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INTRODUCTION 

It is considered necessary to introduce this lecture with br 
I 

I comments on the field of Educational Technology. There are 
l 

ief gener 

three ma 

0 Obafemi Awolowo University Press Limited. 1959 reasons for this. 
~ i r s t ,  there is a need to put the lecture in its proper perspective with 

I regard to its significance in the field of Educational Technology. 

Second, Educational Technology is a relatively new field of academic and 

professional interest and pursuit in Education. Various terms and ' 

definitions have been used to refer 1 Id. Some of the well known 

terms include Instructional Technology, Audiovisual Instruction, 

Educational Media, Technology in Education, Media Education etc. 

Although a generally acceptable definition of the field is emerging, there 

are still some misconceptions, even among many p lip 

positions in education, as to what the field is all aooul anu wnal die 

specialists are supposed to be able to do. 

I recall a personal experience when I ioined the se rv i~~a  "1 ~llis 

University. A senior colleague, whc ,f Chief I of 

Education before she retired and was employed In the P'aculty of Education. 

walked into my office and asked me to assist her to rep, ctrical fault 

rose to 1 

d 

:he post c 
. .  . - 

leadersh 
1 . _ _ I _ - *  I 

air an elel 
. . .  

nspector 

er or not 

Printed by 

Educational Technologist. I said yes, but that an Educational Tecnnologist 

I was not necessarily a technician. She looked somehow confilsed and I had 

to repeat to her two more times that I was not a technician before she left 

still wondering aloud wheth I was really a spec 3ducational 

Technology. 

The third reason for these preliminary commen educational 

media form a very important aspect of the field of Educat~onal .l'echnology. ' 

in her office. When I told her that I could not as I was not a tec~inician, she 

I was ; 

I I 

Obafemi ~ ~ o l o w o  Press Limited Ile-Ife, Nigeria. reacted with some disbelief saying that she was told that an 

ts is that I 
. . -  



As a matter of fact, the use of educational media to improve the quality of 

curriculum and instruction is central to all academic and professional 

activities in the field of Educational Technology. 

The brief comments now follows: 

The inten 
r >-..-*. 

EDUCATIONAL TECHNOLOGY: THE SEARCH FOR A 

D E r n O N  

Educational Technology has academic and professional interest in 

two main aspects of technology that have become important to the 

educational enterprise. These aspects, according to Agun (1977) are 

products and process or methods of technology. In this context, the 

products of technology refer to media equipment and materials which 

advancements in science and technology make available for recording, 

storing, retrieving, reproducing and presenting information for the purpose 

of instruction. Computer machines, projectors, amplifiers, cameras, 

television and radio sets, films, tapes, transparency sheets, etc are some of 

the well E oclucts of technology in education. 

l'he process or methods of technology on the other hand refer to 

the organ and management techniques and strategies that are used 

in big industrial establishments, departments or arms of government and 

even the military to promote and enhance efficiency. Some of these 

techniques which include systems analysis, simulation and games. 

brainstorming, programme planning and budgeting system have been 

adopted or adapted in education to improve performance. 

1 est of the field of Educational Technology in its early 

stages or aeve~opment was. predominantly, with the products of 

technology, that is, the use of tangible things that were available and could 

be adapted for the purpose of improving curriculum and instruction. This 

field of I 

ong time. 

and au was the era of aud~ov~sual ads 11 ~nsrruction. I'he 

association of the lal lechnc. , ,j n I:!: these terms was to 

persist for a very I 

The introduction and influence of behavioural and management 

sciences changed the emphasis on products to the process or methods of 

rall effec ts of the technology in education. asis 

could be summarised as fol 

Zmphasis was shifted on products, that is gadgets and equipment as 

lids to instruction to tlie process of instruction. The field of 

Educational Technology gradually became more interested in and 

be more concerned with 'how to use' rather than with 'what to use'. 

2. The application of research results in the design of instruction was 

actively encouraged. This application has tended to provide some 

scientific bases for educational practices, especially tlie use of 

nedia materials in instruction. 

ic appro 

was encc 

The devt 

inalyzing 

ach to identifLing and solving educational 

)uraged. The fact that the educational enterprise 

s a system with subsysten ically rel; re- 

:mphasized by this approac 

:lopment of procedures and methods for identifying, 

; and characterising educational problems and for finding 

solutions to them was encouraged. 

The development of procedures an 

:fficient utilization of ideas and resol 

nstruction, and, @so facto, of educ 

1988). 

These develop me^ 

Educational Technology as: 

nts have 

IS that at 
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.e intrinsi 3ted was 

d strateg 

urces to i '  

:ation wl 

influenced the ( 

ies for e and 

mprove tne quality of 

IS encouraged (Agun 

lefinition of 



"a complex, integrated process involving 
n--ople, procedure, ideas, ddevices and 

ranitarion for analyzing problems and 
vising, implementing, evaluating and 

managing solulions to problems involved 
in all aspects oflruman learning (AEI"" 
1979)" 

Many people, even in education, get confused about the difference 

between software and h' materials ~ lps  to 

I remove the confusion. lne  runctional relationship between somare and 

hardwar 11s are en 

une omer significance or nls classlrlcatlon IS tne prominence that is 

. Many Educatic play 

aown me poslrron or prlnt media like books, journals, magazines etc when 

discussing educa :dia. ~ h i i  classifi The 

fact still remains mar me print media are the sources or most or tne basic 

informational requirements for instruction in educatic 

TYPES OF EDUCATIONAL MEDL 

;, This 

re materii - .I 

3 the pri. 
... 

~nal Tecl ; tend to This definition by the Association for Educational 

Communications and Technology has become the most generally accepted 

definition of Educational Technology. It is a comprehensive definition. 

Even the application of modem developments in information technology to 

the educational enterprises has not changed the basic thrust of the 

I definition. 

given tc 
I -  .. 

nt media 
C - 

- 

es to con 
C 

rect that. 
. " .. 

cation tri 

I Educational Meals MEDIA IN EDUCATION 

he list of media that are being used and can be used in education 

for the purpose of enhancing the effectiveness of instruction is 

inexhaustible. There are, again, many ways of categorizing the different 

types of educational media. There is the very simple categorization into 

projected and non-projected aids. Akanbi (1988) classifies them, first into 

locally produced and commercially produced media materials. He goes 

bitted Mec iia nted Med Non Pri 

Electronic Media I I Others 
(Low Cost Alas) 4 I J 

urther to 

nexpensi 

I subdivi~ 

ve materi 

de the I( 

als. The 

~cally produced paterials into expensive and 

division is guided by cost, the nature of use and 
trips Sl~aes Overhead- 
transparency, picture 

Supplementary Microfilnis Audio tapes Video 
I3ooks. works books tapes Computer kogrammes 

' I'cachers - Handboor- 
! .loumals 
1 lcwspq 
ilagazir 

16mm Projector 8mm 
Filnlstrip Projector 01 
Projector 
Opaque Projector. Slic 
Projector. Game 

ilms film Projector ~ 
~ ~ 

Wall charts 
flip charts 
Chalkboard 
Portable P 
Blackboard 
Flannel board 
Postcrs 
Model, specimen 
Pupets 

films Smm f .. - . 
the magnitude of resources required to support the use of the media. 

Agun (1  988), classifies them into two main groups. These are print 

a o electronic 

r c media are 

further divided into software and hardware. He also assigns. ific 

inforrnationr.1 finction of each category of media types 

: media a 

4 cost aic 

lnd non-1 

nedia anc 

~rint mec 

d others, 

lia. The 

the so c 

vided inb 

electronic 

Lre subdi' 

Is. The 

Tape d m  
Video recorders 
Transparency maker 
Microfilm reader Recora player 
Duplicating machine 
Photocopiers 
Television set 
Radio set 

the spec' 



1. Used for storing and preserving information; still the basic sources helping them to acquire and develop the skills for learning how to learn has 
~r facts and information in a 1 m only 

2 sed for storing information Is to sup1 
3. used for recording, transmitting or ret n .  

4. Used mainly to help teacher's sk. 

energy to the desil esentatio~ 

i~ Agun (1 ~ o L ) ,  suggests two 
medra application in educat t which 

Iowever, 
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In. Moreover, the use of a wide variety of educational 

will encourage teachers to apply their creative imal 
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decision; 
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e stages 
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instructio a to fac that can be used to improve 

EDUCATIONAL MEDIA AND THE IMPROVEMENT OF 

INSTRUCTION 

Educational Media And Curriculum Improvement 

Discussion about the use of educational media to improve 

instruction in any educational setting, should start from ideration - 
the curriculum. After all, educational media are u 

enhance effectiveness and :y in the achieve 

objectives. Agun (1976; 19 i reasons why a pr 

of educational media for achieving curriculum obj 

imperative. 

The use of educational media to introduce and en! 

adoption of innovative approaches in education is one of such n 

argued that many innova roaches like the individu 

instruction, resource-based , renewed interest in prob 

methods, learning how to learn, teal lg etc cannot be meaningfi 

and successfully implemented with01 11e provision and use of a w 

range and variety of educational media. The idea that teachers should shift 

their emphasis from Loading the learners with facts and information to 

curriculu 

curriculu 

m development and cumculum implementation. At the stage of 

~pment, concern should not be limited to the specification m devela 

nethods ( 

to be u 

of objectives, content, learning expe 

a consideration of the educations 

etc. It sh ude 

sed to f the 

achievement of the specified curriculum objectives. It is believed that an 

identification of essential educational media at this stage is important for a 

number of reasons. 

First, it will ensure that teac ~te the sig : of 

t and integral part of the cumcul~ 

to the ne 

ttention of the authorities to the nea 

rriences, I 

I media 

ould incl 

Bcilitate 
I the cons 

sed to p romote 2 

um 

use :hers will apprecia 

um. 

a in 

~ a l  medii 

t will s e n  

importan1 

: teachers 

ectives 1 )as beco educatior 

Second, i ed to use educatio nal medi; 

a. Third 

;uch educ 
-- - - 

courage 

:asons. 1 
~- . 

the 

t is 

instructio 

pmvide s 

, it will d raw the a 

nedia as tions or r 

tive appl 

learning, 

alization 

lem solv 

of 

ing 

for an ej 

fimds, th 
- 

Aective i 

e facilitic 

m~lementation of the cur riculum. 

media i~ 

apart fi 

tion will es for an I effectiv e use of 

n teachir 

ut adequa 'the imp1 
.-. - 

ementatic 
.. . 

Dn of the 
. . 

um. 

At this stage, the primary res~onslbility tor makina decisions about the use 

of educational me .s it 

is well known, this a tne lever or lnteractlon among teachers, learners and 

7 

dia in ins 
. .. . rests with 

. . 

- 
I the clas 



rr
r - E. z
- E.
 

a
 

09
 W R 5
 

CD
 d 2 3 rr S 3
 E <
 

In
, t ?r
 

w
 3 -.
 

3
 

0'4
 0
 g
.
 

g*
 g

 
-a

 
8 

2
 

5
. 
8
 

.a
 

Fb
 

w
 a 0 

2 
8
 

5 
g
 

- 
u
 

. 
ii: 

= 
0
.
 

In
, 

%
 

:
 CD

 

g.
 

2 
3
 -. V) 

I 

S
 

CD
 g 
5 

In
, 

S 
7
 

g s 3 0
 
3
 

EL
 

3 CD
 
a
 

3
 

E
* 

C
 
3'
 

3
 

3
 

In
, 2 2.
 

P
 

- In
, 2 Si
 

5
' 
3
 -. 3 



i This point will become obvious from the following characteristics of ,, 

in! (Agun, I! 

1. ere is a 

nificnnt c 

lcational 

especially the pror7:sses tiiat are internal to tlie learners. This is 

f the learning 

alysis enables 

nalysis o 

i ask an; 
. . 

why it i: 

tasks in 

; essentia 

planning 
-. 

bring ab e attempl agent to lout soml 

the teacher of instnlction to cslablish the hierarchy of learning that 

is involved in the performance of a task. Information obtained 

s exercist to sequer xder 

h various s be ma: II be 

in tlie be 

8 he age11 

:haviours 

t is, usu' 
. . 

of anotl 

ally, the 
- 

ier perso 

teacher 
- .  

person whose behav~ours are fluenced for changes is th 

learner. It is also important tc t the changes to be effectel 

considered positive and des~rable. 

2. e specific from the behaviour 

and the direction or cnange are always caretulry planned ant 

hence, predetermined. This is why in all cases 
I 

:cific objectives to be achieved are clei a .  ~n 

rnulation and specification of objectives, 1 , form a 

~rnportant part of the planning and design of instruction. 

3. tat the learners wi 

WZ nut= r u  GAIIIUIL UI u~lllvllatrate after they have had exmsure t 

#truction. This is v 

;truction can only be evaluated In terms ot what the learners wh 

're exposed to il 

,.,truction is also easy wnen oqectlves are clearly stated in terms 
a 

~f learners behaviour or performance. 
I There is an extensive body nf litemh~re nn how to 

formulate and state objecti. lm, 1956; 

Krathwohl et al, 1964, Gagne IYOD; Gagne anu Dnw, 1979; 

Mager, 1975; Popham, 1969; Baker a tz 1971; 1, 

1970). 

4. nized and 

. ,xllrGu Jubll a way as to tacllltate the processes of learning, 

to be in 

3 add tha 
. .. 

from thi! 

in whicl 

: is used 

i tasks tc 

!cc inslru 

stered b~ 

ction, tha 

the lea: 

.t is, the ( 

rners wil 

are 

Th 

presente 

The targ 

This m at the 

characte Such cl 

experience, intelligence q u  

Interaction among the vari 

d. 

et audien ' changes 
,. . 

desired 1 learner's 
,. .. . 

: types of 
. - 

truction i: ; always 

learners 

iaracteris 

leans th, 

ristics. 

in tlie 

tics incl 

group 

ude age, 

share many 

background r of instn 

~otient, nc 

ous coml 

s Pf 

for 
- - 

uly srarl 

therefore, 
:eds and : 

Ionents o 

~spiration 

f instruct 

IS etc. 

ion - lear ners, 

noted and encouraged. 

constantly respond to 

events and the environment are acti 

In this regard, the learner is encou 

the stimulus situa 

7. Various forms o the 

interest and the motivation of the learners going. One of such 

strategies is keeping tlie learners constantly informed of the status 

of their response ; 

8. Instruction can t8 

teacher. Instruction throi 

whether presented through 

+ require the physi 

with the 

vely pror 

raged to ire stated 
."l.:h:+ ..- 

in terms of the be1 
- 

haviour tl 
- 

ins 
."" 

ery imp0 rtant becr 
. . 

%use the s 
- .  

: failure c trategies are used cement s 

do. Re 
. . .. 

lr modifi t could 

and perfo 

ake placc :sence of the 

learning, for example, 

' other mc s not 

he teacher before learners can 

Is or before learning can take 

place. 

9. There is ~f instruc  is is 

afler the exposure ot the learners to the stimllI..- vterials. 'I'he 

t the ph! 

1gh prot3 

I text, cor 

.----- -- 
In (Bloa 
--A n_)- 

.ammed 

nputer or :dia, doe! 

ical presc 

stimulus 

:nce of t 

; materia 
- -,- 

e events 
."L.-taA ;.. 

of instru 
. ,..,.I. n 7 

the learni 
- ... 

ing tasks ction or are orga 
always .he end c 





The first level of use is to help the student-teachers to acquire and develop 

adequate academic and prol'essional competence and skills for their 

instructional hnctions after training. The second level is to enable the 

student-teachers to acquire and develop basic skills in the use of 

educational media to facilitate and improve in in the cle In 

this regard, it is believed that the use of eaucanonal media In reacher 

education will achi tnal training 

of teache~: 

1 

. . .  IIISLIUCLIUII I I I G I U U I I I ~  LIIL)?~~: mar i ~ n y  I 

improvise; 
I 2. Teachers will acquire and develm skills in lllaallls a~oromi 

st of media curricu 

O L ~ C ~ L I V C J  of instlu~.tlul~, CII ;LII~CLCIIJI IJ  OF learners and I 

condition of instruction. 

3. Teachers will develob skills I I I  ~ I ~ I I I I I I I ~ ,  ut-s~gning and producii 
1 jr their i~ 

w l r g ,  C S ~ I ~ I I J ,  I G ~ U I I V  available ma 

4. Teachers will be ab sing media materials 

ao~ro~riatelv and effectivel~ IIIGIUUIIIE ~ u l i i z i n e  and managing 

encourage more meaningful learner participation in instruction. Moreover, 

t& ability of the teacher to use educational media in instruction will enable 

and encourage him to state clear and s~ecific instructional objectives, 

analyze learning t ~ g s  in planning and designing 

instruction and to evaluate the outcomes ot instruction properly. 

It is generally well lorown that most9teachers do not use media 

materials to facilitate and improve instruction. Even those who have had 

teacher tr ~perience hardly ever use media materials in schools. 

kany reasons have been advanced for this situation. They include 

ineffective methods of teaching courses in media education in the training 

of teachers, lack of educational media resources at the school level, and 

poor atti 11s in 

instructio~r. 

It has been disco1 gun, 198 :quipmen< materials, - 

facilities and personnel fc 1g coum dia education in the 

training c ult to get the 

student-tt Is about the 

bly reseal .ch findir 
". 

bllowing es in the 

-- 
'eachers I 

re availe 

aining ex will beco~ 

tble for 

iar with ( 

:-a :--I. 

different 
.A:-- .L 

media m 
A-. 

aterials tl 
. .. 

hat 

:an 

I materia .Is with 
r r  -. 
lum nee ds, 

the 

tude of 
- 

the aver; e use of media materia 

I' 

regard tc 
-d  

vered (A 

Ir teachir 

17) that 6 

in me 

imple ma 
-:...It., .... 

bf teacher 

:achers a 

s are gro: 

~cquire ac 

sly inade 

jequate I 

quate. It 

mic con 
mmediatc 

~terials. 

: instruct ional net is theref; 

npetence 
< 

le to acqi 
-- . 

11s to imp 

a attitude 

utilization of media materia rove instruction. They are also not able 

to develop a strong, positivc to the use of media in schools. 

Even when some teachers are intieFested in the use of media 

materials for insbuction, they are not encouraged to do so. This is because 

- media materials are not provided and facilities for producing sim 

materials by teachers are not available. Again, storage facilities are - provided for the few materials that are availat 

The offcials from the inspectom Minisby 

Education do not seem to be interested in whether teachers use media 

materials or not to facilitate learning. There is therefore no incentive or 

motivation for teachers to use media materials in instruction. 
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of the 6-3-3-4 system of education. For this reason, a substantial part of the 

sec :ducation; :s is devoted to the establi! f various 

cen re educat lia will be provided, organi aged and 

used to promote and support efidency in instruction. 

services to facilitate the achievement of curriculum objectives. 

This arrangement provides a very unique opportunity for teachers, 

learners and educational authorities to examine how media 

1 resources can be related to one another, combined and be best used 

.l for the purpose of achieving the objectives of instruction. 

2. There is an increasing interest in individualizing instruction as 

much as it is educationally desirable and practicable. This means 

that the individual learners with their differing background 

experiences, learning ability, interest, information needs and 

aspiration will receive greater attention than is possible under the 

conventional methods of instruction. However, individualizing 

instruction cannot be meaniiigfully and successfblly adopted and 

practised in education unless instruction is supported with properly 

organized and managed provision of a wide range and variety of 

media materials, equipment, facilities and services. 

3. Learning how to learn is an approach in instruction that has started 

to receive emphasis in recent years. It is now being argued that the 

social and economic survival of an individual may depend more 

upon his ability to respond quickly, positively and creatively to 

demands for ever changing skills and competence than upon his 

possession of particular skills or knowledge. However, it is 

believed that the acquisition and development of skills and the 

1 proper instruction is supported with an adequate provision of 

d organized educational materials and services. 

4. The phenomenon known as knowledge explosion has led to the 

growth and development of new areas of knowledge, topics, 

themes etc. It can, infact, be said that the world is bzirg literally 

inundated with new information continuously. In response to this, . 
19 

a1 servicc 

ional me( 

shment o 

zed, man 

Irrespective of the name by which a centre is called, it is important 

that it should be a p: lace whe~ 

upport ir 

re a wide 

lstruction 

: range a] 

. Such 

nd variety of resources are 

made available to s resources will, of course, 

include equipment, rr facilities and specialist services. ~aterials, 

and stru The concept cture of this type of a centre is much more 

fundamental than is the case with the traditions- - - ~tre. The 11 audio 1 

the realii 

risual cen 

ration tha 
. . 

~tre has bi 
.. . 

een influc 
. . 

current viev enced by lt success 

in the use ot educational medla to promote improvement In lnstructioa 

Ily achie 
. . .  

lgets and 
. - cannot be s 1 mere assemblage of gad ved by 2 

I . P o  materials operated by recnnlcal starr. This is because miny other meala 

related actit have started to play a very significant role in 

the selection ana use UI euucational media in instruction. These activities 

include curriculum d mprovement, design and production 

of materials guided bv I I I I U I  I I I U L I U I I  I I  U I ~  research, initiation and adoption of 

ducation 
-r 

evelopmc 
., :-c--. 

:nt and i~ 
-4:-- c--- 
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es in ins 
.+, ,,+,..: 

. . 
Innovative approach1 tion of guidelines for the 

selection of appropribLG 1114LG1 tam arlu IIIGulwJ  or instruction. evaluation of 
a 

instruction etc. 

The following reasons have been advanced tor the Increasing 

interest in and emphasis on the establi-h 3 men' resources 

centres and for the role which such centres play In the use or educational 

media for instruction (Agun, 1 luwa, 198 

1. A n  educational resources cencre orrers one of the best possibilities 

t of educ 
. .. 

977; Agu In and Ad 
.-+- 

opportu and. , indeed inities for develc d encouraging a 

sysrematic and an integrated use of varlous media resources and 





Selection and Acquisition of Educational Media 

One crucial point about the establishment of an educational media 

centre is how to ensure the appropriateness and suitability of  the resources 

in the centre. I t  is also important to ensure that these resources are used 

i, media specialis 

maximally to enhhce the quality of instruction. It is in this tegard that the 

way the resources are selected becomes very important. All efforts must, 

themfore, be made to involve the people who will use the centre for 

instruction in the process of  selection and acquisition of media materials. 

Agun (1988), suggests that an educational media centre should 

constitute a committee for the purpose of selecting and acquiring media 

I materials and other media related resources. The committee will also 

organize activities that will promote the effective use of the centre for the 

improvement of curriculum and insbudion. Such a committee should be 

composed of subject specialists, curriculum specialist! ts 

and teachers. 

The subject specialists will offer advice about the suitabitity of  

materials in tenns of  content and the coverage of  subject matter. The media 

specialists are to advise on media types and media characteristics as they 

relate to specific objectives of  instruction which media materials will be 

used to achieve. The curriculum specialists will take a broad view o f  media 

resources in terms of  cum'culum aims and objectives. The teachen are, of  

course, the most conspicuous users of media resources and services. Their 

involvement in selection and acquisition of  media materials is therefore, 

one of  the important ways o f  promoting their interest in and encouraging 

them to use the resources and services of a centre maximally. 

The selection of  appropriate educational media materials will be 

greatly facilitated if some guidelines are provided for considering them 

before they are acquired. Some kind of  a selection format could be 

22 

i designed. The use of the format should help in ensuring the quality and the 

appropriateness of the materials in an educational media centre. Factors 

like the objectives for which materials are originally designed and 

produced, accuracy of content, coverage and treatment of the subject 

matter, the sound and visual quality, in case of  non-print materials etc 

should feature prominently in the format. The following are examples of 

such a format: 

Author - 
Title --- 
Publisher - 
Copyright Date --------- 

Poor - 

Coverage of subject matter 

Organization of content 

- 
Recommended [ ] Not Recornmen 
Name of Evaluator 

- 





I introducing new and varied approaches in instruction (Agun & 

C 

I s need fi ;anizational 

the Mini- These are officers who. hopefully, can and will influence 

( about what resources to be allocated to the centres. 

it the Federal Ministry oi Fducation level, the status of the Federal 

Schools Broadcast and Audiovisual Aids, Development Centre was 

enhanced to become the National Educational Technology Centre with a 

wide range of functions. facilities and services. The centre is located at 

Kaduna and it is expected to play an important leadership role in the 

promotion of the use of educational media for the imprc of 

instruction in the educational system of the country. 

It is important to observe that the media centres in this country 

have not had any appreciable impact on instruction in schools. This is, 

primarily, because they are unable to perform their functions as they should 

for lack of adequate funding to provide equipment, materials, facilities and 

personnel. For quite some time, the centres in the ministries of education 

have not been organizing workshops, seminars and conferences for 

teachers. In short, the centres are not achieving the objectives for which 

they have been established. 

l e  need for an organizational structure for the use of media to 

I the quality of instruction in the universities in this country arose 

from the tremendous rise in the enrolment otstudents in courses, especially 

the core courses. There was also a large increase in the sheer number of 

courses being offered for various programmes. This was also the case with 

the Colleges of Education to some extent. 

It was believed that a properly organized use of media resources 

would make up for the deficiency in academic staff strength and shortage of 

i in the face of rising student population, enhance the instructional 

t F the academic staff on ground and provide opportunities for 

~de, 1987 

lver the 

'I. 
years, thc : respons 

1 Instructional Resources Centre, Educational Technology Centre etc. or 

I 

departments that run academic programmes and provide media related 

f: md servic 

hese unit ~ovide a rationalized 
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a md utilization of media resources in instruction, 

structure for the use of media in instruction has taken the form of 

establishing units variously called Centre for Educational Technology, 

:es. 

s or depr are expec 

to the acc 

ml of I 

- .  

luisition i 

naterials, equipment and services in instruction, and 

I provided protessional assistance to teachers and students about how to 

integrate the use of media resources with other approaches for the purpose 

of facilitating the achievement of the objectives of the curriculum and 

1 instruction (Imogie, 1984, Agun, 198 

I Attention has been drawn to the role mar roreign aids have played 

in the use of educational media to improve instruction at the tertiary level of 

education in this country (Okunrotih and Agun, 1977). Prominent among 

the sources of foreign aids have been the UNESCO, UNDP, UNICEF and 

organizations like the Ford Foundation. Camegie Corporation etc. The 
improve I 

centres ir 
-.  . 

I the fom I early audio-visual , ner Adva nced Teachers Colleges, now 

called College of Education, and media related p r o m m e s  in some 

universitit 

Apart fiom providing much of the funds, equipment and materials 

- 
:s were a reign soul these fo~ 

early i ~tres and I for these sual cen 1 media programmes these 

I organizations provided specialist personnel and sponsored specific projects 
Facilities 

:ffolts ot 1 to promote the use of media in education. Assistance was also given in the 

I training of media personnel. 



from providing adequate print and nonprint matbls ,  equipment and 

physical facilities, a career structure should be established for school media 

specialists. 

Two types of learning resources centres are suggested for the 

school system (Agun, 1994). The first type will be centres that are located 

in each school. In order words, each school should have a learning 

resources centre. This should be adelquately equipped to meet the basic 

instructional need of the school. This will. of course, include facilities for 

planning and producing simple materials for immediate instructional 

purposes. 

The second type will be centres that ted in some strategic 

places for a number of schools. Tht - 'activities and of provision of 

materials, equipment, facilities, pew I services will be much higher 

than what can be available in the centres located ir :hool. The 

primary and secondary school teachers and even thc r should be 

encouraged to use the centre nearest 1 
a 

A users committee comprisi 01s 

which share the use of the resources n the centre should be formed. The 

committee will plan the activities of the centre including the time-table for 

use. The accompanying diagram is an example of a centralized learning 

It is safe to say at the stage, that result from the efforts to promote 

the use of media to improve'instruction at the tertiary level of education has 

been generally poor. The level of intehst among the generality of lecturers 

to use media to support and facilitate instruction remains very Ic j. 

The range of media materials that are used is also very small. 

Some of the reasons for this situation include the following: 

1. There is always some discrepancy between institu'tional intention 

to use mzdia to improve instruction and the actualization of this 

intention with regard to the provision of funds for materials, 

these are 
,I? ,,,. 

eq' 
fnr 

uipment, facilities and supporting staff. All 

_-: an effective and successful implementation "1 
are local 

: level of 

mnel and 
media utilization. 

2. The degree and scop e of invo 3f staff in duction ( lvement 4 

'ar reachi xlly not f 

media. 
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eir pupil! 
media to improve instruction 

to sensitize the staff to the nee 

is genet; 

xl to use I 

to them. 

ing meml 
. . 

the scho 
- - 

0 ~e of Met 1001 level 

An emphasis on an organized use of educational 3r 

instruction must have become very clear in this lecture so fa] is 

because it is one of the important conditions for . success. 

Therefore, in order to encourage the use of me rials at the 

school level where, indeed, they are actually most needed to facilitate and 

improve instruction, learning resources centres should be established. 

Unfortunately, there has been no serious attempt to do this for the primary 

and secondary schools in this country. Even, the traditional library hardly 

exists in most schools. 

Ways of transformir lg 

g The Us lia at Sct 

media 6 

r. This 

resources centre. 
ldia mate 

ig the ex isting tra ditional I ibrary in1 

resources centres in schools have been suggested (Agun, 1977). Apart 



Centralized Centre for Use of Media Resources 

Learni , r- - 1 1 Resources 1 I School 

Centre 

School School 

(Agun, In'' " 

This co-operawe use of learning resotln;~~ cenrnss arrlo~lg sc11w13 

I at the primary and secondary school levels is advocated especially in 

situations where it may be difficult to provide well e a u i ~ ~ e d  and adeauatel-p 

funded learning resources centre in each school 

lucation logy and Dl Techno1 I The Use of Educational 

Media 

Since this is the first inaugural lecture to be given in the department 

of Educational Technology in this university, and indeed, in any university 

in Nigeria as far as I know, it is considered pertinent to say a few things 

about our department. 

In 1975, the Audiovisual Centre of this university was redesignated 

the department of Educational Technology to perform the dual roles of 

running academic pro-mes, and of providing university-wide media 

facilities and services to support instruction especially in GNS Courses 

where there were large student enrolments. Our department thus became 

jepartme~ cational Technology in a Nigerian University. 

With this the department was fully conscious of its 

uriique position not only to promote the use of media to facilitate instruction 

the first ( nt of Edu~ 

; new stz 

;ing effe 

nal syste~ 

:ctive an 

m of this 
- 

in the university but also to provide academic and professional leadership in 
-- ~ 

~d efficient use of media resources in the 

; country. Therefore, apart from continuing to 

perform the services tor which an audiovisual centre was formerly 

established, the department designed and introduced undergraduate and 

postgraduate courses to meet the demands for effective use of media 

resource: system. 
.. .. a. 

xs who 
. . 

s in the school Specificslly, the objective of the 

aepamnent was to produce tne ro~rowing categories of media-specialists: 

School practitiont able to design, develop and 

produce instructional matenars, ana who will be able to implement 

instructional methods to achieve specified curriculum objectives; 

Research workers in Educational Communications and Technology 

who will contribute to the knowledge base in the field; 

Media specialists in educational institutions of all types ana at all 

levels; 

Educational meara prwucers, managers and practitioners in the 

media ho 

The und 
--- :- *t 

uses. 

- 
will be 
. I 

:S are a contribution to the degree 

programmes In me Faculty 01 mucation. The primary purpose of these 

courses is to provide an opportunity for student-teachers to acquire and 

develop basic capabilities in planning, designing, developing, producing 

.I. 



and using appropriate media materials for instruction. The post-graduate 

courses on the other hand lead to the award of masters and Ph.D degrees in 

Educational Technology. 

I want to say, with a great sense of humility and pride, that I have the 

privilege of being the first Head df the Department to get these academic 

I I 
ies started. 

I t  Vhile the interest and the cc nt of the 1 as regards 

the use of educational media in instruction lasted, the department was able 

to provide media facilities and services not only to support instructions 

I especially in the General Studies courses usually called GNS, but also to 
I 

I assist lecturers in other courses and in some research. 

The department played a very conspicuous role in the worksh 

I that was organized for the newly recruited lecturers by this university 

1975. It also made an important contribution to the 1977 workshop 

training in methods of teaching at the university level. The workshop v 

1 by the Commitl tee of Vi ~d was h ~eld on this 

I '  campus. 

For some years running, the department organized workshops and 

I seminars, on behalf of some Ministries of Education, for teachers. This was 

I when the Ministries had money to sponsor the worksho ninars. 

In 1982, Dr. (Mrs) Soremekun and Prof. A moposed the 

establishr - 1 Teaching Impro Jnit in the department. The nent of e 

f the unil 

vement I 

I institutic 

~p and ser 

~kanbi pt 

PUrpOsea t was to provide ar ~nalized method of constantly 

working with lecturers to devise ways of identifying problems that are 

related to instruction and the design strategies for providing solutions to 

ned that t 

~nd sem 

:he unit M 

~inars o 

1 was plan by 

( shops a nd 

improvement. It would also provide professional constancy servlces to 

rould ach: 

n teach 
. . 

ieve its ol 

ing me 

bjectives 

thods a 

lecturer colleagues on how to plan and design courses, select and use 

appropriate media for instruction and evaluate the outcome of instruction. 

A symposium which featured a number of very senior members of 

the academic staff of this university was organized to propagate the idea 

and to seek the support of the university authority for its implementation. 

Nothing came out of this because the support and the encouragement 

envisaged from the university was not forthcoming. Actually, the period of 

neglect of the department in terms of providing finds for equipment and 

materials and even of employing professional staff started about 1982 and 

progressively worsened over the years. 

Ogunmilade (1978) and Agun & Ogunmilade (1987) have tried to 

evaluate the use of the television facilities of the department to teach some 

courses, especially the General Studies courses. These studies established 

the contribution of the department in this regard. 

It is quite gratifying to remark that the department has achieved 

some measure of success with its postgraduate programme through which it 

tries to produce professionals who will provide leadership in the use of 

educational media for instruction in the education system of the country. 

Quite a number of people have successfilly gone through the programme. 

Many of them now hold leadership positions in the Colleges of Education, 

Ministries of Education, Media houses and the Army. Some have become 

university lecturers training teachers who will eventually teach in the school 

system. 

The department can do much more than it is currently doing if it 

receives the necessary encouragement and support in terms of adequate 

resources fiom the university. 
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