
I)E'TISUMINING I ' H I  1)IS'~I~KbIINISKS 
Do ,'id Cook 

I )a l id  Cook in Iris puprr scch ro rrnru~~cl rlrc riTsrcry hchind rlrc rlt.c7r-.tc.~rrc.d /~,r~l) l t . rrr~ 
for srcond lanpriage speakers rf Enplislr in f inol l )~ aro.~ping rlrc srrbrlcrir,~ in rralgc. (II rlrc. hosit. 
English derrrminrrs - 'rlte'. ' a  '/'on ' and 'zero'. Il ir rruconsfi~r rlrrsc pr.ol,lrrii.\ o1r. arrrihrtrcd ro 
certain lingrrisric and non-lingni.~ri,: .vortrc.rs. hrrr rr~rruinlv nor ro ~ l r r i r  1t.1.e.I ,!f i n r , ~ l l i ~ < . i ~ , - < ~ .  I l m . i ~ r ~  
idenrified rlrr prol~1c1rr.v. CSiok rrirs rt?./ind o I I ~ .  of I-c.rnc,dvinp rlrcril. Ili.! .srrppc~.\ri,~ir ,,I o l r t r i ~ ~ i r . ~  
prrrain to h,lrlr 1inrrri.vrir und r1pr1ic.d lin~rtisrir. orros Ausrd on rrrroin r.cqrri,r~trrc.,rr.\, orr rrrlt~rlrtcr~r . 
prdcrgogicol grotnri~or of Englbl~ delrnnincrsfiir ESI, l romers ,  an opprf~prk~r, .  rc.rrhook. o 11u.11- 
rroiired rmclrer, on uppropriare lrotninp cmironrircnr. a srrprrohrtndant srrpplr of rirlr c.r~~i~rplcs r ! f  
doro in d(ffrrent opr ronrc.trs. und an oppropriutr rnc~r l r~x ic~ l~~p~.  

Introduction 

This paper is being presented as a contrillr~tion 10 :I I~ook Iltrnouring 
Prcrfessor AdelIisi Afolayan. Of course it would he easy for rile t o  write n 
whole essay on Bisi Afolayan the man. and the international scliol:~r. 1 corlld 
sing his pre-eminence in the tripartite fields of Yoruha Linguistics. Enplisll 
Linguistics and General Linguistics. I could'pmise him as a great tc:~cllcr and 
a great dissctninator of knowledge in all tllese fields. 

I could identify him as the cenlral figure of tlic catnl);~i,gn to cst:1l~lisl1 
students' first language as the proper lnedirnn fvr the whole corlrsc of pri~nary 
education: a prvject which is now becorning a policy; arirl will have far- 
reaching and positive effects in the entire realm of education :IS i t  Iicco~nes - 
as it now certainly will - Inore and more widely adopted. I t  will ,CII h r  ill 
setting to rights the latnental>ly widespread substitution of true edr~c:~lion wit11 
parrot learning. As students (and teachers) start working in a ulctlir~~li wllicll 
they fully understand. and so in which they can c o t ~ c ~ c ~ ~ ~ r r i t r l i : c ~  l>:~sic. ~l~ltions. 
basic tools of thought (instead of having to learn tllenl woodc~llv :~nd largely 
uselessly l ~ y  he;~rt), it will go far to reverse the endless ccr~nplaints ; ~ l > c l r ~ t  Africa 
lagging liehind in the wide hr11nan tracts of science and tecl~riol~igy. As uo\jr 
acknowlcdped 11y fonner deepseated sceptics (ncitahly in the Nigerian Enplisl~ 
Inspectorate and the British Council). this policy 113s I>ecri S ~ I I I W I I  to i~nl>rcrvc 
sipnificantly students' perfor~n:lncc in Icarning and discnssing :111 suljccts in 
Enslisl~ at the secondary school level. And Bisi Afo1ny;lli is at thc Ilc:~rr of this 
positive educ:~tional tnr~i-around. 

I could speak of Iiun as the instigator of the no\\, vigclrorls and 
developing Jorrrtzrrl (? /Et r ,q l ish  crs tr S r c o t m  Lotrgrccrgr ( J E S E L ) ,  111c first in the 
world to lie unequivocally dcvc~ted to this specific field. 

Indeed it was in the third issue of that journal t11;1t the Etlirori;~l Board 
asked me to say su~netliing a l~or~ t  the series which we helievccl \\::IS on the 
verge of publication, to I x  known as Tlrcp Nflv A,fr.ictr L i t v t r r : ~  ( J / '  Stri(1ic.s itr 

L 3 l l q u a q r  i n  E r l r l r a t  ioll i n  N i c j ~ r i n .  T , , V V I  I "-3 

~ e c o t r d  Lrrtrg~icrge.  This is a series for which 1 I1:1vc Il:ltl the 
six hy no ollier t lsn AtIc1)isi Allrl:~yan, 
Africa at Iargc. Sr~cll :Ire tl~c current 

i l l  pr~l>lication. that a clear con~~nil~l lc~l t  10 

l,~llllisllillP tl1ese works at t11:lt time lly r inaior pahlisl~ing liot~sc i l l  llle evelit 
[,, llotllirlg. But they will be pul~lisllcd, of that neitl~cr I nor Bisi 11:1\!c ally 

canle 
,,j they will I~ccolne standard texts in Inany, i f  nor all. Niycrian 

d ~ l l ~ ~ t ~  
u,liversities, and wider field. 

B , I ~  it is not rny role llere and now to I~roadcast again Bisi Afl~l:ly:~~l's 
Inally SigIlal acliievelnents. It is lny role to contribute u ~ y  \vidout's nlite [,I :I 

,ylnl,,,si,lm pul)lishetl in his honour on the occasion of his rnrrst unti~iicly ant1 
"nwelcolne retirc~l~cllt, just when Ilc is at the lleipht of his ~ ~ l i v c r s .  But i f  
perforce Ile 'nust retire from the Obafe~ni Awolowo University ill Ilc-ife. 
l l a p P i l ~  for all of us he is no1 reliring fro~n the world. nor frr1111 his key role 
ill scllolnrsliip. And such restricted retirelnent nlay pive llitn tile c11:111cc to f r ~ l f i l  
lnl)re completely otlier aspects of his destiny. not least hy cxte~isivc ~it~hlicaticrll 
and his contint~illg Editorship-ill-CIiief of J E S E L ,  wliicll I Ilavc :llrc:ldy 
(lccasion to mention. 

The main I~ody of tliis paper is organised under two principal srll7- 
divisions - Part One and Part Two. The significance of this partitioniny will Ile 
explained later at tlie lieginrling of Part Two. 

PART O N E  

It is generally recopnised that English as a Second Lanpr~ape (ESL) 
is one of the principal fields in which Professor Afolayan has l~een 1n:lkinp his 
InoSt seminal contrihrltions. To 11i1n belongs the origin;~l prescnt:~tious of ESL 
as lingual-cultural variety, Inore precisely a I>ili~lgr~al-hicrlltr~ri~l v:~ricty of the 
En#lish language (Afolayan 1987). as his outstanding 'retiren~cnt' Iccrurc 
pul)lished in this vvlu~ne re~ninds us. Htrw then is my own paper rcl:~tccl 10 his 
Work'! 

A cardinal wvrk in his coliception of ESL is the necessity for 
est:lblishing a standard ESL variety. Since lie sees ESL as I>ein,v ~Irilllarily 
tr"lsmitted through fonnal education. there is a need for the idcntificnticln ant1 

of the pralrilnar of the stantlarcl ESL variety for tc:~cliinp :lnrl 
learning purposes. U11Tortnliately, Ilowever. there is no  known st:~ntl:~rtl ESL 
v"iet~. So one of tlie primary challenges for applied linpuists is tcl protlrlce 
ESL gralrunar for teaching and learning. 
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But it is also liecause these exceptions are very ~nllcll casier to ill\lslrate ; I ~ < I  
teaclr (though in fact altopether less ilnportant) than the hasic l>rinci171cx tllat lie 
behind the general grasp of this extretnely i~nportant pecu\i:~rity of El~ylisll (:111~1 
Inany of its cognate language). Little wonder tliat te:lchcrs ~ I I ~ I  sl~:~rc. Il~c s:lllll: 
first Iangtlage as their pupils. wit11 thcsc text-1~11rks as llieir i~nly IIIOCICIS. l'~1111)\~ 
the sarne easier path, and assiduo\uly tcacll the incidcnt;lls r;lrIicr rh:ll\ the 
fundamentals uf a principle they thetnselvcs have nut graspccl. I~cc:ir~sc they 
themselves l~ave  never been laright it properly. 

The carliest training in all aspects and tccl~~~iclues ( ~ f  ;in ;~cclr~irctl 
sccund or forcign lanpuagc takes deep root and is specially hard to sllil't, or in 
thc case of wrolig teachinp to eradicate in later lice. This is wlry tlw very 
featr~res with wllicl~ rudilnenmry native-speakins learners lint1 Ic:l?;l ~lrl~l>lct~ls 
are those with wbich sophisticated secorltl language learners fincl 1l1c 9rc:ltest 
difficulty. 

Towards Fincling Solutions to  the lprol)lems 

From what has been said so far, it is clear that in my view to sulve 
ESL prul~lems in respect of hasic English detennincrs. hull1 l i ~ ~ ~ r ~ i s t i c  and 
applied linguistic solutions must he provided appropriately. An :i[\equa\c 
pedagogical grarntnar of English determiners for ESL learners is needed. 
Prrlvisions are reqoireil in two funns: an appropriHe text-l~111k : I I I ~  :I well 
trained teachcr. Tllcn an appropriate learning envirt~n~ncnl nlnst I7c ~~r~rviclcd. 
with two priorities: a superabundalit supliiy of rich exalllplcs in clil'lcrcnt ; I ~ N  

contexts; :~nd  an appropriate nictliodology. 

Clearly I cannot offer detailed speciricatic~ns of tllc sr~lr~tions just 
ou[lined in tllis single pal)cr. What 1 ufill 11ow altct11lN to dlr is 111 : I L ~ L ~  scinlc 
rllore specific sttggestions as to wllat 1 regard as [lie crtlci:~l cl~nissii~~is sncl 
~nisdir~ctiolls which llavc till now disastrollsly warped sucll :~ttclllpts ;IS have 
heen ~nacie to teacll the system of  hasic itetcrn~iners in English ill ESL ;Irc;is 
with wliicll 1 aln f:ltniliar. 

Traclitional grallitnar certainly cluttered :ind encrnnllcrcct rl~c pt~l'il or 
stuJellt with a great deal of leanlecl tennillology (stlcll :IS 'pas1 ]~lrllWdc~l '  :llld 
'subortiinate clause of pllrposc') which never llclpetl ;lnyollc to use or gr:lS\' 
En#lisli Illore clearly. and often actually llinclered tlieln l'ront ~ ; c c i ~ l ~  :IIICI 
deployillg [lie real patterlling of Englisll clauses or tenses. I t  \\';IS :I very !()Od 
idea to clear the ground of a 11.it or Illis ol~fuscalitlg clchria. Bur soluc 

tenninolopy is needed if we arc to talk ahout 1;111~u;~pe scnsillly i111tI C X J ) I : I ~ I ~  ils 
working to Icarners. Sorne new Iiroolils swept away wl~at was ncctlccl t~lscrllcr 
with what was certainly riot ncedecl, ant1 tliis related to the I?l:ink pcriocl \rrlicn 
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werc t a u a t  no grammar at all. and 'grammar' even absrlrdly hecame 

a dircY word. Human h e i n F a l w a ~ s  have a rcgretable teriricncy from clnc 
lu the other. As sclrne degree of sanity was restc~red, hrr\vcvcr. nllcltllcr 

differelit kind of unpedunent rleveloped. The well-~neani~lg 11cw EllF]jsll 
.,,ists, fclllowed hy well-meaning English text-hook writers (so~net i lne~ c,ne 

]in!- and be same, sometimes m t )  decided that truly some terminology wm needed, 
that the old tenns were outdated and. at least to tlle~n. illogic;ll. Brit illsteacl 

together and agreeillg a new tennillology for general use Illat 
would bc clearer and lnore effective, each expert and texL-l,ook~ll(lgist 
introduced his own terms. each Set being different from the others. SO n period 
,,,- gabel ensued and Inany forward-looking teachers nlefully pill~(1 fllr tile 
userul hits of the old tcnninolog~ to he reinslaled. I~owevcr i~nl)cr lc~r ,  so tllnt 

(especially teachers and students) could know u~llat evcrytrllc was 
rnlking about. We are not entirely out of t l~is wood yet. 1 Ilave t111 [lie \v1lole 
nvc,ided venturing 011  nill led ground hy elnploying 'definite :lr[icle' 
<intiefinite article', but as  far as possible have struck unequivocally to '[he' 2nd 
la '  ('an'): hut we mrisl have a term for 'zero'. and I have kept ttr tile term 
'zero' as being very difficult to ~nisunderstand and also reasollably widely 
accepted. 

I There are two main distinctions between the hasic detennincrs 
(another term I have retained through thick and thin): that 1,ctwccn '111c' a ~ l d  I 'a' ('an'): and that hetween employing a detenniner arid employilly  lone. It is I 
fllr the latter that I have kept to the tcnn 'zerp'. But11 distinctions :arc crucial. I t the latter has all tou often been ignored, skirted r u ~ i d ,  s r  istlff'ed ill text- I oks and in teaching. This neglect I am identifying as tile fira tile I 

gmalic gaps in teaclli~~g which I s v e  serisusly cantrihutcd to S C C O I I ~ - ~ ~ I ~ ~ I I ; I F ~  I 
speakers uf English being bewildered about the whole detenniller s y s t e ~ ~ l  in [lie 
lan~uage. In teaching one must have a term for positinns in E~iglisli ~ v l ~ c r c  I 
senmntically nn detenniner can or  sl~ould ix; used. Tlie lack ef sltcl~ :I tcnn is I 
mtlch teaching has created a disastrc~us lliaolr. 'zero' scelns to he :IS po~nl  n I 
knn as Of Cuurse learners n e  specifically ~ ~ . n ~ g l i t  on this poilit i re  aware I lhat there are limes when no detenniner is needed - o l e  canncn get t~ even r n  I 
lntcrme(li~te of reading or  nlllenvise t~sinp E~~gl i sh  witllnat i~l iservi~~g tliis. I 
Consequentl~, throut$ lack of proper guidance on this ~ii~iilt. t\vs nf the I 
C"'"monest errors in this area is either omitting a detenniner wl1o11 one is I 
needed Or u " l l ~  rille when it is intrusive One canlloL hlalne f l t ~ ~ ~ ~ l s i l x c d  sec,a~cl- 1 
lan*uakX users fur lnaking sllcll e m m .  And mie ca11s)t he siirlirised il' tlley / 

rigilt tllmrlgl to llle most supl~isticated tlse of E ~ ~ g l i s l ~  every I I O ~  and 
, then- " t f h e ~  (10 eve11 with Bisi Afolayall! 

I 
I I 

I . ' sometunes used with Makerere studet~ls a co~npan l i re  exalllple of 1 
"sages will1 and without a detenniller w l ~ i c l ~  lnay ix wortll rclrating I 





r Language in Educa t . i on  i n  Nigeria : FPrnll-r.?. i v e n  

The tlionpl~ts passing tliror~gl~ one's 
pl,lral ~ n c o ~ t a " l ~ :  

head may soon fnrgotlcn. 
I 

I Some thoughts passing tlirougI1 one's 
head arc soon forgottc~i. 

i 

A cow is a valual>le possessitin. 

Water is inciispensal>le. 
bfasS: 

~Dc~ermining the Determiners. 3 5 

I 
books should realise how fundamental this aspect of English is; and how 
complex it can be to put over to those whose mother tongue has no hint of this 

I mystique - unless it is properly taught and properly practised at le~iglli and 
c continuously in the earlier stages of learning. 
I 

1 now set out a table which seeks to integrate the whole hasic 
determiner system. 1 agree that it is somewhat more complex than the usual 
ineffectual way of presenting the subject. But on careful study it will he seen 
to be much simpler than might be expected, and to have in-built patterns which 
are not so very difficult to grasp and internalize. 

plural Countable: 
I SWGULAR 

Some water must he ol~[;~i~ied from 
somewhere. 

The cows Mr. Grunllle Ilor~ght were 
over-priced. 

some some sonic SOIIIC 

. It now.remains for.tne .tcl suggest. sample..sentences of .each of. these 
slots to avoid any possible tnisunderstiindings: 

Spccific 

Singular Countable: The brown cow is mine. 

Mass: The water in that bucket is not f o ~  
drinking. 

Plural Countable: The cows in that field lonk u1111calthy. 
Some cows in that field look udiealtliy 

Singular Non-Countable: The patience needed in tending the sick 
is considerable. 

Plural Non-countable: The thoughts passing tliroug11 one'! 
head may soon forgotten. 

Some cows that Mr. Grimhlc houpht 
were over-priced. 

SFECIPIC 

Singular Non-Countable: Patience is a virtue. 

COUNT 
ABLE 

the 

NON-Sl'liCIFIC 

Some patience will he needed. 

NON- 
COUNTABLE 

the 

COUNT- 
AnLE 

alan 

Plural Nun-countable: Daydreams colnc and go. 

N( )N- 
CO(INTA141,E 

zero 
Stll l lC 

Some daydreams make Ilcttcr sense 
than others. 

In summary, 1 hope to have demonstrated my theses as folloncs. That 
the English system of basic determiners is complex. That this system is 
~i~nificantly different from the system of the first language of mosr African 
learners of ESL; atld the same is true for Inany other regions of the world. No 
'Yslem in English is more frequently deployed in all contexts and in all 
reelsters than this; and that therefore native speakers with even the most 
nldilnentary grasp of their language find few difficr~ltics in this :Irc:l hccaklsc 
U f  the lnultitudinous examples of its acceptable use that they llcar ;llld start 

from the very earliest age. That exactly the opposilc is trrlc fro111 
and foreig~l larlguage learners of E11glish whose mother tollgrlcs have 

"" Silnilarity ~ l ia [evcr  lo English wit11 respect to this systclll. :lnd tllc!' 
tllcrcfore find the systail extrelnely difficult to grasp and 111:1slcr. Bcc:lllsc 0 s  
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arc indeed subtle, introducing new seemingly colltradictory disti~lctio~ls whicll 
are characteristic of English hut alien to tlie learners' source Iangu:~pc. 

As I have said earlier, it is not here possihle to do more tll:~n iclclllify 
the nature of the prol~lems and recomtnend a great deal of pmcticc of the 
problematic usage points in their rich varieties. What tliel~ are thc l~rtrhlc~natic 
usage points? 

At the primary degree only one specific determiner /Ire is rccopnizcd. 
but at the secondary degree, the determiner rlre lias to he seen as helollping to 
three sub-classes which, furthermore, do not constitute a system. These are the 
anaphoric, cataphoric and homophoric sub-classes. 

Examples 

1. Anaphoric: I can see a boy there. The boy is standing. (poiliting to 
boy already meutioned in tlie text. Consequently, it is u~lacceptal~le 
to have tlre boy is sltrnditrg as tlie first or only sentence in a text. 
unless tlie context shows tliat the ftre is liomoplioric). 

2 .  Cnfr~plroric: Mary puts on /Ire large hat or Mary puts on rlrcp llar that 
has been placed on a table. (Pointing to Irrgr or rlrcrr 1rtr.t hc1c3rr prrt otr 
n fcrhle as a syntactic element tliat further specifics lrtrr alicr [lie rlrr. 
Consequently Mnry puls or1 /Ire Ircrl is !~nacceptal~le u~ilcss the context 
shows tliat tlie llrr is Iiornoplioric). 

3. Homoplloric: 'Tlre boy is standing' or 'Mary puts o ~ i  /lrcl l i : ~ ~ '  or 'TIie 
sun is bright today'. (indicating tliat there is only one boy or only one 
hnf in tlie enviroiunent or tliat tlie existence of the srrrr is unique). 

The further sub-classification of /Ire, wliicli contmsts with tr, thus i~itrodrlccs a 
complication that must he mastered by ESL learners. 

Again at the tertiary level, the further sub-classificatio~i of "the" into 
gerreralizirlg (or generic) and specializing sub-classes hri~ips further 
complications. "The" is ~ionnally in contrast with "a", tllus e rnpl i :~s iz i~~~ tlie 

nrnplCs 

1 call see fl palln tree. , call see tlie ptrltn tree. 

Tire pfllrrl Iree is native to West Africa. 

OR Pnbn lrees arc native to West Africa 

NOT A pcr/rrl tree is native In West Africa. 

However, "a kind of" or "a type of" can occrtr with :I gc~ieric 
; countable noun. 

carnples 

NOT A pcrlm tree is native to West Africa. 

BUT A lype of ptrln~ lrer is native to West Afric:~ 

What is more. the complications introduced at l l~e  secoridary n~id the 
rliary levels of distinctioti are not restricted to tlic further st~l,-cl:~ssil~icatic~i 
'l1re. Qualification of III:ISS or proper 1101111s call 111: carriel1 ,1111. Tllus si11~111:1r 

lTlnral forms of mass or ~ ~ r o l ~ e r  noun  are ad111issi1)lc under c c r t : ~ i ~ ~  sy~~l:~cric  
'nditinlls. Silnilarly, some wliicli lias llad clnly orle oral fon11 Is 1111 t11:1t call 
!,'virll e i t l l ~ r  C~~Unlable plural or ~io~i-cnuntal,lc (~iiass) norllls ~ : I I I  I I I I \ V  nchliit 
"n'"ller fnnll 1% 1n1 that can go wit11 a singular cc,u~ltahlc IIOIIII  (e.9. SOIII (~  
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boy stole ~nypen, indicative of new nuances of meaning such as ( 1  hov rrtrk~rorutr 
to me or a boy ktrown to me but wilorn I would tror idrtrlifi . f i t '  otrc, t c'tI.~oll or 
rhe other). 

Conclusion 

Let me repeat that this presentation cannot pretend tcl he cxli:~ustive. 
greater space would be required for an exhal~stive treatment. However. it is 
hope that not only the general cotlcept of ESL with reference to its reclt~ired 
pedagogical grammar hut also the more specific prc~vision t r f  :I ~ ) c ~ l ; ~ ~ o p i c a l  
ESL gramtunar of tlie English determiners has heen aciva~iced ;I little. I f  so. I 
shall have honoured Bisi Afolayan by confinning tlie useful~icss of his 
persistent demand for an ESL grammar. Similarly. I will have illustr:~tctl li(lur 
to apply his fundamental applied linguistic bili~igual-hic\~ltr~ral studics to the 
provision of a pedagogical grammar of English determiners reclr~irctl hy users 
of the ESL variety if English is ever to become the instn~ment of dcvclopi~ig 
them adequately through tlie initial emergence and the subsequent perl~ctuation 
of a standard ESL variety. 

I In rlris p o p ~ r  1)m.M Jmtirr arrernprs ro r c i i m ~  rlrc c~hnmr-roisricsln. ~.lriclr on idil,m lttm 

ni.rtd, M~~ e~ppbrinr rlrr t3afl()lls Hue) in uAirlr rhc term 'idiom ' lras brrn a r d  17~ sf.lrr,la,.,y 

bc rec"\icrionatieLv, d).vcrl'rs rlrar rIlc SCt ftf propertics cjrcn rlsrd ro define rlrC idioln arc 
and in mr .  ,,m,rl.cr d r a ~ t i n ~  in.rpi,orionfrr~m rltc i8uririrts rrrmn.~, drsrriprir,n.v ond f.lrn.,ifit.ur;frn <,( 
i y : g i  My,,.kT, J,,,,& ,con on to  b t l J r l r  ncrr.~.vaT prr~pmirs  rf idio111.y. i 7 1 ~  .~ / I . .~ I / . ,  f i ~ ~ ~ ~ ~  1lIc 
r ~.a.vl ,< . fi,r rlre ,.olnpi/arion r!f u nf?" dic'lionar? of fdit,~nr.. inclrrdinn parrirrrlr*rl~ r l r ~  r / i r . r i ~ ~ u , ~  rlrar 

mcer rhP SPPC;~ l  nr rd .~  (?f lracl lrK~ and /ramc)3 tfEnpl;.~h in Ni,qoia. 
,11711 

Idioms are an area of vocabulary with a special appeal for learners 
1. English as a second language. Rightly or wrongly, such learners believe that 

to use idioms often and accurately is one of tlie hallmarks of g ~ o d  
Teacllers and policy makers seem to confinn this sense of their 

iln,)OflNlce: tllus in the 'Vocabulary Develop~ne~it' colnpolicnt of the official 
En,clisll Language syllabus fvr Nigeria's senior secondary scliocrls we firid one 
,,f tllc nine sections devoted to 'Idioms and idiomatic exprcssio~is i~nd acccl>ted 
Nigerian idioms in current English usage'. The pe~ieral popt~larity of i<liollls 
can he lneasr~rcd hy the special ciictionaries that have appeared nvcr rhc years. 
tile   no st notaljle recent examples being those edited hy L O I ~ C  : I I I ~  S U I I I I ~ I C ~ S  

(1979). Cowic. Mackiml anci McCaig (1975.1983). and Gulland anrl Hinds- 
Howell (1986). In ELT there has been fresh interest in rlic (e;lcl~i~ip of 
vocabulary after an earlier period of neglect, as noted by Carter and McCarthy 
(1988), and this naturally stimulates renewed interest in idioms. By rhe salrle 
token, idioms in New E~iglisli usage are beginrii~ig tn attract attc~itiori. Their 

in Nigeria11 newspapers, for example, has heen surveyed I J ~  Igl):llli (1q~ci) .  

2. D~%spite the frequency with wl~icli the tern1 'idicr~~is' is used in 
tcaching and learning. the set of expressions which the tenn dctiotcs has never 
heen precisely defined, and perhaps it cannot he. This does not. of course. 
Incall that there may not be fairly general agreement within :I wide group of 
l'ell~le - lillpuists, fur exa~nple, or teachers of English - as to wlictlicr :I given 

'corlnts as' an idiom. or is a 'prototypical' irlio~n as orie wliicll users 
En~lisll would he liiglily likely to cite if askecl tn tlo so. I t  G I I I  s:~l'ely 

such groups would consider prt l l  .so~,rro~~r,s 1r.x to I)c :III  idiorn :111d 
CrOfS legs not to be an idiorn. But they might have some douhts about 
" vrciOr{s (-';rclc3. vr on rhr whole (htfli ~f whicli feature in Long ant1 Sumrncrs). 
O r  'llmut I)llnsal verbs. which c o ~ a t i t ~ ~ t e  so large a class of their own tli:~t lhcy 
receive special attention from Icxicugrapllcrs. 111 s o ~ ~ i c  1,ruadcr sense, il would 

doubt he agreed, these too are idiotns: and it is with h i s  1)rcl:ldcr sc~isc ill 
mil1d 

as the title of their work i~idicales, Cowie r /  el. stlrvey 'idio~natic 
Engl!'l' as a whole. with the 'idioms that appear in the vtller dictionaries 
menrloned only a subset of their collection. 




