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Introduction 
A deeper examinatioll of styles from one age to the otller is usua]ly 

characterized by [lie concept of change A c h a n ~ e  is usually caused by 
evoiut iodnowledge of new ideas. means. s ~ s t e m s  and schemes of goal achievement. 
The great names behind file outstandillg and pronounced inventions in our histoly 

3 chanse from rile anciellt and cave mm.s  ideas, Tile breakillrough in prinling 
by Gutellbeg for instance in 1495 resuited into the prolifention of  books erpecially 

Bible. The United States Military's style o f  sendin. and l*eceiving sisllals \\failed 
aml1;ld late 70's with the inventioil oit l le internet. Tile ];tenlet apart f rokbe inc  hi ter  
is Inore illformation and messaze accornmodatin~ Ihao the radio and en[lallces both 
efficiency and effectiveness o f  the mi[itary. 

C0lnputers Came illt0 the c ia~sr00m in m e r i c a  in the i9iOs md \vere 
adopted as the new mode of  instnlction. Tlle cIassroom teacllers a c r e  nor i-eplaced by 
tl1e computer: l t  only enhanced their efficieilcy alld e f f e c ~ i ~ e l l e S ~ .  it ivBs lo tllem a 
gradual dcpanilre from the alialog [node o f  teacliiiig 10 rile dieital [node of  
Students \\,ere enabled to think critically throuqh c\plomtoly - 

& the comptiter. Students were siveil the opponil~litv of~.conlille. to knolV" (lamin 

-D at their own pace. being pan of less011 planniiig atid tlius t]le ~ ~ a s r l - o o m  silllation rh;ffed 
koin teaciier centred to learner-ce11fred/conrroIled cI r ss room,  ~l~~~~~~~~ tj ,us becomes 
inore enjoyable more inreresting, cllallcnying and less passive because 

are xt ively  engaged in the learning and teaching process. 

Tile effecfi of [he disital a%e Call be perceived everyvhere. From rcllool to [he 
illdustry. there is a connectlo[l between the ~ c h o ~ l  practice alld [he industrv.s 
expectations. This does not obtain abroad alone: Nigeria is experiencillp the 
trend. C e n e r a l l ~  the digital 3Ze is here. Vital questions therehre await our 
responses as teachen and  educator^. Will tliedieital a r e  effects pass 

bv xvithout . llle best [[Se of  it'? 1s tile tmditionaIIconventionai method of chalk and talk 

l-c\ei.mi in illis computer oae? Will sable bruslies. c m i ? ~ .  plaster of Paris. pencils. and 
nns(e[s and so on ianaloo materials) s i r e  ivay for CoreiDraw. Paint, Photoshop (dili t  
art tools)? 

xeveflhe\ess. tlie dciinition of Fine i n s  does not change. Fine Art remains 
I\le 1rn2uape ill images (and t e n s )  by ivhich man communicates his ideas and retlects 
Iris C U i ~ l r e -  \rl1icil \las relnained n means of prescril lg the culture of the sociery. This 
sc21-ese11~atioll i j  i~soli~te!y done i l l  \isua! lorn?. 3 nmduct of intellectual endo\vmes 

deie\op:llcllt o i  the ai1isi.i ii?IIisi: ab:,::t". . h ~ h i e l  (1919:Wii dcfincs i1T 2s 1 
lluInan aCt,v,tY i l i l i~l l  m d  ihereby I : C I I ~ S  iie\v 1 ~ ~ 3 i i t )  ill a QVrall3tioljai. 

manner md p rc jeea  it sy~nbolically or metaphor~cail?. 1 5  3 microcosmic role 
,ign,fvinE. a  macrocosm^^ wlloie. in  essence. the a n ~ s t . s  inlultive~inspiration usuaily 
transcends tile mliona\ thou$[. an imusuai kind o i  knor iedee or experience that at 
times defies logical cspLanation of an ordinup mind. All is :herefore renarded 3s 3 

form ofcommunica:ion. The main task of the anist is to provide the message - 
,,lours, etc (Frallke. 1987)  The dcscriprion above suggests 

( a m )  Fine A* 

is a be  through several means 3s 10% as the aflistcan 

be inspired. Teachine 2nd learning modes are other sources of  inspiration for 
students effective mode of teachin? hcilitzres learning and inspires smdents. 

Ne\jeflheiess. these illllovations in the C ~ ~ S S ~ O O ~  would not actually call for a 
<hanee of our existing curriculum the curriculum will 0n!Y experience r e ' i e ~ ~  

10 accommodate the new concepts. A basic factor. 
generally believed 

to call for the revie\v of the curriculum is '.feedback.' from i s  Process of 
irnplemen[ation- informatioll about its effectiveness vis-a-vis modes and methods of 
illstructiolla~ delivery. Data !gathered have shown that performance of  studene in Ihe 
secondaSi i c ~ o o ~ ~  is dropping a[ an alarmins rate and this  call^ for an llreent attention. 
Tllis paper will therefox attempt to position the computer at an a d v m l a ~ e  as an 
.i-fecrire mode of the m i s t ' s  as we try to deliberate on how the Fine Arts 

curr;culum could be repositiolled 

~h~ Definition a n d  Concept  of the Cur r i c~ lum Repositioning 
~ ~ ~ d i ~  soeakin3, z3iS (1976: 7-1 1) opined :hat cuiriculum could be  viewed from anY 

(he 'ioilo,vinS concepts: 2s x'platmed learning esperie~lce': as  'c~per iences  had 
illldei the ausp~ces of  ihe as a structured series of intended leamil% 
ourcome.: 3 written pian for actio~l ' .  Znis i n s  pointed O L ~  here that the conceal 
of  cuii,cuiuln has sometllille 10 do with activities intended to elicit set o f  outcomes. 
~~~~~b~~~ ( i ~ " )  thus decried curriculum as a '.system" within ivhich decisions are 
made about rllar the coliicuium will be  and hoi\r i t  \$!ill be implemented. 11 is rcfened 

as a because it n o e s  r process-developmentlde~i~n and also 
,Innlememation, This definition equally lemer i s  with the idea of the content of [he 
, u ~ i c u l u m ,  \ x , ~ ~ j ~ ~ ~ k  (2002: 1) defioes curriculum as: an educational plan that spells 
dLlt ivh,ctl goals alld should be achieved. which topics shollid be covered 
all,j.Lvhich me[hods are to be used for learnin%, teachins and eva!umion. Cones 
1) argues that C U ~ C U ~ ~ I I I  is more than that  According to him. a curricuium is more 
tilao a list of topics to be covered by an educational p y p m m e .  for which the more 
commonly ward is a "syllabus.'. .A c u n i c i u m  1s first of all a policy 
statement about a piece of  education. and secondly i n  indication as '0 the ways In 

which policy is to be through a programme of a ~ t i 0 n . I t  is the sum of 
the 

activ,l,es, expeeence~ and !earnins opportunities for ivhich an institution Or a teacher 



takes responsibility elther deliberately or by default. Wilson (1990: 4) definition of 
curriculum is everything and anything that teaches a lesson. planned o r  otherwise. 

Curriculum review however, itilich in this paper is reierred to as curriculum 
repositioning is synonymous to Taba's (1962: 47) concept of curr~culum 
Improvement. He described curriculum improvement as changing aspects of the 
curriculum without changing the fundamental conceptions of it or its orgaairrtion. 
Repositioning the Fine Ans curriculum does not also change the fundamental/or~ginal 
conception o f  its organization: it will only bring about improvement of  it.  Moreover, i t  

does not give a new definition to Fine h n s ,  [he instrumentitool is the only chai1.e that 
has occurred. 

P repa r ing  to use t echno lo~v  (Cornouter) ./- ~ L - - I  

Handler (2002: I! sugnests that when preparine to use technology maximally in the 
classroom the foliowing uses of  the computer must be well a c h o a l e d g e d .  

To teach the students. 
As a tool with which students can learn 
As  a tool to assist in the learning process. 
To develop open-ended exploratory experiences for the students 

A closer look at these four uses suggests that the use o f  computer in the classroom 
affords us to apply the learner-centred method of teachin, 0 rather than the teacher- 
centred approach which is rigid and renders students passive. Teacher centred learning 
approaches often favour passive reception of  knowledge, whereas learner-centre 
approaches encourage a process of  active enquiring. 
Learners are best motivated to learn when t h e  take responsibility for their own 
learning and processing information. their motivation. initiative and results improves 
(Trinidad, Maclvish. Aldridge and Fmser 2002: 8 )  Fine Ans classrooms are expected 
to be learner-centred whereby students can really express themselves while the teacher 
only assumes the responsibility of gli~dance. To maximally achieve the yoals of 
computer integration teachers must have the technical-kno\tr-how of  the working of 
the comuuter. 
Challenges of Computer Integration: Model and  Theoretical Construct.  
The rhal1en.e~ o f  computer integmtlon into the Fine A n  curriculum are considered 
from the angle of  its relative newness in the field of  education and generally. Tllir 
process is simply a matter o f  skill development in a time of  transition tiom a 
conventional mode to the digitai mode. Helping teachers and students to develop [his 
skill is not m easy task because there is always a tendency for resistance on tlle pan of 
the teachers, students might tind i t  interesting. but teachers have differelit perspective 
to it. As such a model as presented by Lloyd and Welliver (1989: 21-32) is tlieir paper 
titlcd "Infusing Educational Technology lilt0 mainstream Educational Computi~lg" 
will be adopted for the purpose of this paper bearill? in milld that we  are addressin$ 
b o ~ h  the students and reachers. Tile model presented tliree phases o f  integration: 
Familiarizarion. Utilization and Integration. 

- ... 

Familiarization: It is a process of gettillg acquainted will1 a new o b j e ~ t ~ ~ o n ~ ~ ~ t .  It 
~nvolves ( i )  Presenrafioir by someolle k~io~vledgeable about the concept-its use, 
challenges and prospects,. (ii) lccnptance on the pan of  those to whom L e  concept 
was presented (non-resistance), and (iii) Esp/uro,ion for the purpose o f  masteq.  The 

- exploration stage extends to the second phase, in fact, the mainstream o f  the.recond. 
- phase. .,.~ 

Utilization: T!~ir stage is simply an sxtension o i  rhc third stan\: ul' I;un~liarizatlon- the 
stage o i l y - o u t  and trainins. Teacher~,teochers in training are a s l ~ c ~ e d  to u ~ l d e r p  un- 
the-job-tra~ningin-service training to properly equip themselves with the necessav 
ikilii in preparation for interration. The keyword therefore is 'Professionai 
d e ~ , a i u ~ ~ n e n r .  Professional developmint is collaboration b e w e r n  panners to ~ r o v i d e  
opportunities for teachers to strengthen their ab i l in  to contr~bute to the students they 
s e n e  (George at al. 1000: 81). These skills could be acquired by attending seminars. 
workshops and ;onferences where hesi pi.acrices ore shared amongst stake holders. 

Integration: T!le third p h ~ i e  is i~:tegratioa T h ~ i  pilaic l~ivol ies  the actual ilitcgration 
Of C Q ~ ~ - , ~ U I C ~  :1110 the curr~cul~irn.  I t  is i a l l ~ d  tnc pre-implcmet~tatioaimplemcn~ation 
itaee. Tbe pbare requires what Fan8 11000: 5 J calls puttin? together a technolo.y 
team. He identified three types of technolop teams that could be put together in 
i n ~ e ~ r a t i n g  computer into the curriculum. ahi i ! l  is equally adaptable in our context. 

(a)  The Full time technology itof? They have 3 two-fold role: working with 
students, who are project facilitators. and jrorking with terchen. who are 
instructional designers (Brunner and Williams. 1999: 37). They are to act as  
guidance to students while on the computers and also assist teachers in 
developing inrtmctional modules for both theories and practical. This role 
places them as technology staff because they have the technical skills and can 
also assume the role of computer maintenance. oe: This second 
The committee of teachers wiih extensive computer knowled, 
team has more challenging and engaging task considering \vhat each teacher 
inputs into the integration process. They are expected to instruct students. 
coilaborate with other teachers and maintain the t echno log  while they 
continue to manage their own classroom. They assume this role because they 
have extensive computer knowledge thus making them become less ce  this team has is that 
dependent on the technology staff. hnother advanta, 
such teachers will be able to work directly with students based on learners' 
needs assessment and be able to integrate appropriately what mode, software 
and environment a particular concept can best be taught. 

, The hybrid team: This is a combinmion of the two technolog teams. The 
main advantage is that such team \\.ill combine what both of the team! 
identitied would have done separately. They can work with students, teachers 
maintain systems and collaborate professionally to bring compliters into the 
classroom. Faw (2000: 5) strongly believed that at least ihree iactors must bc 
considered when deciding what type of technology team is best for i 

narticular school: the size of school. school's budget and teachen' prio 
computer knowledge. 

Prospects of Compute r  Integration into the Fine A r t  Curr iculum 
'.Technology has provided artists with new tools throughout 
h~story. As new technologies become available, artists learn to use 
them and traditional means o f  espression are transformed or 
entirely new means of expression are develope8' (Olcjarr 1999: 
1). 

Throuehout history, advances in technolopy.continue provide artists wi' 

diverse means-of expression, The toois of artlstic cxpressions cllilnge as man's que 



lor llrgli taste clppreclatcs. Ole~arz 's  ;lbo\,c. positiorl as expressed bolls cio\\,n on tlle 
fhct that tkotlgh convcntinnal methods of  expression Jre relevant. but thev could be 
tmnsformed tor more rclcxmce in the digital age. Some of the prospects ofir1tecrat~og 

. computer Inro the Fine Arts currrcuium as pointed out hq. Olcjarz (ibid) put c o ~ p L l t e r  
as ( i )  co~npact  tool k i t .  I ~ I  enhatices creat~vity. ( c )  rechnology tbr storage. (dl  
enhances problem solv~n? and critical thinking. and f e )  reduces time and costs. 

. Corl7prtrer- rrs r r  i.~~~~rr)ncr ion1 kic: It is amazing to kno\t, that almost all, if nor all, tile 
materials that are used by the artists could be readily found on the computer. Packages 
such as CorelDra\v. Pllotoshop. and Paint etc provide anisrs Lvith n \vic!c variety of a n  
materials. It is also possible for the artist to linvc a inob~le  i t ~ ~ t l i o  it. llc call ~1t.for.d an 
art-functional laptop. which lie could ca r r j  nroullli arid ~l.i!rk lvi t l i  allyrime nri>.iiIlere. 
In a nutshell. artists need not travel distances to acquire espensive marcriais. 
C o ~ ~ l ~ r ~ t e r  eni1nuce.r cr.en111.111,: In a study by Egbedokun. (200J), it \!,as found that 
computer assisred instruction enhanced the perfomance of students in creative design 
when compared with students exposed to the conventional method of teaching Fine 
.Arts. Craft (7000: 61)  detined creativity as imaginative activity fashioned so as to 
produce outcomes that are both original and of value. Craft's detin~tion conlbines the 
ability and the sensitivity of user with his manipulative ability to compose ideas on the 
computer. The computer has no power of its own to improve creativity, it is the user 
who has the control, hence the need for users' technical-knoxv-llow. 
Ci)r~rprtrel e17lmnce.r ~JI-ohferri .roi\~ir?y .skill n ~ t d  CI-icical ri71nkinp Beamish and Au 
,1995: 1) remarked that one of the major aims in contemporary education is the 
development o f  problem solving and thinking skills among studetlts. Artists need 
critical thinking to meet the demands o f  the society. Computer will allow students 
retlect thoughtfullv on ideas and knowledge they have acquired from a particular 
source and logically incorporate such ideas to make a whole. 
Conroltrer- r-edrrces ci17re and costs: Cross (1976: 87) found that students \rho lvere 
exposed to computer assisted instruction spent a less significant time in task 
completion when compared with students in the conventional classroom. This result 
was also supported by the tindings o f  Egbedokun (2004) in a study that compared 
t ~ m e  spent by learners exposed to CAI and those in the conventional classroom. i t  n.as 
not achieved through magic, but was basically dependent on the fact that studenls 
need 11ct wait for colours to ferment, board to stretch and other conventions. i t  was 
made possible because those conventions have been digitized and thus make i t  faster 
to achieve. In terms of costs. this is reduced to the initial cost o f  thc computer system. 

Conclusion 
The irlvention o f  the computer has been a technological ivonder in man's searcll for 
the mastery of his environment and maximal utilization of resources. The 
1a11dmar.k it has left in the soli of tecl~nology-based- industries. corporariorls. and 
ducarional institutions will remain a celebrated everlt as more events unfold i n  s ~ 1 ~ ] ~  
placcs. A co~nputer  integration model has been presented ill [his paper. \vIlicll is 
beiieved \\,ill enhance the effectiveness and efficiellcy o f  both teachers and stt~deuts. 
Ranging from enhancing creativity to reduci l l~  time and cost o f  production. the 
computer has been found helpful in the enhancement of critical thinking for the 
students in the process of their works. 

Recommendations 
In view of  the foregoing, the following recommendations are proffered: 
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~ ~ : ~ ~ j ~ ~ ~ ~  illould bc made a\\\.;u-e of rhc porentinls o i  inrc~rat ing computer Into 
,.,lrr,cu~uln to  ycduce the ~ncideucl: ut'rcslsra~lco 

c~~~~~~~~~ l,~; lnl ler~ ;~tld ~ldmrnijtrarors ;nust !'c corlsultcd hy  ;luthoritics in 
~ i , , ~  .xlIs hr proper repositionins and integration proccss. 
~ ~ ~ ~ , i ~ ~  ~ c m ~ n a r ~  c,,llicrcl:ccs ihouid bc held as a form o f  in-icrvlce 
t l . z~ l ln i :  hr rsac\:l:rs on rhc [lie ~ornnursr  for !nstnlctlonaI pl lmoxs 1" Fine 

.-ins. 
d i j o i  r r n m a n t  ;lnd c o ~ o m t ~ ~ i z ~ o  I d  be coliracted lor the 

3r0, ision ot.colmputer sets for the initiai rake-off. 

c ~ ~ ~ ~ ~ ,  c , l o ~ ] !  -rbc diyclopTnenl ut' a cuniculurn for ip~nr l  surgeons' . Ohscnz[lons 
follo\\-ing  he Second Spine Course of [he Spinal SUCI?~!. of Europe 

Barcelona 16th - 19th Ssp te~~ber  700:. 
\\,\ ~ , , e u r r , ~ n l n t . . ~ ~ ~ : ~ ~ h l : r s n h 2 0 C ~ ~ ~ r s ~  C Cuies rennrt '1; !lllnl 

cross K, p ,1976) ;\ccen[ on Lenrninz. laproving lnslrucrion m d  Reirpln. h e  Curriclllutn. 
Sari Fruncisco: Jossey-Bass Publishers 

~ ~ b ~ d ~ ~ k ~ ~  1 0 ':o(~J\ Compu[er ,\jsisad Innruc~ion. Loamers C r e n i i i l ~  and 
~ , y a l s l l l o l l  o f ~ c s l g n  Skills in Fine \ns anions Junior Secondar) Srudenls in lle-lfe. 
~ ~ ~ ~ " l ~ ~ l ~ ~ d  Dlis.nallon s l l b l ~ ~ ~ ( p d  to the De?ar[ment u i  C d u c ; l ~ i ~ n ~ l  techno loll^. 
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Lloyd. P. R. & Welliver. P. W. (1989) lnfilsing Educcltional Technology into Mainstream 
Educational Cornputlng. Interna~ional Journal of Instruct~onal Media. 16 ( 1 ). 2 1 - 32. 

O l e j m ,  H. (1999) Integrating Technology into the Art Curriculum fall. (Online). Available: 
http~iwwwolejarz.com/ar~~index.html 

Taba, H. (1962). Curriculum Development. Theory and Practice. Harcoun Brace Jovanovich: 
New York. 

Trinidad. S.. ~MacNish. J.. Adridge. J. 2nd Fraser. B. ('O(J'l Intezrating ICT into the L s ~ r n i n g  
Environment at Sevenoaks Senior College: Hoiv Teschcrs 2nd Su~dcnts use 
Technology in Teaching and Learning. (Online). .Ava~iable: 
http:~lwww.sevenoaks.u.a.edu.au 

Wilson. L. 0 .  (1990 and 2004) Curriculum course packets ED 721 & 26. unpublished. 

Woitczak, A. (2002) Glossan, o/;Medical Edttcation Terms. 
http:liwww.iirne.ore~elossarv.htm. December. 2000. Revised February 2002 

Zais, R. S. (1976). Curriculum: Principles and Foundations. Harper and Row Publishers: New 
York. 



FINE ARTS .AND T H E  EARLY CHILDHOOD EDUCATION 
b ~ .  

Xdeyanju L J (Ph. D), Egbedokun. A.O. and Idolvu Lanre. 

Abstract 
Govertirnent policy planners vie~v edrtcalion as a means to service the n a ~ i o n ~ l  
econotnic interest, but art edztcalion does Inore lhan 1l7at. IVhile [he c~rrricrrlr~~ 
liieor.ists like Eisner 11992) sees orls os pio~.irl,y !he ke), role in ed~rcatiot~al r</br-n~. 
e\.idence i t l ~ f i c ~ l e . ~  1/70! ttiati 1 1 . 1 ~  llle arts 10 i'.Ypre.ys !he seyond /his act crrts across lile 
stages qf o.eativitj. arid n7en1al de1,elopt?7ent of r71arl. Tllis paper ah:ocates /or 1l7e 
incllrsion of'relevant creative ari practices in ear[i. childhood ed1rcation. Suggestions 
on methods ofusing arts asfozrndalion of edztctrtlon were provided. 

Introduction 
The Federal Governments Policy statement on early Childhood education (NPE1998) 

Section 

2 pagelo, states some of the objectives of early childhood education as: 

effecting a smooth transition from the home to their school; 
preparing the child for primary level of education; providing 
adequate care and supervision for the children while their parents 
are at work ( on farms, in the markets, offices etc) 

However, the policy statement that has bearing with Fine Arts is stated in item (e): 
Inculcating in the child the spirit of inquiry and creativity through 
the exploration of nature and the local environment. playing with 
toys. artistic and musical activities etc: 

The statement made in item (e) is a polnter to the usefulness of Fine Arts in the 
teaching and leaning process. 
Ohiecli~~es 
This paper focuses on the ways by which young learners can get into the activity of 
creative art. Tlie theory of educat~on, art and their relationship to the aims and 
objectives of art are discussed with the intent of providing teachers with creative 
approach to handlinx early childhood learners. 

Some of the aims of art teaching in schools includes: training of the eye and hand for 
co-ordi~iation and skills development: trainins learners for self expression; creating 
opportunity for aesthet~c development etc (.Adeyar?ju 1994). 

Objectives of instruction in art education. 
Over the years. art educators have written lists o f  ~bjectives that have clarified their 
values and attempted to justify the importance of  art education to those who have been 
concerned with the seem~ngly more practical and useful aspects of education. One of 
the first comprehensive lists of objectives was written in 1899 by a committee ofTen 
on Drawing organized by the National Education Association (Klar, Winslow and 
Kirby in Adeyanju 2005). In the report. the committee listed the following as the 
primary aims of art education. 

\ 1. To offer a consistent de'velopment in the faculty of sight. 



2.  To develop an appreciation of the beautiful. 
3. To acquire the ability to represent 
1. To develop the creative impulse 
5 .  To prepare pupils for manual industry is purely accidental. 
6. The development of professional artist is not an aim of art in public 

schools. 
, The aims listed in one ( I )  to four (4) sound prophetic of the primary goals for an  

education spanning several decades. They provide a frame of reference from which 
the current objective in an  education was formed. The objectives five (5) and six 16) 
are a turning point. 
At the early childhood years, the teacher merely plays with the learners while the 
nhiectives stared in 14 usually are applied with some flexibility. It is pertinent to - - ,-- 
examine some of the theories of art and criticism. ! 

Theory of art and criticism 

I The cur~~izulum has also been described as involving the totality of the planed 1 
and unplanned experiences. The planned experience refers to the formal curriculum as 1 
learned in the school's setting. The unplan~led involves all other experiences, 1 
including accidental learning. I The crrZtl\-e art learning at the early childhood Ie\.el makes use of discovery. play 1 
acti\.itits and -flexible curriculum. Since early cllildhood age falls betlveen age 2-5 1 
years. 1-ery little but organized curriculum is required. It is known that at [his a re  1 
Ic\.cl. all activities point ton.nrds creativlt?, and it is the activity that makes general 1 
!canling takes place (Schiller 1993) 

I 

Art theory or aesthetics is concerned with defining the nature of art while teachers of 
I 
i 

Ajala (2003) lay emphasis on the need to carefully plan the c:irriculun~ as \cell 1 
as instniaional processes since they are directly linked with the child's learning 1 
experiences, hisiher learning,strategies, the teacher's style and the Fpe  of institutional 1 
resources made available to the learner. I 

I 

a n  feel that art cannot be taught effectively unless teachers can state truly the nature 
(Weitz 1966). Theories of art thus serves as p i d e s  to direct the experiencing of the 
work of art and without them our experiences with art stand to be less rich and full. 
The most important influential theories of art includes; 'Imitationalism'. This doctrine 
defines properties of works of art having cenain features that imitate the world outside 
art. Next is expressionism, the doctrine is a product of creative imagination. The next 
is the theory of emotionalism. In art, this doctrine defines arts as the embodiment in 
artistic media of an emotion or a collection of them. Formism's doctrine defines work 

manism is the of art as certain organizations of element that produces certain effect. Or, 
last doctrine that defines works of art as essentially having unity. 

In early childhood education, theories are learned through practical 
demonstration by the teacher. Learners are provided opportunity to express the self 
through different play media as they explore their environment. Horovitz and Luca in 
Adeyanju (1996) stated that the leaner passes through some stages of creativity and 
mental development. The early learner passes through the stage of scribbling that 
occurs between the age of 2-5 years Old. The child activities during this period are 
characterized by use of irregular lines and shapes. The child scribbles on surface of 
wall meaningless objects. What the child scribbles has been described as mere activity 
that develops hisher ability physically as the drawn expressions made. 

The child learner is always ready to express the self using what-so-ever medium 
placed in his environment. He explores using chalk, paint and pens. provided the 
materials are there to get himher stimulated. 

The Curriculum 

The concept of curriculum defies interpretation, however, Fafunwa (1977) believe 
strictly that the broad aim of the childhood curriculum is to help the child develop 
hislber natural abilities. In other words. the planner of activities of learning has to 
provide a stimulating environment that could challenge the child, as well as get the 
child involved. Such design would positively affect hisher social being emotionally, 
physically as well as hisiher intellectual activities because they get modified as helshe 
learns. 

Importance of using creative arts to instruct learners I 

,417 reflects our way of life. The young learner needs to develop hisiher potentials as 
helshe learns from culture. The need for him to learn how to draw paint. and model at 1 
the early age gives h i d h e r  the needed skill to conquer the world. Learning how to do 
things prepare himiher for other technical knowledge needed for 11irnlher to grow. 
Basically, the child's lingua Franc3 is art. Every irowing child can express freelyl 1 
hisiher feelings with \hatever  medium is made available. The child's 'pent up' 
feelings is expressible through creative I fine arts. .Art provides a medium through1 
which other disciplines of life are seen cleariy. Art helps sharpens mental 1 
co~~sciousness, precision and also assist in learning to appreciate what is beautiful., 1 

I 

Contribution of philosophers to early childhood learning theories. I 
Rosseau, Pestalozzi. Frobel and Montessori in their different contribution to idea 
learning demonstrated the peed to make learning child centred. Maria ~Montessor 
(1870-1952) i n  Roine iau@t little children with concrete materials in order to ge 
children c l o b  10. reality of their learnins ensironment. She found that learners gel 
their motivation through.activitiei that.involve the use of several of the sense organs1 
111 creative art. leaniers gain the skill of. manipulation as they model in clay, scribbled 
and play kith paint and y e s a n d .  . . . . . . 

Frederic Froe3el's. U752-@52) contribution td.'leamipg during the early years i& 
signiticant. He stressed the need for chi,ldren!karning through creative work and play! 
He believed in a continuous link between the Iiorne and school. From ~roebel'k 
theory. the teacher should use stories to lead learners and not force them to leam usin 

stimulated when taught with fairy tales, fantasies and fables. 
b teaching-learning materials. rather he ,puts it that children's imagination can get 

Unfortunately, important as the Fine Arts subject is. it is despised and lookeh 
down up011 by tliose who fail to see the several contributions that i t  makes at ensurin 
all round development of man. At h e  higher school. enrolment into Fine 
programme is low: schools do not have materials to expose learners to creativity, an& 
i t  has been found that Art studies are non existent in most secondary school$. 
Compounding the practice of Fine Art further is the perception that people generallb 
have about the Fine Arts, the materials make their hands dirty, etc. (Adeyanjul 1994) 1 

I 
I The fine artists however are one of the neatest minds that the world should valqe 

i n  terms of provision of useful and workable solutions to the myriad of problems f ? living, be they natural or man made. Artists form a large percent of problem sol" r 
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