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relevant in this computer age? Will sable brushes. canvas. plaster of Paris, pencils, and
pastels and so on (analog materials) give way for CoreiDraw, Paint, Photoshop (digit
art tools)?

Nevertheless. the definition of Fine Ars does not change. Fine Art remains
the language in images (and texts) by which man communicates his ideas and reflects

ined a means of preserving the culture of the society. This

his culture. which has remal
is absolutelv done in visual form. a product of intellectual endowment

and the development of the Artist's creative abtiity. Kahler (1939:64) defines antas a
human activity which explores and thereby creates new reality in a supranational.
visional manner and presents it svmbolically or metaphorically. as a mICrocosmic role
signifying a macrocosmic whole. In essence. the anist’s intuitive/inspiration usuatly
transcends the rational thought, an unusual kind of knowledge or experience that at
times defies logical explanation of an ordinary mind. At is therefore regarded as a
special form of communication. The main task of the artist is to provide the message —
colours, images e1¢ (Franke, 1987). The description above suggests that tarts) Fine Art
is a process and could be accomplished through several means as long as the artist can
still be inspired. Teaching and leamning modes are other sources of inspiration for
students. An effective mode of teaching facilitates learning and inspires students.
Nevertheless, these innovations in the classroom would not actually call for a
change of our existing curriculum the curriculum will only experience review
(repositioning) t0 accommodate the new concepts. A basic factor, generally believed
for the review of the curriculum is “feedback” from its process of
- information about its effectiveness vis-a-vis modes and methods of
ivery. Data gathered have shown that performance of students in the
larming rate and this calls for an urgent attentio.
n the computer at an advantage as an
e try 10 deliberate on how the Fine Arts

representation
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offective mode of the artist’s inspiration as w
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The Definition and Concept of the Curriculum Repositioning
Rroadly speaking, Zais (1976: 7-11) opined that curriculum could be viewed from any
of the following concepts: as a ‘planned learning experience’; as “experiences had
under the auspices of the school’s as a ‘structured series of intended learning
a “written plan for action’. Zais has pointed out here that the concept
of curriculum has something to do with activities intended to elicit a set of outcomes.
Beauchamp (1968) thus defined curriculum as a “system” within which decisions aré
made about what the curriculum will be and how it will be impiemented. 1t is referred
o as a system because it involves a process-development/design and also
implementation. This definition equally leaves us with the idea of the content of the
curriculum. Wojtczak (2002: 2) defines curriculum as: an educational plan that spells
out which goals and objectives should be achieved. which topics should be covered
and which methods are t0 be used for learning, teaching and evaluation, Cortes (2003:
1) argues that curriculum is more than that. According to him, 2 curriculum is more
than a list of topics to be covered by an educational programme, for which the more
commonly accepted word is 2 “syllabus”. A curriculum is first of all a policy
statement about a piece of education, and secondly an indication as o the ways in
which policy is to be realized through a programme of action.. It is the sum of all the
activities, experiences and learning opportunities for which an institution or a teacher

1477

outcome: and as




takes responsibility ef i
cumculu?n " ever‘;theixrt’ie;nie:{xxbe?tely or by default. Wilson (1990: 4) definition of
ooty g a1 hol:vyetv;rrlg\tjitcgeqch(i; a lesson. planned or otherwise.
repositionm \ h n this paper is re erred to as '
improvemeng(. ;e Z};r;zsi);r:;usu to Taba' s (1962: 47) concept of EE:IEEII:E
o ittt prober th:'l;ulum Improvement as changing aspects of the
Remocttioning tho Fie A;S fumc lundamental conceptions of it or its organization
conception of its organization: it wuil?glnirogiigglazlzot;hange - fundﬂmental/()l:"linai
y g ut improvement of it. Moreov;r, it

S not Ei‘le a W 1t I A[[ t rument/t € Oon :ha 1ge i
d()e nev dcﬂnann 10 ] e I ( e

ne 1
. S, h ns t/to l 1S th omyv ng ha[

Preparing to use technology {Computer)

Handler (2002: 23
(2002: Y s .
uggests that when preparing to use technology maximally in the

classroom the follow:
ng uses of the com ute
E r
5 o teach the stdenns p must be well acknow[edged.
. As a tool with which students can leam
* Asatoolto assist in the Ieaming process

To dev
A chser [Qoi ;:tlot;; eosierft(;inded exploratory experiences for the students
r uses suggests that th 1
e 100k at the use of computer in th
artords o pply ;he _Iea_mer-centred method of teaching rather th e e
¢ pproach which is rigid and renders students y et comtrod leae
app:oaches often favour passive reception of knoP
Lii r-chl'zches en;oumge a process of active enquiring
rs are best motivated to | ;
: : otiv; eamn when they take r ibili i
(?él;:iggdan& prlocessmg information, their motivation inifisaiz;)mlbmty s o
ad, Maclvish, Aldridge and F 2 in
o o o, Mac] ‘ raser 2002: 8). Fine Arts classrooms
ntred whereby students can reaily express themselves whilzrfh::p?;\ed
eacher

Ollly assume [he re p()“ ‘b h Of Ellldance IO m y ve Khe 20815 0!
S S SIDHitY . a)\lma“ ach‘e
N < =

p tr T EC!l[nCal- 0 -h w
S a h rs u h
computer 1tegration te che must have Ihe t kn W 0 ()F t]le WOlkHl<’ Of

Chailenges i
o Chaﬁen:efsC;frl;;utertIntggratlon: Model and Theoretical Construct
g mputer integration i i i .
o 1 \ : g n mnto the Fine Art curricul i
° A culum ar
racess i Sgim ?5 its relative newness in the field of education and ze:ecolr;ﬂdere'd
process is 3 mg&e tao rtrt]lattg'r 'of skill development in a time of trar;sitior: : e
il s ot e o be igita] modg. Helping teachers and students to develgomh'a
e tenchon 25y 1 .e;m;se there is always a tendency for resistance on tl ot
. s s might find it interesting, b o
ot aohers, sud ng, but teachers have differen i
o fssucha odel as presented by Lloyd and Welliver (1989: 21-3 et maper
e sing Educational Technology into mainstr cation) e paper
/Ul be adopted for the pu F this |
rpose of this paper bearing i
1g i
E‘Olh' t'he. stgdems and teachers. The model presenvte
Famxlllxanzanon. Utilization and Integration
amiliarization: [t is a ing
: process of getting acquai 1
e mrization : g g acquainted with a new obj
ol es( )md eseniation Py someone kuowledgeable about the0 JeCUCOI‘{CCPL .
oha pregsen; ) prospects,. (ii) Acceptance on the pant of those to WhCO“CEPt'“S o
. o
e rsentee (non-resistance), and (iii) Lxplorarion for the purpose O;n e
a ; { . ’
ge extends to the second phase, in fact, the mainstream Or?i:;f:r}. Thg‘
! . secon

assive. Teacher centred leamineg
wledge, whereas learner-centre

ve and results improves

eam Educational Computing”
n mind that we are addressing
d three phases of integration:

- " phase.

Utilization: This stage is simply an extension of the th
stage of try-out and training. Tea
the-job-training/in-service training 1o properly equip themselves
skills in preparation for
development . Professional d
opportunities for t
serve (George et a
warkshops and conference

Integration: The third p
of computer into the curmicu
stage. The phase requires what Faw (200
ream’. He identified three types of techno
integrating computer into the curriculum. wh

>

ird stage of familiarization- the
1ed to undergo on-
vith the necessary

is "~ Professional

chers/teachers in training are ¢Xpec

|

|

|
integration. The kevword therefore ‘
evelopment is coilaboration between partners to provide :
eachers to strengthen their ability 1o contribute to the swdents thev |
1. 2000: 81). These skills could be acquired by attending seminars. |
s where best practices are shared amongst stake holders. |

|

i

|

|

|

|

|

b

|

nase is integration. This phase involves the actual integraton
jum. It is called the pre-implementmomimplememation
0: 3y calls “putting together a technology
logv teams that could be put together in
ich is equally adaptable in our context.

(a) The Full time technology staff: Thev have a two-fold role: working with
students, who are project facilitators. and working with teachers, who are
instructional designers {Brunner and Williams. 1999: 27). Thev are to act as
guidance to students while on the computers and also assist teachers in
developing instructional modules for both theories and practical. This role
places them as technology staff because they have the technical skills and can
also assume the role of computer maintenance.

(b) The committee of teachers with extensive computer knowledge: This second

team has more challenging and engaging task considering what each teacher

inputs into the integration process. They are expected to instruct students,
collaborate with other teachers and maintain the technology while they
continue to manage their own classroom. They assume this role because they
have extensive computer knowledge thus making them become less
dependent on the technology staff. Another advantage this team has is that
such teachers will be able to work directly with students based on learners’
needs assessment and be able fo integrate appropriately what mode, software
and environment a particular concept can best be taught.
) The hybrid team: This is a combination of the two technology teams. The
main advantage is that such team will combine what both of the teams
identified would have done separately. They can waork with students, teachers, |
maintain systems aund collaborate professionally to bring computers into the
classroom. Faw (2000: 3) strongly believed that at least three factors must be!
considered when deciding what type of technology team is best for a,
marticular school: the size of school. school’s budget and teachers’ prior,

computer knowledge.
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1or high taste appreciates. Olejarz’s above position as expressed boils down on the
tact that though conventional methods of expression are relevant, byt thev could be
transformed tor more relevance in the digital age. Some of the prospects ot‘-intcgranng
computer into the Fine Arts curriculum as pointed out by Olejarz (ibid) put computer
as (1) compact tool kit. (b} enhances creatvity. {c) technology for storage. (d)
enhances problem solving and critical thinking. and (¢) reduces time and costs.
Computer as g compact (ool kit It is amazing to know that almost all, if not all, the
materials that are used by the artists could be readily found on the computer. Packages
such as CorelDraw. Photoshap. and Paint ete provide artists with a wide variety of art
materials. [t is also possible Tor the artist to have a mobile studio if he can afford an
art-functional laptop. which he could carry around and work with anvtime anvwhere.
[na nutshell, antists need not wravel distances to acquire expensive materials.
Computer enhances creativire: In a study by Egbedokun. (2004), it was found that
computer assisted instruction enhanced the performance of students in creative design
when compared with students exposed to the conventional method of teaching Fine
Arns. Craft (2000: 62) defined creativity as imaginative activity fashioned so as to
produce outcomes that are both original and of value. Craft’s definition combines the
ability and the sensitivity of user with his manipulative ability 10 compose ideas on the
computer, The computer has no power of its own to improve creativity, it is the user
who has the control, hence the need for users” technical-know-how.
Computer_enhances problem solfving skitl and critical_thinking: Beamish and Au
(1995 1) remarked that one of the major aims in contemporary education is the
development of problem solving and thinking skills among students. Artists need
critical thinking to meet the demands of the society. Computer will allow students
reflect thoughtfully on ideas and knowledge they have acquired from a particular
source and logically incorporate such ideas to make a whole.

Computer reduces time and costs: Cross (1976: 87) found that students who were
exposed to computer assisted instruction spent a less significant time in task
completion when compared with students in the conventional classroom. This result
was also supported by the findings of Egbedokun (2004) in a study that compared
time spent by learners exposed to CAI and those in the conventional classroom. It was
not achteved through magic, but was basically dependent on the fact that students
need net wait for colours to ferment, board to stretch and other conventions. it was
made possible because those conventions have been digitized and thus make it faster
to achieve. In terms of costs, this is reduced to the initial cost of the computer system.

Conclusion

The invention of the computer has been a technological wonder in man’s search for
the mastery of his environment and maximal utilization of resources. The remarkable
landmark it has left in the soii of technology-based- industries, corporations. and
¢ducational istitutions will remain a celebrated event as more events unfold n such
places. A computer integration model has been presented in this paper. which is
believed will enhance the effectiveness and efficiency of both teachers and students.
Ranging from enhancing creativity to reducing time and cost of production. the
computer has been found helpful in the enhancement of critical thinking for the
students in the process of their works,

Recommendations
In view of'the foregoing, the following recommendations are proffered:
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FINE ARTS AND THE EARLY CHILDHOOD EDUCATION
v

Adeyanju L J (Ph. D), Egbedbkun, A.O. and Idowu Lanre.

Abstract

Government policy planners view education as a means to service the national
economic interest, but art education does more than that. While the curriculum
theorists like Eisner (1992) sees arts as pilaving the kev role in educational reform,
evidence indicates that man use the arts to express the self and this act cuts across the
stages of creativity and mental development of man. This paper advocates for the
inclusion of relevant creative art practices in eariy childhood education. Suggestions
on methods of using arts as foundation of education were provided,

Introduction

The Federal Governments Policy statement on early Childhood education (NPE1998)
Section

2 pagel0, states some of the objectives of early childhood education as:

effecting a smooth transition from the home to their school;
preparing the child for primary level of education; providing
adequate care and supervision for the children whiie their parents
are at work ( on farms, in the markets, offices etc)

However, the policy statement that has bearing with Fine Arts is stated in item (e):
Inculcating in the child the spirit of inquiry and creattvity through
the exploration of nature and the local environment, playing with
toys. artistic and musical activities etc:
The statement made in item (e) is a pointer to the usefulness of Fine Arts in the
teaching and leaning process.
Objectives
This paper focuses on the ways by which voung learners can get into the activity of
creative art. The theory of education, art and their relationship to the aims and
objectives of art are discussed with the intent of providing teachers with creative
approach to handling early childhood leamers.

Some of the aims of art teaching in schools includes: training of the eye and hand for
co-ordination and skills development: training learners for self expression; creating
opportunity for aesthetic development etc (Adeyanju 1994).

Objectives of instruction in art education.

Over the vears, art educators have written lists of objectives that have clarified their
values and attempted to justify the importance of art education to those who have been
concerned with the seemingly more practical and useful aspects of education. One of
the first comprehensive lists of objectives was written in 1899 by a committee of Ten
on Drawing organized by the National Education Association (Klar, Winslow and
Kirby in Adeyanju 2005). In the report, the committee listed the following as the
primary aims of art education.

L To offer a consistent development in the faculty of sight.
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To develop an appreciation of the beautiful.

To acquire the ability to represent

To develop the creative 1mpul§e A .

To prepare pupils for manual industry is px_xrely accxdeptal. _ o
The development of professional artst is not an aim of art in public

R

schools. _ .
The airns listed in one (1) to four (4) sound prophetic of the primary goals for art

education spanning several decades. They provide a frame of reference from \yhlch
the current objective in art education was formed. The objectives five (5) and six (6)
are a turning point. . .

At the early childhood vears, the teacher merely plays thh .th.e learr}ers wbxle the
objectives stated in {4 usually are applied with some flexibility. It is pertinent to
examine some of the theories of art and criticism.

Theory of art and criticism

Art theory or aesthetics is concemed with defining the nature of art while teachers of
art feel that art cannot be taught effectively unless teachers can state trgly Fhe nature
(Weitz 1966). Theories of art thus serves as guides to direct the experiencing of the
work of art and without them our experiences with art stand to be‘less nch and mll.
The most important influential theories of art includes; ‘Imitafio_nalzsm *. This doctrTne
defines properties of works of art having certain features that imitate t'he world outside
art. Next is expressionism, the doctrine is a product of creative imagination. The ne)_ct
is the theory of emotionalism. In art, this doctrine defines arts as th; embodiment in
artistic media of an emotion or a collection of them. Formism’s doctrine deﬁnes _work
of art as certain organizations of element that produces certain effect. Organism is the
last doctrine that defines works of art as essentially having unity.

In ecarly childhood education, theories are 1eam§d through practxcal~
demonstration by the teacher. Leamers are provided opportunity 10 express the se_lt
through different play media as they explore their environment. Horovitz anc} I_,uca in
Adevaju (1996) stated that the leaner passes through some stages of creativity and
mental development. The early learmer passes through‘tbe_ stage_of scpbbhqg that
occurs between the age of 2-5 years Old. The child activities dgrmg this period are
characterized by use of irregular lines and shapes. The child scr_lbbles on surfac_e 'of
wall meaningless objects. What the child scribbles has been.descnbed as mere activity
that develops his/her ability physically as the drawn expressions made.

The child learner is always ready to express the self using what-so-ever medium
placed in his environment. He explores using chalk, paint and pens, provided the
materials are there to get him/her stimulated.

The Curriculum

The concept of curriculum defies interpretation, however, Fafunwa (19?7) believe
strictly that the broad aim of the childhood curriculum is to help the child develop
his/her natural abilities. In other words. the planner of activities of learning has to
provide a stimulating environment that could challenge the child, as well as get the
child involved. Such design would positively affect his/her social being emotionaily,
physically as well as his/her intellectual activities because they get modified as he/she
learns.

The curriculum has also been described as involving the totality of the planed

and unplanned experiences. The planned experience refers to the formal curriculum as
leamed in the school's setting. The unplanned involves all other experiences,
including accidental learning.
The creative art learning at the early childhood level makes use of discoverv. play
activities and tlexible curriculum. Since early childhood age falls between age 2-5
vears. very little but organized curriculum is required. It is known that at this age
level. all activities point towards creativity and it is the activity that makes general
learning takes place (Schiller 1993) ‘

\

Ajala (2003) lay emphasis on the need to carefully plan the curriculum as well |
as instructional processes since they are directly linked with the child’s learning |
experiences, his/er leamning strategies, the teacher's style and the tvpe of institutional |
resources made available to the learner. [

\
\
!
|
f

Importance of using creative arts to instruct learners

Art reflects our way of life. The young learner needs to develop his/her potentials as
he/she leamns from culture. The need for him to leam how to draw paint, and model at
the early age gives him/her the needed skill to conquer the world. Leaming how to do
things prepare himvher for other technical knowledge needed for him/her to grow.
Basically, the child’s lingua Franca is art. Every growing child can express freely
histher feelings with whatever medium is made available. The child's ‘pent up’[
feelings is expressible through creative / fine arts. Art provides a medium through
which other disciplines of life are seen cleardy. Art helps sharpens mental‘
consciousness, precision and also assist in learning to appreciate what is beautiful.. ‘

Contribution of philosophers to early childhood learning theories. (

Rosseau, Pestalozzi, Frobel and Montessori in their different contribution to idea\‘
leaming demonstrated the need to make learning child centred. Maria Montessori
(1870-1652) in Rome 1aught little children with concrete materials in order to gez
children close ¢ zealitv of their leaming environment. She found that learners ge{
their motivation through-activities that.involve the use of several of the sense organs‘
In creative art, leamers gain the skill of manipulation as they model in clay, scribblesJ
and play with paint and wetsand. . . . S |

Frederic Froebel's (4752-1852) contribution to'leamigg during the carly years it
significant. He streéssed the need for children learning through creative work and p[ay’.
He believed in a continuous link between the home and school. From Froebel’s
theorv, the teacher should use stories to lead learers and not force them to leam using
teaching-learning matertals, rather he puts it that children’s imagination can gei
stimulated when taught with fairy tales, fantasies and fables.

Unfortunately, important as the Fine Arts subject is, it is despised and lookett
down upon by those who fail to see the several contributions that it makes at ensuring
all round development of man. At the higher school. enrolment into Fine Arts
programme is low: schools do not have materials to expose learners to creativity, and
it has been found that Art studies are non existent in most secondary schools.
Compounding the practice of Fine Art further is the perception that people generall@
have about the Fine Arts, the materials make their hands dirty, etc. (Adeyanju-1994) ‘

J

The fine artists however are one of the neatest minds that the world should vaiue
in terms of provision of useful and workable solutions to the myriad of problems of
living, be they natural or man made. Artists form a large percent of problem solv?r
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because they dream as they create for the societal future. This is one reason why the
youny, learner should be mmno:n_mna to use the Fine Ant techniques in learning since
they would naturally come by challenges that require practical solution. Hess and
Croft (1975) has packaged some activities for the use of early learners. Some of the
activity can be used by teachers to encourage creativity.

Suggested Activities for young children

Some of the suggested activities for the young leamer as experience have shown

include finger etching, footprints; string pictures. tissue collage and blow out pictures.
etc.

Children can dip yarn or string is mixture of paint and white glue, designs are later
made on coloured paper.

Tissue collage

Children can be made to use large brushes to “paint” liquid starch on cans, and

construction papers or even tins of milk. Pieces of coloured tissue paper are then
attached.

Blowout pictures

[n the creation of Rorschach-like designs, a plastic straw is used to suck up tempera
paints. When the load of paint is dropped quickly on paper and air is blown on the
paint directly, pictures are created. When the design is folded an exciting repetition of
the design results. This is a creative play.

Finger etching

An area on a smooth surface table is masked out. The size could be that of newsprint.
The child is allowed to finger paint on the surface with liquid starch and powdered

paint. When the activity is finished, it is taken off by smoothing newsprint over the
design.

Conclusion

Young learners have no definition for art or crafts. All children do is activity of
play, drama, mining and creating ideas using what ever materiais that exists in their
environment. Young leamers require guidance as they grow up. However, a

sympathetic teacher could allow them lead activities such that their creativity would
develop.
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