalization o 
ageing population, rapid increase of urban popb~,uu~l, 
increase in poverty, violence development of new 
information technologies, the spread of tobacco use and 
HIVIAIDS present major challenges for health promotion 
and health education (Gaba-Waye, 1997). 

Despite progress in controlling certain communic~b~e 
diseases, new ones have emerged and some old opes 
continue to affect the health of people in the develo 71 ing 
world, providing a double burden. It is also noted that n n- 
communicable, life-style related diseases are now cauding 
more and more deaths in the developing world too. I 

Health promotion enables people to increase conjtrol 
over, and to improve their health. It involves pegple 
through the context of their everyday lives e.g. ho e, 
school, workplaces, cities etc and promotes rhe  
achievement of the highest level of physical, mental !and 
social well-being for all people. I 

There is an increasing concern for the health @d 
fitness level of adults. This is due to the 
hypokinetic diseases resulting from inactivity. The 
is multi-dimensional. Lack of fitness can result in 
which increases the risk of coronary heart 
diabetes as well as causing orthopaedic disorders. I 

It must be emphasised that physical fitness helpls in 
stemming the onset of diseases e.g. cardiovascular disepse, 
intellectual skills since games facilitate the developme t of 
cognitive skills. "a In addition, dances and g y m n  stic 
movements help individuals to think, remember land 
conceptualise. I 

Success in sports and games provides e p l e  
opportunities for the development of 
promotes self confidence, popularity among peers, 
accept new challenges and set realistic 
help adults to reduce anxiety and state of depresdion. 
Exercises help in the reduction of various stress indices1 

The content should be carefully selected aft$r a 
medical examination. This is necessary because rigorous . 
activities have serious consequences for individuals who 
already have a low fitness level. Cadiovascular flexibility, 
strength, body composition and motor ability tests mab be 
used for this purpose. It is imperative that adults are 
exposed to  health education and health promotion thr4ugh 
viable adult education programmes. Adults p th  
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homogenous intenbons should be grouped together for the 
purpose of receiving instructions (Fasokun, 1984a). 

Adult Education, Media, New Information and 
Communication Technologies 

Fasokun and Mejuini (1988) acknowledged the power 
of the broadcasting media in reaching and stimulating a 
large audience for adult literacy education. In their study 
on the use of broadcasting media for adult literacy 
education in Oyo State of Nigeria, they observed that more 
air time was allocated to children's education than to adult 
literacy education. The proportion of the total air time 
allocated to adult literacy education was rather too low 
when compared with the overall total air time spent by each 
of the broadcasting media per week. The time allocated to 
adult literacy education was not evenly distributed among 
various occupations engaged in by the adults. This is the 
general trend in many developing countries of the world. 

However, in comparison with traditional media 
(television, radio and the press) it has been observed that 
new technologies have an enormous potential for 
communication, interaction and distribution of content. 
New technologies provide powerful tools to increase the 
opportunity of all citizens to have access to education, 
information and knowledge to create ids as part of 
the learning environment. 

Access to adult-education programmes, using both 
low and high technologies is predicated not only on the 
foundation of basic skills but also on the availability of the 
time, money, energy and physical ability to take part. 

Distance education systems have been embarked 
upon by adults in different ways. It is estimated that over 
10 million adults in the world take higher education 
courses at a distance each year. At least another 10 million 
or so are following in-service education and training, 
continuing-education and vocational training courses at a 
distance. 
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Distance education systems are very diverse; in fact, 
about the only obvious feature they have in common is that 
they do not rely on face-to-face classroom or lecture room 
contact as the main medium of instruction. The majority of 
teaching and learning activities are separated in space and 
in time (although nearly all distance education programmes 
have an element of face-to-face contact which may vary 
j XY to 3% of total study time). In many cases, the 

y can be traced to the dominant influence of a 
specuic underlying communication technology: 

postal correspondence - this forms the main basis 
for learner-tutor contact in vast majority of distance 
education programmes; 
newspapers and magazines; 
the telephone: audio and audiographic conferencing 
and video conferencing, via telephone and satellite 
communication channels; 
radio: used from the 1930s for distance education ; 

4 elevision: such as Chinese Central Television 
Jniversity; 

t ylectronic mail, computer conferencing and World 
Vide Web (WWW) the current new technologies using 
he internet. 

The mere deployment of technologies, however, does 
not guarantee that any learning at a distance will occur. 
The quality and extent of learning depends (far more 
importantly than in conventional education system) on the 
motivation, orientation and study skills of the learners, and 
on the quality, competence and professional skills of the 
course developers and the tutors. Adults should be 
encouraged to possess the correct attitudes and values 
which will assist them in facing the new challenges. 



~ d u l t  ]Education and Teacher Preparation 

It has been customary in the edu 1 field 
particularly in the preparation of teachers to understand 
policy formulation as binary trade-offs: quantity versus 
quality, traditional versus modern, public versus private, 
formal versus non-formal; teaching versus learning, 
centralised versus decentralised, content versus method, 
intended versus implemented curriculum, teacher-centred 
versus learner-centred, passive versus active pedagogies, 
face-to-face versus distance teaching and son on. The 
binary option scheme and the policy recommendations 

- .- derived from them have been question 96) on 
the following grounds: 

ed (Tor 

in reality no policy decision appears as  a binary 
option but rather as a selection from a broad menu 
of possiu~h;ied and shades; 
educational change is systemic and does not operate 
on the basis of discrete, isolated elements: good 
textbooks without competent teachers are fruitfless 
inveatmeiii; tzacher training in the absence of an 
overall revision of the status and condition of the 
teaching profession ends up increasing teacher 
rotation in search of better remunerated jobs; 
increasing instruction time does not necessarily 
result in improved educational outcomes if 
curricu?um and pedagogy remain uncha md so 
on. 

There is therefore the need for holistic measures to 
improve the quality of teachers at any level especially in the 
non-formal level. In recent times, more adults who left the 
formal educational system and who have assumed 
responsibility of adult status such as work, marriage or 
parenthood are now continuing their pursuits of 
educational activities through extra-mural classes, in- 
service and on-the-job training. Such adult learners are 

.I 
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usually taught in the evenings or during vacations by part- 
time teachers majority of whom are full-time teachers of 
adolescents in various schools. The teachers continue to 
use the same methods of teaching both adolescents and 

i adults. They have to adapt their pedagogical methods of 
defining the content, assigning the reading and other 
learning activities to suit the adult learners. 

It has been observed that many teachers of adults 
hold negative predisposition towards adults as learners 
(David, 1979). This situation arises because of the limits of 
the conventional methods used in training the teachers 
used for teaching adults. It has been observed by Torres 
(1996) that the teacher education preparation method is 
obsolete. She identifies the following as the possible 
reasons for this unpleasant situation. Most teacher 

I education programmes; 

thl 
ha 
in: 

start from zero, ignori disregarding previous 
knowledge and experience; 
ignore teachers' real conditions (motivations, 
concerns, knowledge, available time and resources); 
adopt a top-down approach and sees teachers only in 
passive roles of recipients and potential trainees and 
do not consult teachers or seek their participation in 

e design of the training plan; 
I I 

Lve a homogenous proposal for 'teachers' in general 
___stead of adjusting to the various types and levels of 
teachers and their specific needs; 
resort to external incentives and motivation 
mechanisms such as scores, promotions and 
certificates rather than reinforcing the objective of 
learning and improving teaching practice; 
are conducted outside the workplace (typically, 
teachers are brought to the training sites instead of 
bringing the training to them and making the school 

I the training site); 



are focussed on the teaching perspective much more 
than on the learning perspective; 
reject teachers' previous knowledge and experience 
instead of starting from these and building on it; 
are oriented towards correcting mistakes and 
highlighting weaknesses rather than at stimulating 
and reinforcing strengths; 
are based on the transmission teaching model 
(teaching as the transmission of information and 
learning as the passive assimilation of that 
information: and 
are essentially contradictory to the pedagogical 
model that is requested of teachers in their 
classrooms, where teachers are expected to elicit 
active learning, critical thinking, creativity etc which 
they themselves do not experience in their own 
education and training process. 

Teachers trained under the above conditions are not 
suitable as  teachers of adults. In a study on teacher and 
student perceptions of the ideal and actual behaviours of 
extra-mural teachers, Fasokun (1988) found out that extra- 
mural teachers and the adult learners were fully aware of 
the ideal behaviours that should be possessed by the extra- 
mural teacher in order to facilitate teaching and learning in 
the classroom. However, as the study showed, both the 
teacher and the adult learner agreed that the actual 
behaviour of the extra-mural teacher was significantly less 
than the ideal behaviour expected bf him. Hence both 
groups agreed that the extra-mural teacher was not 
effective in all the three major areas examined in the study, 
namely, desirable knowledge, skill and personal 
characteristics of the teacher. In order to achieve the 
desired results, there is the urgent need to prepare the 
part-time teachers to meet the needs and demands of the 
adult learners. This situation becomes very necessary in 
view of the fact that adult learners have to deal daily with 

I 

the realities of their work, their family and their community 
(Lindsay, 1984). There is therefore the need to examine 
various potential productive attributes of the teachers 
including educational preparation, experience, 
resourcefulness, talents and attitudes before appointing 
then1 as teachers of adults (Fasokun, 1979). The teacher of 
adults should have a desirable knowledge, skill and possess 
adequate personal characteristics. 

The desirable knowledge of the teacher is usually 
expressed in terms of the knowledge of self, the learner, the 
subject-matter, the learning process and the teaching 
process. The desirable skills of the teacher include the art 
of planning, instructing, evaluating, communicating, 
decision-making, curriculum leadership, using the adult 
learners' life experience as  instructional resources, 

I 

developing learning experiences and maintaining an 
environment conducive to learning. The desirable persdnd 
characteristics of the teacher collapse into five categories. 
These are self-confidence, informality, enthusiasm, 
responsiveness and creativity (Knox 1980; Fasokun, 1988). 

The teachers of adults can only acquire the desirable 
knowledge, skill and the expected personal characteristics ~ only when there is an efficient and effective 
professiondkation of the teaching profession. The 
professionalization of the teaching profession is at present 
the subject of many studies (Altet 1994, Bourdonde, 199 1 
and 1993). Professionalization becomes more marked when 
in any profession, methodological guidelines and rules are 
superceded by autonomy guided by dear objectives, whose 
achievement can be evaluated. (Perrenoud, 1996). Until 
this is achieved, it is not desirable to rely on adolescent 

I 
teachers to teach adults who differ considerably from 

I children. 
There is the urgent need to give the teacher the 

central place in the process of improving the quality of 
adult-education. They should be individually or collectively 

I responsible for analysing the requirements of the adult 
learners. They should be able and be willing to debate 
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openly, not only among themselves but also with all those 
legitimately concerned, on the subject of possible solutions 
or desirable developments, and likewise to take decision on 
what should be done and how to implement them. 
Teachers of adults should be considered to be innovative, 
capable of self-improvement, analysing their own actions, 
idenhfylng and reacting to learners' needs and evaluating 
the results of their own actions (Vonk 1992). 

The need for holistic measures to improve teaching 
quality cannot be overemphasized. In essence, there is the 
need to redefine cost effectiveness in teacher education. 
Teachers should be seen as  educational agents; textbooks 
and technology are educational tools. Teacher education 
reform is therefore vital. It is a sine-qua-non for 
educational reform and vice-versa. Teachers must adapt 
their relationship with learners, switching roles from 
"soloist" to "accompanist" and shifting the emphasis from I 
dispensing information to helping learners seek, organise 
and manage knowledge, guiding them than rr E them (UNESCO, 1996). 

rather 

Adult Education at-Obafemi Awolowo University 

Adult Education as  an academic discipline starrea in 
this university with the creation of the department of Adult 
Education in 1967 as  one of the four units that constituted 
the Faculty of Education. It was essentially established as  
part of the university's efforts towards bringing the 'gown to 
town and the town to gown'. Guidedaby the concept, aims 
and content of adult education just presented in this 
lecture there was the need by the department to broaden its 
programmes to cater for different categories of individuals 
in need of adult education. 

By 1973, proposals which were aimed at fostering 
research, dissemination of research knowledge, 
development of leadership potentials, conducting and 
organising adult and continuing education programmes in 
the university and.at approved zonal centres in selected 
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communities as well as teaching courses in adult education 
were brought to Senate for approval. This led the 
department to change its nomenclature to the department 
of Continuing Education to reflect its newly defined 
objectives. Although l approved these proposals in 
1973, acute shortag staff delayed their effective 
implementation until the 19 7 5 / 76 academic session. 

Attempts were made in the mid 70s to transform the 
department into a formal academic department by 
admitting its own students and awarding degrees in 
Continuing Education. The Visitation Panel Report of 1974 
to the university advised it to concentrate its efforts on 
extra-mural and continuing education rather +Ln- in 
offering courses for first degree in adult-education. 

With the revised undergraduate progrm as  

approved by Senate, the department continues to offer a 
joint Bachelor's degree in Education with other 
departments in the Faculty of Education. To date, the 
student-teachers offer prescribed courses in various 
aspects of adult education throughout the duration of their 
undergraduate programmes. The courses are aimed at  
developing in the student-teachers different aspects of adult 
education to enable them contribute meaningfully to the 
development of their communities. The department also 
trains postgraduate students to er hem earn M.Ed, 
M.A and Ph.D degrees in Adult Ec n. I a m g l a d t o  
mention here with humility and pride that the first sets of 
M.ED, M.A and Ph.D candidates in Adult Education in the 
department were all s u p e ~ s e d  by me. Some of them are 
now members of staff of the department while the others 
are holding leadership positi :nt 

establishments and in private sect01 
In addition to our academic P I U ~ I ~ I I  , h e  

department had organised seminars, extra-mural and 
evening classes in selected States within the western part of 
Nigeria '+ 4laborated with the Ife Women's Group in 
execu ti le of -their community development projects. 
It also )orated with the department of Extension 
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  ducat ion and Rural Sociology by offering functional 
literacy programmes in Isoya. Similar functional literacy 
programmes were carried out in Edunabon and Akiriboto. 
Relevant programmes were organised for staff nurses, 

I horticulturists and many others. 
The department in collaboration with the Staff 

Training School Unit of the Registry has been deeply 
involved in the planning and in training personnel for the 
university. Between 1976 and 1986, the department 
developed and executed in-service programmes in 
Secretarial Studies for the staff of the university who were 
then on grade levels 01-07. Many people were trained as 
typists, clerical officers, assistant executive officers 
(account) and confidential secretaries. The programme 
helped the participants in meeting the deficiencies or 
otherwise of serving ,officers and enhanced their 
professional competence in their chosen careers. 

Con 

nooa, 
-g 
work, 

-++- code or conduct of LUU~L r;uu-rula ~ S K S  101 a 
lifelong perspective in the training of trainers, teachers and 
organisers involved in adult-education. They have to 
update their skills, and learn to cope with fhstrations on 
the job long before bum-out occurs. Lifelong learning 
should be the framework within which adult education 
needs is to be understood. It should embrace child' ' 
youth and adulthood and should embrace all lei 
environments and learning opportunities (home, 
school, media etc). 

Adult education must be all-inclusive by including 
people of all ages, genders, ethnic and social backgrounds. 
It must take into account the numerous aspects of lives 
and identities of individuals (citizens, parents, caregivers, 
workers, educators, consumers etc) and therefore needs to 
incorporate the learning needs of all adults in all their 
capacities. Adult education must become a more open and 
flexible system that incorporates less conventional media 
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1 such as self-directed learning, distance education and new 
technologies. Adult education should not be limited to 
adult literacy. It should not be seen as the education for 
the poor. . It should not be seen as a compensatory social 
policy to deviate poverty, but rather as a tool for human 
development and self-reliance. Equal opportunity in all 
aspects of adult education is essential to enable people of 
different ages make their full contributions to society and to 
the resolution of the numerous problems confronting 

I 
humanity. 1 '  
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