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THE USE OF ENGLISH PROGRAMME IN NIGERIA TERTIARY INSTITUTIONS, N
Congideration of The Course Content
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Department ol Enghish
Obatemi Awolowo University,
He-1re,

Nigeria.

Abstruct

This puper comments on the tature and components ol the Use of English programme i Mizeran
tertiary institurtions and suggests a course content that will enhance the effectiveness 1 the
programme. The-paper opines thut the Use of Eygalish is based on an awareness of the Engiish
language deficiency of Nigerian students and the need for them to have communicative comypetence
in the lunguage to perform academic rasks. It then sugeests that higher institutions shoubd desig
this programme to promoete the teaching of compulsory Remedinl and Developmental
courses, which would complen
secondary schools.

ent thie amonnt of Gereral English augiit eardior in e prims

Introduction:

Many of the problems militating against an eflicient Use of English programme in Nigerian tertiary
institutions hiave been documented by scholars (Afolavan 1984, Tinuove 9. Uhahakeve 1991
Okereke 1992). Suggestions have ulso been made in vartons respects in order o tackle some «l
these problems, particularly those which pertin to inappropriate  course design, improper
organization of syllabus, non-provision of materials, equipment and inttastructure. leamers” negative
attitude and teachers’ inetficiency (Aborisade 1984, Afolayan 1984, Okezie-Ugbor 1984
However, whether such suggestions have been put into use and have beneritted the programme or
not is an issue that cun be considered after a successtul gvaluation of the programme has Been
done. The reliability of some of the sugeestions may also have tw be examined, especially o
scholars hold diverse opinions on such crucial issues as the nature of Use of English and e
components. When one realises the faet that the opinions ol scholars on the issues abov s forn the
bases of their sugeestions on the programme, there should then be o pressing need to consider
some of these issues and put them in a proper perspective in order to fuve viable progrumme.
Owing to the vast amount of work that has been done in respect of Communicative Linguays
Teaching (CLTY. General English tGEy and English for Special Purposes (ESP) o lor o dnsiciae
has been gained about English Languages Teaching (ELT). Bur, wlso, a ot of conlusicn bas been
created because ol the unsuitabiiity of the approaches for different linguo-cultural ciearonmenta,
particulurly the ESL environment. For example, there have been diverse opinions wmnons schoiars
in Nigeria us to whether the spectal progriunme of ELT in Nigerian rertiury institutivis, viz s
of English (UOE), should b wught as a discipline specilic or vocational programine .7 wheris r

V1

it should serve a wider academic purpose or, even, whether it should serve both acudemic wnd
occupational purposes.

This paper contributes to this on-2omze debate by chnming that the main objective of e LUOD
to enhance communicative compaetence inthe students’ English o enable thor earn ticie conr s
very well and also be communicatis b competent i diverse sociel sitnwns [noiee
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claim, the work suggests that the GE subject taught in the secondiry schools should be ausmented
by teaching some ESP-bused courses in the tertiary institutions. It believes that « learner who his
a good toundation in GE would require only a developmental English course o, further enhance
his cfficiency in tulfilling the commuucation requirements of his academic and social tasks. The
paper contends that the vocational (or occupational) Enclish course may be appropriate for Enzlish
as toreign kinguage students, but it would be redundaunt/to teach it in Niverian wertiary instizutions
where English is conceived as a second kinguage.

2. The Orientation for ELT in Nigeria:

When one looks at the term ‘communicative competence’ in its broadest sense of a speaker's ability
to speak or write appropriately in different social contexts (of. Pride and Holmes, 1972:10), one
will expect its teaching o be concerned with the tapurting of language skills for their effective use
in diverse social contexts. Such expectation will sustain the opinion that tor a Janguage teaching
programme to be successtul, it has 1o relate adequately to the leamers’ personal andfor social needs.
These needs are often associwed with linguo-cultural communities o which learners-belong, c.o
English as Mother Tongue (EMT), English as Sccoud Language (ESL) and English as Forcign
Language (EFL).

The English requirements of w EMT und ESL fcarner are almost the sume, except that the lateer,
undike the former. shares the Linguage with his mother tongue i which he had greater linzuisuc
facility and intuitive knowledge (of Atolayan, 1987:15). Both learners require English o serve
their personal and social needs.  They require @ mastery of Ity o function puaximally in
contributing to the atfairs of their respective nations.  However, in spite of the needs which these
learners share, it is pertinent to note that they cannot both benetit in o similar manner from the
same ELT programme because of the differences in their social experiencés and learning
situntions. For example, while the EMT learner has lele ditficulty in acquiring the linguage. even
without going to school, the ESL leamner will have a lot of ditficulties becadse of the fur from
fuvourable learning conditions in his own non-native English community. Yo, ironically, ir is the
ESL learner who needs the lunguuge more than his connterpart hecanse he has o feam e the
language to express and understnd both the English culture as welb as his own mtive culare.
Meanwhile, the English demands of an EFL speaker are not as wide as these already mentioned.
Al this leamer needs is the ability to use the languase W serve some specitic and olten very

immediate needs. thus he would most weleome & programme of English that is wilored tor these

specific needs.

Nigeria s obviousiv- an ESL community, hence it will require an ELT orlentation that is most
suitable for ESL leamers’. Such an orientation has to constder tive important [ictors, which are:

(x)that English should play a vital role at all levels of the coumry's educational s stem;
(b)thae there should be a General English (GE) course at the prinvaey and secondary’ levels ol
education wiiich all students  must puss as w prerequisite for admission into the country’s
tertiary insttutions of learning:

() that there should also be o special English proceamme destened ar the rertiary |
education to improve the often inudeqguare sccondary school experience i the kinzuaue

() thae the specia! English procronme mentioned in e above shouid have o Remedind b

component (RE), which will cnable students iniprove thee skills and knowledee o1 the

language. and it should also have o Developmental English component (DE) which can fusther

enhunce their cfficiency in its application to vrdous academic disciplines  in tertiary

instutions, ,
(¢) wnd lastly, thar the DE course mentioned in " above <hould e oriented soward
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claim, the work suggests that the GE subject tiught in the secondary

by tewching some ESP-based courses in the tertiary instirations. [t believes that @ learner who his
a good foundation in GE would require only o developmental English course o, further enhance

his efficiency in fulfilling the communication requirements of his academic and social rasks. The
paper contends that the vocational (or occupational) English course may be appropriate for English
as foreign Lknguage students, but it would be redundant/to teach it in Nigeriun tertiary instizutions
where English is conceived as a second lunguage.

2. The Orientation for ELT in Nigeria:

When one looks at the term ‘communicative competence’ in its broadest sense of u speaker's ability
to speak or write appropriately in different soctal contexts (of. Pride and Holmes, 1972:104, one
will expectits teaching to be concerned sith the imparting of language skills (or their eftective use
in diverse social contexts. Such expectation will sustain the opinion that tor a Lutguage teaching
programme to be successtul, it has to relate adequately to the learners’ personul and/or social needs.
These needs are often associated with linguo-cultural communities o which leamers-belong, ¢
English as Mother Tongue (EMT), English as Second Language (ESLY and English us Foreien
Language (EFL).

The English requiremients of an EMT und ESL learner are almost the same, except that the Tater
unlike the former. shares the language with his mother tongue in which he had grearer linvusue
facility and intuitive knowledge (o Afolayan, 1987:15). Both leamers require English 1o serve
their personal and social needs.  They require o mastery of its o tunction maximally in
contributing to the atfairs of their respective narions. However, in spite of the needs which these
learners share, it is pertinent to note that they cannot both benetit in a similar:manner from the
same ELT progrumme because of the differences in their social experiencés und  learning
sitwtions., For example, while the EMT leamner has little difficulty in acquiring the lnguage, even
without going to school, the ESL learner will have u lot of ditticultics becutse of the fir {tom
favourable learning conditions in his own non-native English community. Yer ironteally, i is the
ESL learner who needs the Luguaee more than his counterpart becanse he has o learn 1o e the
language to express and understand borh the English enlture s wel! as his own native celuare.
Meanwhile, the English demands of wn EFL speaker are not as wide as these already mentioned.
All this leamer peeds is the ability to use the fanguaze to serve some specific and often very
immediate needs, thus he wonld most welcome o provnunme of English that is tilored tor these
specific needs.

Nigeria is obviousiv- an ESL community, hence it will require an ELT oriencution that iy most
suitable for ESL learners’. Such un orientation has to consider tive important lactors, which ure:

(that English should play a vital role at all levels of the connr's educational swsten;
(bythat there should be a General English (GE) course at. the primury and secondury levels of
education wiich all students  must pass as a prerequisite for admizsion into the country’s
tertiary institutions of learning: '

(<) that there should wso he w special Bnglish progranmme designed o the rertary fewsl of
education to improve the often inadequare secondary school experience o the lnruag

() that the specia! English procramime mentioned in o above shouid have a Remedind Snolisg
component (REY, which will enable students fprove thoe <kills and knowledee of the
language, wnd i should also have o Developmental English component (DEY wehich can further
enlunee their efticiency in its application to vartous academic disciplines in ertiary
institutions,

(¢) wd lustly, that the DE course mentioned in 7 above shoubd e ooriented toand the
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domain of English for Academic Purposes (EAP) within ESP.

The discussion below identifies e status of the special English programme, or the UQE, referred
to above and also specifies broadly the content of the components of the progranmee.

3.The Status of UOL in ELT:

The designing of a UOE progriunme is usually predicated on the assumption that stdents already
have undergone a GE ceurse. The minimunt of a4 puss in this GE is normally regarled s a basic
condition for admission into Nigerian tertiary institutions,” which presupposes that successtul
candidates already must have got some knowledge of the languaze - the busic skills,its structures

and the use of such structures in diverse ficlds of experience (see WAEC syllabae 1987 - 88). -

Despite this condition, there seems to be the assumption that students’ experience afterHigh School
still falls short of the wmguage requirements of tertiary education. Hence, their limitel knowledge
in the language is augmented by the UOE to prepure them fully for the ucademic tusks at this
level. | The components of the UOE programme have alréady teen mentioned in ths paper, but
their major concerns in the programme have not, These concems are the subject of the discussion
below,

3.1 The Concerns of RE in the UOE Programme: 7

The poor standard-of English of Nigerian learners at the secondary school fevel has beer :nfUibut:_d

to several problems ranging from inadequate exposure to raw linguistic data, poor methods of
teaching, lack of effective coverage of the syllabus content, shortage of teaching materials, wrong
modes  of testing and examining the subject, constraints from the mother tongue ana students’

laziness or poor attitude to work (of Ayodele, 1984). A fundumental problem  peraining to

course content here is that the contents of the subject are almost always not adequately covered.

While essendal topies are not often treated in depth, or sometimes not taught at all, some others

are taught i abstraction, without the necessary relation to situationad demands.

The RE course may hopefully hielp to remedy the elfects of many of the problems  raised above
for several reasons. The conditions of leurning English in a tertiary institution are of course more’
favourable than those in the secondary school There are better qualified teachers, and, also, the
students are expected to be better motivated' towards learning as they grow older. A further,

advantage is that the teachers may not have to teach as much content as has been-tanghe in the

secondary, school. .They only need 10 select and concentrate on thmc essential aspects of the GE
syllabus where students have defects. A ‘useful hint about students’ defects in fliis regard is given
by Opata (198+4) in his identification of written English kiguage errors ol Nigeriin und‘.rgr.ulu‘ms.

The error patterns identified by Oputa (1984:66) can be listed as follows:
(i) literal trunslations
(i) unicceptable neologisms
(ill) ambiguity
(iv) errors of agreement
(v) flowery style
(vi) wrong use of tenses,
(vii) spelling errors
(viil) sentence [ragments
(ix) dangling modifiers
(x) faulty comparisons
(xi) faulty paralielism
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(xi) use of doubile contrastives - Although. .but
(i) comma splice

(xiv) contusion in the use ol homonyms

(xv) misuse of words and fixed English expressions
{xvi) wrong use of guestion formy/murk

(xvii) use of ¢olloquial expressions in formal writing
(xviil) wrong pluralisation of words.

ca
-

The teacher can muke i decision on whether to present these errors to -pupils under the above
headings, und supplement the presentation with Akere’s suggestions of communicative -tasks
performed through speech (e.g. command, instruct, request, invite, ete), or integrare both Opati and
Akere's tindings  with such widely ll"ccugniscd beadings as are presented below:
(w) Reading/listening etficiency: ,
This unit should improve students’ concentration on materials being read or listened 1o, It
should wso enable them to recognize materials met ant tor difterent purposcs and adjust their
reading speeds to them,

1
|

QW) Reading comprehension:
This wnit should aim  at muking students able v recognise mewning signals i passages,
including the recognition of important details and main ideas.

) Writing | etficiency:

This unit may be divided into two sections. While the first section may  discuss topics
pertaining to the basic mechanics of writing such s punctuation, spelling. use of abbreviations
and capital letters, ete., the sccond section may correct anomulies which pertain to essay and
Teative writing as well as writing correspondences.

i (D) Speaking cfticiency: -
,;.._: The speaking ability of students may be enhanced by engaging them in both individual and
o] group oral discussions.
¢
R (e) Gramhar and vocabulary:
This unit may concentrate on topics like word fommm)n worJ me.lmnﬂ bememe consu'm.non
and paragraph development.  Its essence is to enable students have the ability to compose
linguistic units to pcrform different communicative tasks; e.g. expressing or requésting
information, giving instruétions and directives, exprcssmg cmonons credunw _;ukcs exptessmg
politeness or greetings, ete. : ' s
Although we frown against laying much emphasis — on academic English grammar in this contse.
as Okeeie-Ughor (1984) does, we recognise the fact that some grammar has to be Tunctionilly
taught for students to internalize certain essential rules of the kinguage. Mewnwhile, tcudm'r\s ure
expected o urilize their experience and methodological skills in déciding the selection, arranfement
and mode of presentation of relevant specitic ftems in the above units to students.
-

3.2 The Coneerns of DE in the UOE Programme:

Fhe developmentad English course, wecordmg to 2anje and Bisong (1985) secks to cuer for the
demands made on the English language as o medinm of mstrucnion at the tertiary level, Such
demands require that the level ol students” sophistication  English be raised to an appreciable
standard thae will enable them “engage zanlully in e activity of reading, wirending lectures and
102
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rutorials and writing essays.” The developmental course fulls in line with the requirements of EAP.
And un explicit stutement of the requirements can be seen inan unpaginated brochure of the
University of: Newcastle upon Tyne Language Centre, quoted thus:

---This involves more than just knowing English Grummar and vocabulary. You need ta
be able to ask questions and o argue points in discussion on academic topics, as well as
to understand lectures delivered at normial speed on your academic subject. You witl also
need to be able to write essays, dissertations and theses in good  English in an academic
style, and be able to present the results of your project work clearly and precisely.
Reading academic articles and books quickly in your chosen specialism is also very
important. Moreover, vou will, of course, need to be uble to talk to the people you meet
socially in the university.

Some very useful books abound on EAP which give vital information abour wspects of the
programme (of British Council, 1975) or serve as textbooks for it. The textbooks cither focus a
single skill (e.g. Nurtall, 1982) or as many skills us are practicable w teach (see ez The Use of
English 1975, Williams 1982, Afolayan and Newsum 1983, Bunjo and Bisong 1983).  Although
most of these works claim to present developmental English, much of their content has been
retlected in the remedial English course content above. The content which, howewer, relites most
to developmental English, as far as this paper is concerned, is presented in the discussion below.

The primary aim of a DE course is to promote an understanding of the application of those hasic
study skills taught in GE and RE to major academic demands. What could be taughe here ure
study skills, advanced activities of listening, reading, writing and speaking; certain analytical
technigues; and the dse of reference materiuls. Below are i .lew suggestions of topics,

A. Study Skills

Information should be provided on study t.ondm(ms (home, school, individual, group, er). study
purposes (leisure, examinations, personal development, ete), study strategies, ete.

B. Speech-making \
Speaking skills ne. .od for arguments, analytical thinking, debates, discussions can be taught.

C. Note-tuking:

Taking notes from lectures and written texts, methods ol note-raking and strategies. (¢f. Oyerokun
1984)

D. Outlining

The conceprs, form and content can be taught. Students may have to write nutlmu for written texts
Or write out essays in an outlineg lorm,

E. Summarization:
Identitying main ideas and summarizing paragraphs and rexts.

F. Other Writing Activities:

Writing skills needed for SULHIIIIL/[LLthJl reports, specches, term papers, articles, editoriais,
disserutions and theses,

G. Expository Analvtical/Techniques:
Argument, critique, classification, definition, tabulation. compurison and contrast

and gualdification, cause and etfect, cete, (0F Jorduan 1980,
"

., reneralizatien
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H. Reterence Materials:

The use of reference materials could be taught, c.go dictionaries, catalogues, encyclopediy,
directories, etc.

If the essential areas of the coutent speciticd here can be twught effectively, with adequate
iHustrations drawn from diverse materiads from ditfferent academic areas (science, technology, arts.
social science, law, medicine, ete.), there is no doubt that the leamers will be .3Ié to pertform the
general academic tasks required of them efficiently. Not only this, since it is believed in most
language circles that individual vocational subjects or daties perforniec: in English share some core
features, und diftfer only in some minor respects, @ learner who has cornmunicative competence in
English should be able to a pt himself quickly to whatever language needs he may Turther require
in performing specific occupitional tasks.

4. Implementation of the UOE Programme:

It has already been suggested that the UOE progrumme should consist of two major conponents
RE and DE. The reasons for this suggestion have already been stated, but nothing yet has been
said about the pregrumme can be successfully implemented. Some briet remarks on this are made
in the next few paragraphs.

On a general note, the successful implementation of  this programme requires that adeguate
funding, qualitied and dedicated personnel, intrustructural facilities and other essential ‘materials
be provided for it. It must be understood that languuge success is learning suceess; thus for
effective learning of UOE to take place at all in Nigeriun tertiary institutions, UOE should be duly

recognized as a compulsory academic course tor students (rather than an extr course for them) ™

and be implemented as such.

Two possibi lities arise as regards the location of the UOE programme. The first possibility arises
in institutions where UQE forms a part of a wider General Studies programme located in a school
or institute. UOE would then exist in a depurtpent where coordinators are appointed to oversee
the different parts of the programme. The other possibility arises in institutions where there is an
autonomous department of a specialists’ English course. Here, both UOE und the specialists’
programmes could run concurrently in a single English departiient with coordinators appointed
for different UOE courses. Otherwise, both programmes could exist as cognate departments in a
school/institute of English studies.

In the UOE programume, the RE course must be offered and passed by all new entrants into
higher institution in the first year. The DE course is to be oftered in their sccond year. In order
to motivate students to pass these courses very well, the courses must carry sutlicient units and
students’ performances in them should be reflected in their overall results.

5. Conclusion:

This paper hus observed the position and relevance of UOE programmes in ELT in Nigerian
terdary institutions. It has recognised the major roles which the programme cun pluy in increusing
the efficiency of English usage in these institutions. And it has also discussed the content design
of the components of the progriunme. The compouents of UOE luve been identitied with two

compulsory courses the remedial ind developmental English courses. These courses the remedial

and developmental English courses.  These courses have been  conceived within the framework
of existing ELT approaches, viz GE, ESP und EAP und their contents described accordingly. The
paper also emphasizes that adequate funding, infrastructural facilities, qualified and dedicared
personnel and relevant materials should be provided to support the programme, and that institures
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of English Linguage studies should be established tor its effective functioning.
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