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Abstrdct 
Thc paper invesljgafed Ule perception of sludenls' on the use of mdio for delivery d 

IL'C~LII~S 011 carrlpus. Seventy-four 74 (39 male and 35 femak) that registered for me course 
on Crtiatrvrty in JZducallon. /ED 403 served as subject for the sludy. Convenient sampling 
procedure was used for Ihe selecrion of subject of study. They reacted to a 14 item setf, . 
[ les~gr~ed qiles!ionnaire on percepl~on of students lo  radio leclure (PSLR). Three research 
quesfrons OII clispasition of female and male subjects lo  radio kclure were lest& using 
percc-nlages, mean scores and standard deviation. T-lest rvas used to test dflerences 
bef\,eeri tr~ale and fen~ale d i s ~ i t i o n  lo  radio (FM) lecture. Results o f  the survey reveal lhat 
sixly-crgttl portlt 0110, three 68.13 percent of all responses rwre in favour o f  m d k  lecrure. 
Tbvenly-six pant  six seven; 26.67 percent were wposal l o  it. while tive point hco one 5.21 
percent o i  rhe respotrses rvem undecided about it. Female had a mean m' o f  24, SD 2 7.4; 
male s~jblacts had a mean score of 22.7 and SD of i 9.94. Seventy-eight 78 percent d 
responde~~ls already had bleir personal rad:o sets, while 89.18 percent Nere listening to 
rr~slrucfronal programmes from radio. Seventy-eight 78 percent o f  respondents were prepared 
lo Irsfen lo fadlo broadcast lned out on the University campus in Ik+lfe. 

Introduction 
The fear lhat active involvement of Media could replace the teacher still influ- 

effective use of ~nstruclional materials (IM) in teaching. The problem of designing locally made 
and low cost malenals, choicelselection of relevant types. knowledge of attributes of media 
and adequate methodology involved in instruction has also affeded the practice of the art 
Teachers still require lo  be sensitised on Ule need for better understanding of dumtiotlal 
Iectlnolqy. The products of the physical sciences and the contribution and application of the 
behavioural science concepls of educational technology need emphasis bcause  fiere is 
rilore to the use of inslructional media and technology practice. At the University and other 
lertlary ~ristilulions 'serious' use of instructional. malerials are questionable. It  IS erthsr the 
leactlt-r patch up hisfher lesson vith what ever helshe feels can be used cx IM are axnpletely 
IcH 0~11 10151 and Ball (1969) warned that the use of oraVwritten v.~rds have often fakd to get. 
[he le;lr~\er to t\idher maxlrnum achievement level. However, teaching large g rwp  of students' 
dzrna~ld creative use of instructional materials. 

Teac t l i r l~  Effectiveness and Problem of Large Classes 
Awoyerni (1936) p d s  il lhat effective leaching is perceived as reflecting the degree- to 

wtlict~ Ill? reacher is able !o demonstrate effectively his teaching strategies. Under the present 
circumstance where classrooms are overpopulated in Nigerian schools, can the tezcher k 
dfectrvt: i r l  h ~ s  leaching? It is considered lhat evidence of learners understanding of what 
inslructlon 1s given would be an indicator of the teachefs effectiveness. Whereas teaching is 
s l~l l  bang corlsidered as a noble profession, the societal premium on the teacher is srill very 
low. 

St-weje (1987) on strategy of leaching opines that the teacher and hisher method of 
teachlry is a niajor source of !e::rnors' poor prformaqce. This is true of the teachers most 
preferred nielhod of instructing learners using the 'talk and chaw method. Although advance 
organizers could facililale nieaningful verbal teaming, it is mrety used, whereas this method is 
considered as a good strategy for improving cognition. It is possible to use verbal organuef. 
graphic organcer and a combination of the two to enhance teaching as a strategy. 
Unfortunalely, teachers' rarely use them to teach students in their large numbers in schools. 



Ayodele and Kola (1996) opine that large classes are not conduuv~  lo € f f%~ve  
teaching, other atlendanl problems include marking of large number of scripts; indiscipl~ne. 
handling of learners questions; the individual attention requ~red IS often eroded -use n is 
difficult to g~ve ~spec~al ly  in large classes. Sludies on effect that large class teaching has on 
performance have been reported by Beckley (1978) who noticed a regressm on performance 
of students in a French Class. Ayodele's (1981) investrgation on Grade II Teachers v,ith 
respect to their performance in Oral English follovid the same pattern of regressmn. Dowell 
(193) observes that large classes certainly do not allmlr for serious exchange of opinions. 

: while Obanya (1975) remarked that large group instruclons resulted Into a dlstracrion of the 
pronunciation and lntonat~on of puprls in a French class 

However. Bazergan (1986) cited In Coleman (1987) drscovered that karners in large 
classes were 'more conf~dent about their abrlity and that their att~tude l u ~ a r d  language \h2s 
posit?e. It is believed Ulat the use of groups, as strategy for leaching learnen. can make both 
the teacher and learner become mDore invotved. There wll be I redon l  of expression and 
feeling of independence, which can serve as impetus to learners' achievement 

Effectiveness of ~ e d l u m  of Instruction 
Studies as to the superiority of presentation and the effect that the modcs of 

presentation have on learnzrs have been reported. Pimsleur and Bonkowe (1561)  u t d  in 
Adeyanju (1996) p ~ t s  it that auditory mode of presentallon is most effectrve for teaching 
young leamen. But Wechkin (1962) found visual preserilation to have a souriyer transfer 
effect than auditory presentation. Budoff and Quinlan (lc&4) also r~po r t  audrtory preseritabon 
to be the superior mode In their studies of young children. 

In the study of Andersori (1468) on equivalence of statements presentc4 In vanous 
media, the result of the v ~ r b a l  media proved to be most superlor compard to pctorlal mEdra 
The spoken medium scored higher than the written. It stiould be und t? r s td  that rnessagss 
which are effective in one medium vi l l  not necessary be effmrve v.41en presentation is mada 
through another medium. The concern of this research is the perception of s tud~nls  on ra31o 
as an instructional medlum. 

Research in multimedia communication assumc-s that uslng rnultrrnt:-dia dianriels lo 
teach, the receiver would result to a greater amount of communicaoun. Hadto IS just a on? 
channel communication. The issue is the acceptance of ils use for teaching - studsnts at rile 

., - - university level. Williams found audio presentalion supxior to livs spsaker and post,~lzrc-d 
interference from disuaction from live presentation. 

The survey of British research in audio visual aid involv~ng adults conducted krvieen 
1945 - 1971 opines that broadcasl 'talk' or educat~vt! programme to *~.4ilch I i s ! ~ n ~ r s  are 
exposed once. v:ithout a follow up of educalive experience kill not have a mud) lasr~ny e f i x t .  
unless the talk is related to the interests of the target audience (Belson. Tagor and Vern3rn) 

Me? (1970) also asserts that educational' broadcasting is sensibve to the chan31r-q 
educational situation. It is pertmen1 that the educational system shoukl antbclpale tnese 
changes. Increase in large enrolment of learners in school may bnng about thc nzxi to 
examine alternative teaching strategies. 

The depanment of Educabon and Science in England in 1569 reported findings from 
the experimental local radio stations set up, that Iml rad~o could usefully ~nclude ~ducat~anal  
programmes for schools and for further educat~on. Garland, (1955) looked at die irnpact of 
radio broadcast on 11 - 16 year-old. Result sho\czd that 8 - 10 years old could ztrc-ntrvcly 
listen for only about 10 - 15 minutes; the 10 - 14 years old for 30 rnir~utes arid i)up~ls frorri 1 4  
years and over listensd wrUl atlcntiorr for 60 minuti-s. ~f there was a dfn;lrnrc coritcnl Garland 
(1.955) warned about keeping ths language features within h e  age of listeners 

Lever (1970) compared the amount of learriing that took place from ratlro programme 
and a radio vision. Two hundred and seventeen pupils Here subject of study Ttisy v;ae pre- 
t e s t d  for knovrlsdge of subject on a topic 'gravity arld tne shape of the earrh' Pro3mrnr~i?s --. . were presented to three matched groups by same teacher. There was a control, a radio group 
and a radio vision group. Subjects were tested three months laler. The test as repor14 
carried one question relatlng to the visual component of radio vision. Finding from the sruuy 
revealed that radio and radio-vision both gave h~yhly significant and c-qu~l increases rn 
knowledge on Ihe tests administered which related lo laclual information carted by rrlz 
spoken words. Girls achieved slightly higher from Radio Vlsion that boys. 

Roebuck (1971) compared underslandrng and retention of concepts corrirnunrcariil 
as a preparation for radio by vny of broadcasts w~ l t i  preparation by the leadic-r basal  upon 
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lhe convenlional leachers' rlotas and found lhat the use of stfUcturd workbooks to p r W 2  
broadcasts were effective In that listeners found a number of hooks on which b e  pupils hand 
the broadcast 

Tollzy (1970) presented sunes of six radio programmes on b l  history in 
Notlrnr~ham The experiment used forty secondary schools and some primary schmts. They 
ware d~rect=d to fill work sheets and anempt a designed questionnaire. The exprimenter in 
adllrl~on vlsrled some of the schools. On the basis'of t he  completed questionnaires and 
conracl w~ lh  schools, the author reported that the experiment was well received and there was 
support for a more comprehensive series for schools on the local radio. Result from a wries 
ot (Adlo I~ctures (hdeyanju. 1999) presenled to adult learners in the universrry ~Uc?ge of 
Education, Ghana, showed that the user of the radio must ahvays attempt to rekte his talk 
wrlh collcrete subjects that are familiar lo  listeners. Those aspects that affect hstzners 
personally can lead to successful talks. Therefore.mnaeteness of treatment as well as of 
subject malter IS desirable for a successful presentation from radio. 

In developing counlnes, the success of radio is adduced lo ~ t s  venaW~ty (spoken 
works) compared to newspapers that may not be affordable or readable to illiterate audience. 
In W=sl Alnca, radro is the leading advertising medium. In Nigeria. mare are radio 
prqrarnmes in Engllsh And at regional levels, Hausa. Igbo, Yoruba. Efik, Fulfukk and 
several orner languages can be heard. In Ghana. English. Ga and Ashanti are sp0km.n- on 
rad~o Radro has k e n  used successfully for Indian birth control campaign. One admtage of 
radio I$ that the production costs. are minimal and a pre-recorded tape or a script can.& , 

played IIVS again. The cost of airtime remains low (Jefkin 1980). 
1-his reskarcher is aware of the assumption of educaoonist that only 10% of unat k ' 

corn2 by are leamt through the sense of hearing and 83% through sight So also is the 
assumption that we can retain just about.20% of what we hear. 50% of what Isamer h w  and 
see are rktained for a while. However, it is with a concerted effort that the 5036 rate of . 
retention can be mainlain, that is wilh approval of the teacher repetition of what is barn& and 
ad equal^ rrl~nforcemenl ~41th vlsual materials. It is upon this backdrop that the prewnt 
researcher feels that the present circumstances of brge population and wercrcwding of the 
lnstructronal sening. create a need to explore an alternabve mode of Insbuamal 
presentallon lo a large class. The base l~ne course in science and human&s at me OkU. Ik 
112. atuacts large number of students, too large lo teach in a dass The option being proposed 
is the use of l l ~ e  fadlo. 

Objcctivc: 
Ttle sludy ~nvislrgated UE ptrapuon of s ~ l i x l d  undergrdduate students on )tcture 

presenldlron through frequency modulation. I t  found out their readiness to listen to h r e  
from rsd~o and the drsposition of male and female students to it. 

Researcti Questions 
1 What IS thi. drsposrdon of OAU sludenls' lo p r~sn ta l ion  of k t u r s s  through ~ d b ?  
2 Are students' prepared to listen lo a Ix ture in their subjed discipline from Ihe radio? 

What type of subja3 maner do srudents' prefer to receive through radio? 
3. Ar;t there drfferences in the d8sposition of ma12 and female students as to r e ~ i v i n g  .. 

lectures through radio? 

Hypotheses 1 
There is no significant difference in the response of male and fernala student 

teachers lo the use of fad10 for lecture presentarion. W .  

Methotlology 
A selfdes~gned questionnaire w t h  14 i kms on perwpmn of students' to I-rz from . 

radio (PSLR) was used for data collection. Before administration, the dmft questionnaire was 
modified by a junioi o i  three educalionists. The fourteen items used were considered 
meaningful and relevant to the issue of lecture presentation on radio. The modified 
questionnaire was pilot tested among (10) students who are not from the faculty of Education. ,,.. 
A reliab~lity of r = .52 was obtained; using the test re-test method was considered good for the 



study. The questionnaire was later administered on savenrj four sludc-nts of creallvilj c-lass 
tllal offer IED 403 course in the faculty of Educat~:,n during the 1599R000 Harrnattan 
Semester using convenient sampling proceclure. The cotnplct11-rl quest~onnalre was c ~ l i ~ c t c d  
the following day. 

Data Analysis 
The data collected were analyscd oased on the 3-po~nl scale of agrt id.  undec~ded 

and d~sagreed. Mean score were calculated on var~ablcs of szx, male and lernale A I-test 
was used Lo find out i f  there was any s~grllf~canl d~fferznce between Lhe mean scores o l  
respondents according to the var~able of sex. 

The results of dala analys~s are prc-scnled on lrtbles 1. 2, and 3 Table 1 presents ule 
overall response of the sevenly-four (74) analysed quesbonrralre. 

Table 1: . 
Subjects Responses to Questionnaire Itcrns on Lcclurc Preser~tatior~ l l~rough Radio in  
Percentages 

area I S S X  !_4_0_5L 
3. I can evolve a riew stralcgy in teaching 0 4  

(8108) (541) 
. .. - - - . - -. - -- - - 

4. I am aware of the power of information technology GO 
(IT) 

5. 1 have sourced information pertaining lo nly subject 
08) / E7.1 f 05) 

area on the computer before (17 57) (0 0)- (78 38) .. -- 
6. Do you have any hope of using the computer? 67 I---- 02 

1. 

3 
L .  

I 
7. I I have a personal radio 

Do you listen lo radio at all? 

9. I listen to insUuclional programmes from radio 

There are relevant and quanblative reading 
materials in my subject area 
I can dsvelop effective (IM) to leach in my subject 

. . I++- 
I can spare Uie bme to l~slen to a I x tu re  from radio 

13 
17.57) I :i?70) I F 2  97) 1 

b5  7 03 02 

1 in my slbject area 1 (78 38) 
11. 1 Can radio replace Ihe teacher? I 16 

(21 6-21 
12. Have you heard of any leclurer use rad~o lo leach 

before? (% 05) 
13. Radio can be use to instruct large classes 1 -  

- -  - -  
Do you consder yourself creative? 

1 Total Ex 
1 Mean 46 7 

.- --. The overall response of subjects of study to the (PSLR) questronnalre producej a 
mean score of 46.7 for the agreed, 18.3 for disagreed and 3 57 for undec~da  R~espor~s? of 
subject to radio lecture is Ulerefore considered as belng positrve The rnearl srore IS ind~catrve 
of this Items 9 and 10 In percent are 85.14. and 78 38 respeitrvely sub]I?ctS lhar disagreed 
have the~r percentage rc-ponc-d as 5.41 for undecrded as presented In rteni 9 and 8 1 1  1w lterrl 
10. See the table 1. 

On the dispos~tion of Obaferni Awolovro Urr~verslly urldergraduate studerils', to rarf~o 
lecture presentation, result showed Lhat 68 13?L of all respondsnts are in favourof radio 
lecture, 26.67% are opposed to it. vhile only 5.21% were ufldec~ded 



Rescbrctl question 2. rnvesligated the prepartxlness of students l~stenen to a IXWE 
In t t ~e~ r  sdbject d~sc~pllrie Item 10 on Table 1 provides answer to this question. Frfly r q h t  58 
(78 38) ~ n d ~ ~ a r r :  a positlve response as aga!nst SIX 6 (8.1 1) also disagmxl. 

Frorn the data analysed, response lo the questlonna~re on radio percepwn e m s  
posltlve I-ernale have a mean of 24 and SD * 7.2). wh~le Male have 22.7 and SD of ~t 9.44. In 
l ~ r n l s  of judg~merlt of agreement, t;otti male and female subjects were favourably d~sposed 
10 rddlO I c C l ~ i r t -  

Hypolllesis 1 slates that: 
I l le re  is no signif~ciint d~fference in the disposition of male and female studmt 

teactlifs lo the use of radlo for lecture presentation. Table 2 presents the esutt of the 1-test 
wh~ch Ic-sled for difference k t v ~ e z n  ltle responses of male and female student teachers. 

Table 2: b 

Analysis of Difference in Mean Score By Sex 

Table value 

7.9 

The obtained data indicale that there is no signifcant difference in the disposmn of 
ma18 and female student lo presenlaljon of lectures using radio. Hypothesis 1 is found 
tenable b~c i ruse lhz tc of 0.36 IS lower than the table value of 2.05. 

Discussion 
The paper looked at radio (FM) frquency modulation as an option for k m r e  

pr~senta ion lo lbrge classzs in Obafemi Awolovro Univenity. The hypothesis I, thzt s t a m  
lhat there is no slgnlficant diffzrence in disposition of female I male to radio was inv~stigatzd. 
The hypothcs~s was found tenable. Female mean x o f e  was 24, SO + 7.9. Male counterpan 
respons? as ttlls study found, had a mean score of 227, SD i 9.94. On the overall, both 
fzrnale anti nrale sludents of OAU were favou~bly  disposed to radio kcture. Tb2 prob l~m 
now IS ho..v soon Ule university administration will put lhe (FM) studio into use. 

As Seweje (1987) put il, lhat teachers' methodology is responsible for poor 
pcrfornlance of slucltsnls. The quest~on is whether University teachers will like to i m b i k  the 
nsw stratcgy. The experience of the researcher on Radio Lecture presentation st the 
Univcrs~ty Co l lqe  of Education, Wlnneba Ghana is that teachers may be reluctant lo depart 
frorn rllc tradllional system of teaching learnen (face to face). But when !he group is too large 
to bc ta~lgtlt rn*aningfully, the radio v i l l  be a better altematrve. 

SI~ICC Ayodele (1981) and Obanya (1975) v.larned about the pnern of rq ressbn  of 
I cd l l l ~ l b  111 large CI~SSL-5, perhaps students of the Obafemi Awolowo Unrversrry havelare 
exoErli-ncirhg sdnle Ttlls may be a reasori why they had responded r ~ s i h e l y  to altzmacive 
teacti~ng str ; i t~gy. 

A rzvrcw of the positive findings of radio broadcasts as investigarors have provided 
us, shcicrld bc: I r l d  out in a smaller case. The oulcome of the test caw may provs to bi! 

---. prornisrrlg to ~r~structional designers ol  radio lectures at the University level. 

Conclusior~ 
Studcrll ledchers are pos~tively disposed to lhe use of radio as an insVuctional 

rnedlurn e~l)rci;llly for teaching large classes as wi-I1 as ni areas of specialisation Houever. 
there V J ~ S  110 s~griitlcant tlitterence 111 [Ire d~sposltrorl of male and female student teachers. 



Implication 
,'I1 IS Important to make teachers become aware of the current stale of Ir.forrrl.:t~or; 

Technology (IT). Effon should be redirected at mak~ng teachers panlclpate In ~ntc-rdcrrvr r , ~ d r ~  
programmes 
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