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Introduction

After 30 ycars of Arabic and Islamic learning in the Nigerian universities, it is
appropriate to assess the contributions of the ‘ilmivyah! schools to the teaching
of these two subjects at this leve] of the Nigerian educational system. The three
decades had witnessed a period of dearth of admissible students (during which
‘ilmiyyah schools had to come 1o the rescue of the universities) and a period of
relative ease to get students for admission especially when the two subjects
becamie entrenched in the secondary school curriculum. We would attempt in
this study to find out how the inclusion of Arabic and Islamic Studies syllabus
in the secondary school certificate examination in the early seventies had
affected the contributions of the “ilmiyyah schools to Arabic and Islamic
learning in the Southern Nigerian universities?. .

It is important to know that Arabic and Islarmic leamning take place as
distinctive disciplines only in three southern universities viz., University of
Ibadan, University of Ilorin and the Lagos State University, hence our focus on
these institutions. In the other universities in this geographical region Islamic
Studies is taught as part of religious studies while Arabic is taught as a service
course to Islamic Studies.3 '

Our investigation indicates that in this part of the country three
“ilmiyyah schools had so far been playing a leading role in serving the
university system in this regard and they are coincidentally located close to the
seat of the three universities. They are Markaz al- Ta‘lim al- *Arabi al-Islami; al-
Ma‘had al-‘ Arabi an-Naijiri and al-Ma‘had al-Azhari. Consequently these three
institutions shall be made our reference points for illustration.

This paper has been divided into three parts, the first discusses the
traditional form of Arabic and Islamic fearning; the second focuses on the
emergence of the modern standard Arabic school (referred to as the “ilmiyvah
school) while the third examines the contributions of the reformed ‘ilmivyah
schools to Arabic and Islamic learning in the universities.
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Arabic and Istamic Learning through the Traditional Pedagogies

The history of Arabic and Islamic learning in the geographical area now known
as Nigeria is traceable to the advent of Istam. This form of learning first took
place in Kanem Borno, followed by Hausaland and then Yorubaland. It would
therefore be safe to assume that it dates back to about 1000 C.E.4 It was indeed
the first form of formal education known in the country.

Traditional pedagogies as rightly observed by D. Wagner® are those
which were generally used in most formal schooling contexts prior to the 18th
century advent of mass public education. The method was often used for the
transmission of religious education and it was characterised by its emphasis on
rote recitation, a fixed body of written liturgy, individualised instruction 2nd
lack of age-graded curricula. Judaism, Christianity and Hinduism used the
method to train religious elites and lay persons over many centuries before
Muslims adopted it.0 The contemporary us¢ has however declined rapidly.

On the Nigerian scene, different grades of traditional Qur anic schools
are still in operation ranging from the primary to the higher levels. Those in the
former category are known as Makaranta allo (the tablet school) while those in
the latter group are known as ‘[limi (the higher schools) to use the Hausa
terminology.”

The mode of instruction as aptly described by Ogunbiyi® is the
waditional parrot-like repetition and memorisation method. The teacher copies
Arabic alphabet on the pupils wooden slates, then, employs the choral
technique to teach them. Each letter is taught by describing its shape as it
appears on the slate. The next stage is the teaching of some Arabic words and
chapters of the Qur'an which are copies on the slates, chanted and learnt by
rote. The pupils are not taught the meaning of the words they have memorised.
The instruction goes on in usually small classes, manned by some local mailam
(corrupted form of Mu‘allim) and situated within some mosquc premises,

inside the courtyards of some private houses or under the shade of trees. The
ages of the pupils who attend this.school range from 4-10. In view of the fact
that most of the Qur’anic school pupils still attend secular schools. the
Qur'anic school sessions are held outside the secular school hours including
Saturdays and Sundays. ’

Pupils willing to further their Qur'anic education move to the next stage
known as ‘ilm school where they are taught the meaning of the Qur’anic
chapters and verses they had committed to memory.® It is at this stage that they
are introduced to Hadith (the apostolic traditions). The next stage which may
be described as post secondary is where the students are introduced to a variety
of Arabic and Islamic branches of knowledge such as Grammar, Rhetoric.
Jurisprudence, Qur'anic exegesis, Tarikh and apostolic traditions. It is at this
stage that the student chooses his field of speciality. 10

As far as we know the traditional Qur'anic system made no direct
contribution fo the development of Arabic and Islamic learning in Nigerian
universities as most products of the system still had to pass through the modern
Arabic schools before they could become materials amenable for the upiversity
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secondary schools. Within the first 10 years students admitted for the degree
course were mostly those without background in Arabic. This is
understandable since Arabic and Islamic studies were not part of school
certificate syllabus until 1972, The Department was only able to attract
students with background in Arabic when the products of certificate course
began to return for degree programme in the early 1970°s after satisfying the
admission requirements. Table 1 (. 34) shows the number of students who
finished the first degree and centificate courses between 1964 and 1972
The degree students during this period, being products of westemn type
schools, had no affinity whatsoever with the ‘itmiyyah schools.17 They were
people without an iota of knowledge of Arabic and Islamic Studies, and they
could have done other courses for which they were well prepared but for either
of these two reasons: the curiosity to know what Arabic and Islamic Studies
were all about or the attraction to the course by the scholarship offered by the
Department. Students belonging to the former category were known to have
excelled in the course despite their lack of previous knowledge in the field. To
this group belong LA, Ogunbivi and S.H.A. Malik. The former, a Christian by
faith, belongs to the 1968 set and he is at present a Professor of Arabic
Language and Literature at the Lagos State University. The latter who belongs
to the 197] set is now the Acting Head of Department of Arabic and Istamic
Studies at the University of Ibadan, The experience of these schotars shows
that lack of previous knowledge may not be a barrier to good mastery of the
subjects.

With the commencement of the second decade, the Department of
Arabic and Islamic Studies, started 1o reap the fruit of the certificate course
designed for the “itmivvah school products as they started to return for degree
course after passing the certificate course and satisfying the other university
requirements. This does not however discourage the Department from
continuing to admit students without any background in Arabic and Islamic
Studies. It only meant running two types of programmes for the two categories
of students viz., Syllabus A, a three-year course for students with solid
background in the field!$ and Syliabus B, a four-year course (including one
year abroad) for the other category of students. With the passage of time when
Arabic was separated from Islamic Studies, the former group members were
more inclined to opt for Arabic while the latier group opted for Islamic Studies,
It should be noted that this was still a period when teaching of Arabic and
Islamic Studies in the secondary schools had no effect on the disciplines in the
University. As Table 2 (p. 35) shows, students who had only secondary school
€xposure in Arabic and Islamic Studies without “ifmiyyah school background
were almost nil.

It is evident from Table 2 that up to 1975 Arabic and Islamic Studies
were not awarded separate degrees, It is to be noted also that up till that year
the students who graduated in the course were predominantly those without

Yitmiyyah schoo! background with the exception of 1973 and 1974 where few
of the graduating students belonged to the syllabus A group.

O]
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Table 2; Showing the number of students with and without “ilmiyyah school background who completed the University of Ihadan
degree in Arabic and Islamic Studies between 1973 and 198019

ARABIC ISLAMIC STUDIES ARABIC AND ISLAMIC STUDIES COMBINED
Year of Total il - No ‘mi- | 2nd 2nd Toal ‘- | with- [ dmi= | 2ng 20d | Towl | ‘imi- with- | “thmi- | 2nd 2nd
Gradwation | No, of Vah imi- | yyah Upper | upper | no.of | yyah out yyah | upper | upper | no. of wah out yvah | upper upper
Stu - back- | yyan % ‘imi- | with- st - back- | ‘itm;- % ‘imi- | with- stu- back- | “ihni- % ‘ihi- | with
dems | ground | back- Yyyah out dems | ground | yyoh yyoh out dents | ground yyah yyah out
ground pITE back- ‘thing - ‘e -
vyah ground yvah | yvah
1973 11 | 10 9 0 0
1974 18 4 12 22 3 2
—

w 1975 8 0 8 0 ¢ 1
1976 % 3 6 333 3 0 0 0 0 Q 0 0 0
1977 7 7 0 100 4 0 1 0 0 0 0 0 0

— ==
1978 6 6 0 100 5 0 5 0 5 0 0 0 0 0 0 0 I 0 0
— — — U |
1979 2 2 0 100 1 0 10 3 7 30 2 4 4 4 0 100 3 0
——t | F——— —
1980 | s 5 0 1100 | s ‘Jj() 6 t 5 Ji66 ] 1 I 0 0 0 0o { o 0
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As from 1976 however, the two disciplines started to be awarded
o be observed that students with ‘ilmiyyah school

alise in Arabic as columns 3 and 5 show while those
d tend to specialise in Islamic Studies. It can be
‘ilmiyyah background of the Islamic Studies students

affects their performance adversely considering the low rate of second upper in
that group. Out of the total of 29 students who graduated in Arabic between
1976 and 1980, 18 had second upper and above representing 62% whereas out
of the total of 28 students who graduated in Islamic Studies during the same
period 6 had second upper and above representing 21%.

The University of Tlorin, founded in 1976, with Department of Religions
set up by Professor [.A.B. Balogun encountered no less a difficulty than that of
[badan in attracting students despite the fact that at that time many secondary
schools were already having Arabic and Islamic Studies on their curriculum.
Students with requisite qualifications for admission were still few, particularly
in Arabic studies where the Department is prepared to admit only the students
with background in the discipline. Table 3 (p. 37) brings out clearly the points

separate degrees. [t is t
background tend to speci
without such backgroun
concluded that the lack of

raised here.
The first observation from thi

graduated in Arabic are fewer than those in Is
graduated in Arabic as against 77 1n Islamic St
This phenomenon may not be unconnected with the fact

school Islamic Studies is more popular than Arabic
Secondly, more students with ‘ilmiyyah background specialise in Arabic than

in Islamic Studies. This is confirmed by the fact that 72% of the Arabic
graduates had ‘ilmiyyah school background while 25% Islamic Studies
graduates had similar background. This fact accounts for better performance of
the Arabists than the Islamists as previously noted.

As from 1980 onwards, the University of Ibadan’s emphasis was more
on higher degree programimes. Consequently, more students were admitted for
higher degrees in Arabic and Islamic Studies by the Department than before.
The University of Tlorin, understandably, was not as prolific as the University
of Ibadan in the production of higher degree graduates. Table 4 (p. 38) shows
that students who go up to this level are mostly those with ‘ilmiyyah school

background.
It is apparent
- background showed mor

s table is the fact that students who
lamic Studies. For instance 44
udies between 1979 and 1989.
that in the secondary
among the students.

ts with ‘ilmiyyah school
¢ programmes than those
that out of 24 candidates

from Table 4 that studen
e interest in higher degre
without such a background. Tt is important to note
who were awarded the degree of Ph.D. in Arabic and Islamic Studies at the
University of Ibadan between 1968 and 1991 only 4 had no ‘ilmiyyah school
background while of 7 awarded Ph.D. by the University of Ilorin within the

same period, only 1 was Jacking in that background. 20
Lagos State University's experience is much more limited, being a

relatively younger University. It was established in 1983 while academic
programmes took off in 1984. Arabic and Islamic Studies are currently offered
in the Departments of Foreign Languages and Religions respectively. Table 5
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(p. 40) shows the number of the students who graduated with or without
education in ‘ilmivvah school in the last four years.

It should be noted that no students graduated from the Arabic unit in

1988 because it started with a 4-year degree programme and the only student
for the programme had no background in Arabic. The student graduated in
1989 with 2nd upper which shows that students without ‘ilmiyyah background
could do well with hard work. This is further confirmed by the results of 1990
and 1991 as evident in column 7.

The Arabic unit was able to attract 4 students with 'ilmiyyah school
background in 1991 and 3 of them obtained 2nd upper which confirms our
assertion that students with this background are more likely to have good class.
It is however amazing that in that very class a student without background in
“ilmiyvah school obtained a first class. This shows that with dedication and
hard work a student can excel in the course without any good background. In
the same way a student with good background can perform poorly if he shows
no seriousness. It is important, however, to know that Lagos State University
Arabic programme. as at present, reflects students’ lack of background in the
discipline.

Table 5 shows that the first set of graduates of Islamic studies were all
tacking in ‘ilmivvah school background which largely accounts for their not
very good performance. The situation improved in the subsequent years where
the classes included students of ‘ilmiyyah school background who obtained
good classes.

So far we have considered the effect of “i/mivyah schools on enrolment
and performance of students of Arabic and Islamic Studies. Our focus here is

on the teaching force. Table 6 (p. 41) shows the number and ‘ilmivvah school
background of the academic staff in the three universities.

Conclusion: Recommendations

It is clear from the foregoing discussion that the ‘i/miyyah schools have made a
tremendous contribution to Arabic and Islamic learning in the southern
Nigerian universities. They provided the much needed foundation for the study
of the twin disciplines at the university level so much so that acquisition of new

knowledge in the field has become less cumbersome for the products of the
‘ilmiyyah schools.

As already pointed out, the University of Ibadan Certificate course in
Arabic helped a great deal in preparing the ‘ilmiyyah school students for
university admission to do Degree course in Arabic and Islamic studies.
Between 1963 and 1985 when the course was phased out, admission was
offered to 293 students 2! many of whom had sat for the General Certificate of
Education and having satisfied university admission requirements had returned
for degree in Arabic and Islamic Studies. This number may appear too few but
it helped in a way.

With the abolition of the Certificate course and other sub-degree
programmes. the ‘ilmiyvah school may no longer effectively serve as sources to

39




i ted degree in Arabic and
ble 5; Showing the number of students with and without ‘ilmtyyz:)h1 school background who complete g
rll;zl‘an(:ic 'Stu.dies at the Lagos State University between 1988 and 19

. ISLAMIC STUDIES — y
ABIC = - SF e N 2
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0 0 10 Z
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1990 5 ! 4 0 1 0 = 2
5 5 1 /2
5 5 57 3 1 3 | 3 [ wo | 23
1991 7 i - - -
Table 6: Showing the number and ‘ilmiyyah school background of the academic staff in the three universities
‘ilmiyyah School Background
Namc of Total No. in No. in No.in | Markaz al- al- Shamsu | Nahdah | Kharashi | Ma‘had | Dar al- Thagafah | Traditional No
University | No. of Arabic | Islamic | Faculty Ma‘had | Ma‘had | Su‘ud al- Mu‘alli al-ilm /Others ‘ilmiyyah
Staff Studies | of Law al-Arabi al- Ta'lim, min school
Adahi Owo background
University 7 3 4 0 0 0] 0 | 0 | 0 0 0 4 1
of Ibadan
University Il 4 7 0 6 0 | 0 0 0 2 0 0 2 0
of Horin
Lagos 14 8 5 1 0 ] 1 0 | 0 1 1 1 0 4
& State
University

At the University of Ibadan, out of 7 teaching staff only 1 had no ‘ilmiyyah school exposure; at the University of llorin there is none while
at the Lagos State University 4 out of 14 are without such an exposure and 3 of these are in the junior cadre. The 3 ‘i/imiyyah schools
identified as the leading schools actually have the highest figures, but then the Owo school has to be seen as an extension of the Ma*had al
Adabi.
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recruit intakes for the Degree courses in Arabic and Islamic Studies. The
situation of Armbic (and to some extent Islamic Studies) in the secondary
schools is not helpful either. The subject is not popular among students, apart
from the fact that students’ performance is very poor. This is confirmed by the

statistics in Table 7 (p. 43).
If we compare the entries for the four subjects above, we can sce that

only a fewer number of candidates offer Arabic. Worse still is the fact that
morc than 80% of the candidates would not be qualified for university
admission to read Arabic, having scored below C6.

The entry for English, a compulsory subject, is cited to let us have an
idea of the total number of the SSCE candidates for the year 1991. The entry
for Islamic Studies is very low when we compare it with that of the Christian
Studies. It is sad to note that the total number of Islamic Studies candidates are
less than half of the candidates for Christian Studies. The students performance
in the subject is not encouraging either as more than 50% would not be
qualified for university admission for degree in Islamic Studies.

Many factors have been identified as responsible for the Jow entry and
performance of the candidates for Arabic and Islamic Studies. These include
dearth of the teachers of the twin disciplines, scarcity of suitable text books.
inadequate number of contact hours on the time-table and the fact that the
syllabi of the two subjects are too extensive.

All these go to buttress the fact that the secondary schools would. for a
long time to come, be unable to cope with the demands of the universities on
admission which is why the ‘ilmiyyah schools cannot be dispensed with. The
following are therefore our recommendations for better utilisation and

functionality of the “ilmiyyah schools:

The entire ‘ilmiyyah school system should be standardised and unified

such that the same academic programme is run by all.

2 Some secular subjects especially in humanities should be incorporated
into the curriculum to put an end to the lop-sidedness of the academic
programame. This will help the products of the system who may be
willing to further their learning at the university level. The teaching of
science subjects in Arabic as ptactised in some of the schools should be
discouraged for lack of facilities to teach them effectively. That should
be left for the secondary schools. :

3. Admission requirements into the system should be standardised. Onl
candidates who have completed primary school education and who have
acquired Qur'anic reading skill should be admitted. It follows then that
maximum of 6 years should be spent in the “i/miyyah school. The pupil
will therefore be 21 years old before seeking admission into a university
which is not too late,

4. Products of ‘ilmiyyah school system who satisfy the conditions in 2 and

3 above should be considered admissible into the SS I class instead of

enrolling in JSS L. Many have done this in the past and it is time

1.
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wasting. Ff this cou]_d be achlc.vcd. the x[m:y'yah school would have been I 9. The data in this table and the subsequent ones were collected from the order of proceedings of
properly integrated into the Nigerian educational system. \ the three universities for the respective years of graduation as well as cxaminalioprmccidmgs o
5. The foregoing suggestions presuppose that a co-ordinating body should | gizt;‘;ffhc various universitics. As for information regarding background in A“rzjinc‘urﬁ?:gf
be set up to supervise the academic activities of these schools. The i 20. pmfcssornﬁr:,g;;()&aiskl'}:?}:fg%g';:g“"’“t?:r ) . _ h
assistance of the Ministry of Education in each State should be sought in he started his academic career at the Lfn(;:grsuyac?rlcrba;dirluszﬁlgcsgll;,i‘ﬁ;: West A‘;‘“' Though
this regard. This body is to determine which ‘ilmiyyah schools would be f’n};cﬂil:’&:”;}' csm:'li.sm University of lorin in 1976, Because of his imercst in E:l)lrgc;;l?sr
qualified to present candidates for the SSS level. It follows that the Llamic Studics as it avains 1 T Mo s her a0 Departmert of Arsbic and
schools should be graded. : ’ ]L_J}:li‘\’crsily in 1984 whcr_c he was the Foun';dation Dean Oth[C EI::zxs(:a!;-lr:;:' ;FlHlilrrjn:r[n:?ccs Lagos State
6. The ultimate aim of the ‘ilmiyyah schools should be to prepare ‘ - Uni‘@fﬁ{fﬁ»ﬁﬂi{‘;‘?:{}“;};ﬁhic and Islamic Studics are awarded as follows in the (wo
candidates directly for the universities. If this is possible for the 2; 1984 = 3; 1986 =Lgt]1)9§8 =§?ﬂélggf§~=15;901211;;;1$3ZG—=1 11977 = 1; 1981 = 1, 1983 =
theological seminaries it should not be impossible for the ‘ilmivyah | - 11939é 151990 = 1; 1991 = 131992 =2. ’ | = 1. University of Ilorin 1988 = 2;
schools. Already three “ilmiyyah schools in Ogun and Lagos States have - sﬂhﬁiﬁi:t :(;a(?sc {f;zm—s ?21;3%_‘1?8 following number of students were admitieed for the
developed to the level of being able to feed the universities directly. | 19802 6 1981 = 15: 1982 225 1983 = 10, 1084 — 34 amg 1ome g = | 1978 = €61979 =

These are Zulikha Abiola College of Arabic and Islamic Studies,
Abeokuta, an affiliate of Usman Dan Fodio University, Awayewaserere
College of Arabic and Islamic Studies, Ososa, an affiliate of the
University of Ibadan and Ansar-ud-Deen Institute, also an affiliate of
Ibadan University. These three should be the models for the rest of the
‘ilmiyyah schools in the southern Nigeria.

Notes

1. By ‘ilmiyyah schools we mean the standard Modern Arabic Schools; patterned after the western-
type schoois.
2 The southern universities in the context of this paper are those located in the south of the Niger
River.
3. Such universities include the Obafemi Awolowo University, Ogun State University and
University of Nigeria, Nsukka. -
4. F. Niyi Akinnaso and Isaac A. Ogunbiyi ,“The Place of Arabic in Language Planning and
Language Education in Nigeria,” in Language Problems and Language Planning, Vol. 14, No
1, Spring 1990 (Amsterdam. 1990), p. 3.
5 Daniel A. Wagner, “Qur’anic Pedagogy in Modern Morocco,” in L.L. Adler (ed.), Cross ‘
Cultural Research at Issue. New York, Academic Press, 1982, p. 153, }
Ibid., p. 154. |
The Yoruba call them lle-Kewu.
[saac Qgunbiyi, “Teaching Arabic Language Skills in Nigeria,” in Language Education in
Nigeria. Vol. 2, Federal Ministry of Education, Lagos 1980, p. 146.
9. A. Babs Fafunwa, History of Education in Nigeria , George Allen & Unwin Lid., London, 1975.
p.6L. -

10.  Ibid., p. 62.

11.  Ogunbiyi, L.A.. e al, Research Report on Arabic and Islamic Learning in Lagos State , Arabic
and Islamic Units, Lagos State University, 1990, p. 107. .

12.. Information collected from Shaikh Mashhud Ramadan Jibril, the principal of Markaz al-Ta‘lim.

.13, Mashhud Ramadan Jibril, al-Ta lim al-‘Arabi fi Naijiriva Qabla ta’sis al-Markaz. i

14 Ibid., p. 50. '

1S, Wagner, op. cit., p. 159f.

16.  Information taken from Department of Arabic and Islamic Studies Brochure 1972/73 session.

17.  One of the few exceptions was Alhaji W.0.A. Nasiru who did certificate course in Arabic’in
1964/65 and proceeded on Degree coursc straight away in 1963-66. He finished in 1969 being a
member of the third set. .

18.  Syllabus A was evolved for the first time for students admitted in 1971-1972 session. This was
the beginning of return of certificate students i.e. students with ‘ilmiyyah school background. To
this group belong Y.A. Quadri (now a professor) and Shittu Agbetola (now a senior lecturer)
both at the University of Hlorin
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